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INTRODUCTION 
1 
INTRODUCTION 
The present chapter of introduction discusses the concept of the study entitled 
"Impact of Family Climate and Parental Encouragement on Academic Achievement 
among Adolescents (14-17 years)". It talks about adolescents which are the unit of 
information for the present study and their family climate and respective parental 
attitudes or encouragements and how both these factors are connected to adolescents 
academic achievement. Apart from introducing to the concepts of the study it forms 
the background for related reviews and research later. It also provides the platform for 
the objectives significance and importance of the study. The chapter proceeds under 
the following heads: 
1.1 
1.2 
1.3 
1.4 
1.5 
1.6 
1.7 
Adolescence 
Family climate 
Parental encouragement 
Academic achievement 
Significance of the study 
Objectives of the study 
Hypothesis 
1.1 ADOLESCENCE 
A young person who has undergone puberty but who has not 
reached full maturity; a teenager. The adolescent grows up to become the 
adult. The words adolescent and adult ultimately come from forms of the 
same Latin word, adolescere, meaning 'to grow up' . A young person, 
usually between the ages of 13 and 19: teen, teenager, youth. Young, 
T-^- ,^ 
youthful, adolescent, immature, juvenile, puerile, green; these adjectives 
mean of, relating to, characteristics of, or being in an early period of 
growth or development. Adolescent specifically implies the 
characteristics of those in the period between childhood and maturity. 
Erikson (1968) theorized adolescence as a period of identity crises 
characterized by adolescents active search for a stable sense of self 
According to Grotevant (1998) identity formation during adolescence 
goes a long way in laying the foundation for adult psychosocial and 
interpersonal development. Adolescence is a chronological period within 
the life span that involves complex changes in biological, psychological 
and social functioning. Adolescence is widely accepted as the period of 
time between the beginning of puberty and adulthood. Hall's (1904) 
recapitulation theory stated that adolescence was moving from being 
beast-like to human. Historical and cross-cultural data indicates that 
storm and stress are neither inevitable or universal. Piaget (1971) 
described adolescence as a phase of life beginning in biology and ending 
in society. In modem industrial societies, the passage from childhood to 
adulthood is marked by a long transitional period known as adolescence. 
Adolescence has been defined in a number of ways from different 
points of view, as a period of physical development, a chronological age 
span or a sociological phenomenon. The term adolescence which comes 
from "grow into maturity" in this sense, is a process rather than a period, 
a process of achieving the desirable growth, attitudes, beliefs and 
methods for effective participation in society as the emerging adult and 
the psychology of the adolescent who is no longer a child, but not yet an 
adult, is important in the study of human behaviour (Devdas and Jaya, 
1984). 
Since adolescence is a chronological period within the lifespan that 
involves complex changes as given by Cleveland Libby (cited at 
Adolescent Development: A comprehensive approach). 
1. The Biological Components of Adolescent Development: 
The greatest biological challenge of adolescence is puberty which 
is divided into three sub-categories: 
(1) Pre-pubescence 
(2) Pubescence 
(3) Post-pubescence 
But physical development does not equate cognitive development 
or emotional maturity. 
2. The psychological component of adolescent development -
Domains of psychological development. 
(1) Cognitive 
(2) Emotional 
(3) Identity formation 
3. The socio-cultural component of adolescent development: 
(1) Community norms 
(2) Neighbourhood conditions 
(3) Interpersonal relationships 
(4) Economic and institutional resources 
Since adolescence encompasses both physiological and 
psychological changes. The physical and psychological changes manifest 
themselves throughout adolescence, varying significantly from person to 
person and from one culture to other. 
Psychological changes generally include questioning of identity 
and achievement of an appropriate sex role, movement towards personal 
independence, and social changes in which for a time, the most important 
factor is peer group relations. 
Adolescence in western and our societies tend to be a period of 
rebellion against adult authority, figures often parents or school officials, 
in search of personal identity. 
Many psychologists regard adolescence as a by-product of social 
pressures specific to given societies, not as a unique period of biological 
turmoil. Infact, the classification of a period of life as 'adolescence' is a 
relatively recent development in many western societies, one that is not 
recognized as a distinct phase of life in many other cultures. 
As a transitional stage of human development adolescence 
represents the period of time in which a juvenile matures into adulthood 
and since, adolescence is a cultural and social phenomenon, therefore, its 
end points are not easily tied to physical milestones. 
Characteristics of Adolescence 
Hurlock (1978) designates the years from 10-12 as pre-
adolescence, 13-16 years as early adolescence and 17-21 as late 
adolescence periods. Like every important period during the life-span, 
adolescence has certain characteristics that distinguish it from the periods 
that preceded it and the periods that will follow it. These are explained as 
by Hurlock (2001). 
"/. Adolescence is an important period 
While all periods in the life span are important, some are more 
important than others because of their immediate effects on attitudes and 
behaviours, whereas others are significant because of their long-term 
effects. Adolescence is one of the periods when both the immediate 
effects and long term effects are important. Some periods are important 
for their physical and some for their psychological effects. Adolescence is 
important for both. These rapid and important physical developments, 
especially during the early adolescent period, rapid mental developments 
occur which gives rise to the need for mental adjustments and the 
necessity for establishing new attitudes, values and interests. 
2. Adolescence is a transitional period 
Transition means a passage from one stage of development to 
another which means what has happened before will leave its mark on 
what happens now and in future. During any transitional period, the 
individuals status is vague and there is confiision about the roles the 
individual is expected to play. Adolescent, at this time, is neither a child 
nor an adult. If they behave like children, they are told to 'act their age'. 
If they try to act like adults they are often accused of being 'too big for 
their britches' and are reproved for their attempts to act like adults. 
3. Adolescence is a period of change 
The rate of change in attitudes and behavior during adolescence 
parallels the rate of physical change. There are five almost concomitants 
of the changes that occur during adolescence: 
Heightened emotionality: The intensity of which depends on the rate at 
which the physical and psychological changes are taken place, it is more 
in early adolescence. 
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Second: The rapid changes that accompany sexual maturing, makes 
young adolescents unsure of themselves, of their capacities, and of their 
interests. This strong feeling of instability is often intensified by the 
ambiguous treatment from parents and teachers. 
Third: Changes in their bodies, their interests and in the role's the social 
group expects them to play create new problems. 
Fourth: As interests and behaviour pattern change, so do values e.g.: 
most adolescents no longer think that a large number of friends is a most 
important indication of popularity than friends of the types that are 
admired and respected by their peers. They now give weightage to quality 
over quantity. 
Fifth: Most adolescents are ambivalent about changes. While they want 
and demand independence, they often dread the responsibilities that go 
with independence. 
4. Adolescence is a problem age 
While every age has its problems, those of adolescence are often 
especially difficult for boys and girls to cope with. There are two reasons 
for this: 
First, throughout childhood, their problems were met and solved in 
part at least by parents and teachers. 
Second, because adolescents want to feel that they are independent, 
they demand the right of coping with their own problems, rebuffing 
attempts on the part of the parents and teachers to help them. 
5. Adolescence is a time of search for identity 
Late adolescence is also referred to as gang age i.e. group standards 
is for more important to older children than individuality eg:- in dress. 
speech and behaviour older children want to be as nearly like their gang 
mates as possible. The ambiguous status of the adolescents in the 
American culture of today presents a dilemma that greatly contributes to 
the adolescent 'identity crises' or the problem of ego-identity. 
6. Adolescence is a dreaded age 
As popular belief about adolescent teenagers being sloppy, 
unreliable individuals who are inclined towards destructiveness and 
antisocial behaviour has led many adults who must guide and superwise 
the lives of young adolescents to dread this responsibility and to be 
unsympathetic in their attitudes towards adolescents. This popular 
stereotype leads to the belief that adults have poor opinions of the 
adolescents make the transition into adulthood difficult. By doing so, it 
creates much friction with their parents and places a barrier between them 
and their parents which prevents them from turning to their parents for 
help in solving their problems. 
7. Adolescence is a time ofunrealism 
Adolescents have a tendency to look at life through rose - tinted 
glasses. They see themselves and others as they would like them to be 
rather than as they are. These unrealistic aspirations not only for 
themselves but also for their families and friends are responsible for the 
heightened emotionality. 
8. Adolescence is a threshold of Adulthood 
As adolescents approach legal maturity, they are anxious to shed 
the stereotype of teenagers and to create the impression that they are near 
adults. Dressing and acting like adults is not always enough so they begin 
to concentrate on behaviour associated with adult status - smoking. 
drinking, using drugs, and engaging in sex are some examples. They 
believe that this behavior will create the image they desire." 
ADOLESCENCE AND FAMILY CLIMATE: 
The women family play and important role during adolescence. 
Inspite of the rapid changes within the modem family, the home still the 
most important factor in shaping the behavior of young people. The 
family climate is significant as it has a far reaching effect on its every 
member through various experiences and conditions of the family. A 
healthy home atmosphere and the factors that produce it are very 
important influences on adolescents outlook for life. 
1.2 FAMILY CLIMATE 
Family: The word 'Family' has been taken from the Roman word 
'famulus' meaning a servant. Family is an enduring association of parent 
and offsprings whose primary function are the socialization of the child 
and satisfaction of the members. However, to understand the influence of 
the family on the child, it is important to understand family and its 
functions. Family has been defined in the Oxford Dictionary as: 
(1) The body of persons who live in one house or under one head, 
including parents, children, servants etc. 
(2) The ground consisting of parents and their children, whether 
living together or not. 
(3) A person's children reared collectively. 
(4) Those descended or claimed descent from a common ancestry. 
A family is a child's first experience of relationships generally 
occurs within the family. It is a small intimate group of basic setting 
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within which most children come in contact with society where they learn 
how to behave within a society and outside world. 
According to Burgess and Locke (1953, as cited at Mitchell, 1968), 
"A family is a group of persons united by the ties of marriage, blood or 
adoption constituting a single household, interacting and inter-
communicating with each other in their respective social role of husband 
and wife, mother and father, son and daughter, brother and sister, creating 
and maintaining a common culture. 
Family is the fundamental group of society which provides the 
natural environment for the growth and well-being of all its members, 
particularity children. Earlier at one time family was defined as the group 
of people composed of a man (the bread-winner) and a woman (the 
home-maker and caregiver) who were permanently tied in marriage and 
the children that this particular couple had brought into the world. This 
traditional family was regarded as the bedrock of a stable society and 
assumed to be the essential context for bringing-up well adjusted 
children. Today, the nature of family is changing. Marriage is no longer 
regarded as an essential pre-requisite to family life. Divorce rate has 
increased rapidly resulting in single parent families. Joint family has been 
replaced by nuclear family / single parent family. 
Children's physical and emotional status as well as their social and 
cognitive development greatly depend on how their family operate. The 
rising incidences of behavioural problems among adolescents 
demonstrates that some families are unable to cope with the increasing 
stresses they are experiencing. 
Nurturing enables a child to do well at school and later in his 
career. Parents have a key role to play in the process - (The Hindu Sep 15 
2008). 
Family forms: The many ways of being a family are: 
Motherhood, fatherhood, blended, adoptive, two parents, grandparents as 
parents, incarcerated, cultural and ethnic diversity, singlehood, co-
parenting, single parent, biracial, multi-ethnic, same sex, teen-parent, 
foster, military, relatives as primary care givers, step family, nuclear, 
extended, childless etc. 
Climate: A prevailing condition or set of attitude in human affairs. 
Family climate: Family climate usually refers to the environment, both 
physical and emotional, and the state of the family whether it is good, 
bad, dysfunctional etc. (Knapp, 1993). 
Synonyms of family climate: Home environments, familial support, home 
life, family life, family stability, family living, atmosphere of family, 
home condition, family environment, living space, personal space, home 
setting, living conditions, family atmosphere, home atmosphere, family 
characteristics, family culture (Knapp, 1993). 
Family is the immediate institution an adolescent is familiar with. 
An adolescent from a family of low SES is more likely to exit from high 
school before finishing (Ekstorm et al., 1986) and less likely to attend 
college (Lambert, 1988). Mothers educational attainment is a significant 
predictor of high school completion (Ekstrom et al., 1986). The effects of 
mothers education and fathers education as well are due in part to the 
influence of education on parental expectation in parenting style. 
Minority adolescents have higher dropout rates. Family structure affects 
both behaviour problems in school and absences (Dombusch et al., 1985). 
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Adolescents in single parent and step family household do not get the 
emotional support and security and attention and also the low SES which 
effect their achievement in school. 
Regardless of the amount of research indicating that there are 
negative consequences for single parent families, there is a growing body 
of literature indicating that there are positive effects of being a resident in 
a single-parent home. Most importantly, adolescents living in a single 
parent family as a result of divorce or separation typically fare better than 
adolescents living in intact families with high levels of conflict. It appears 
that it is more important to have a harmonious family climate than one 
that has an intact two-parent status characterized by high levels of 
conflict. 
Mothers employment a common trend diminishes school 
achievement since a fiill time company is lacking. If parents set high 
standards, children exert most effort and their achievement is higher 
especially in low SES. A varied number of family climates effect the 
adolescents behaviour and later his career. Exposure to family violence, 
family relationship skills in adolescents exposed to community violence 
sibling rivalry and step siblings / older siblings all effect school 
performances. Types of family joint and nuclear where adolescents 
become attention deficit. Late marriages have late children therefore there 
is less connectivity among parent and child and thus a generation gap 
develops. Due to this generation gap or lack of connectivity adolescents 
are more associated with other aspects instead of parents such as internet, 
mass media i.e. Television, Magazines etc. Internet exposure is causing 
injury to the adolescents through playing games, shopping, downloading 
music, doing homework. Internet has become a virtual meeting place 
where teens hang out with their peers to pass time. Adolescent girls hang 
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out with magazines to read about female issues and how to be attractive 
and famous among opposite sexes. Television has both positive and 
negative influences on an individual. Negative influences are damages to 
health due to sedentary life style, obesity, aggressive behavior, reduction 
in sleeping hours, early onset of tobacco use, early sexual initiation and 
poor school performances. Although television has some positive 
influences also as it is a medium for information but the negative 
influences are more pronounced. 
Family as a primary institution has survived through ages but has 
changed drastically over the years in its structure, functions and 
characteristics, especially in India. This change in Indian family set-up 
can be attributed to economic factors (industrialization, urbanization, 
mobility) or cultural factors (growth of democratic ideals, decline of 
religious orthodoxy etc.). 
Psychologists have consistently proved that the proper 
development of the child is impossible without a good family climate or 
home environment. It is the family which provides most of the early 
environmental influence upon the personality which remains throughout 
life. It is the greatest socializing agency in all contemporary cultures. 
Family as a social unit is an important determinant for shaping 
one's mental capacities along with their physical and social structure. The 
family climate is influenced by a number of factors like the nature of 
families constellation, number of family members, marital relationships, 
parental employment and income, sibling relationship and socio-
economic and religious background of the family. The family climate 
possesses a certain consistency by which there is a impact of the same 
basic values, individuals, material objects etc. on the family members. 
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Parental influence may not be felt in a specific situation, but the attitudes 
and ideas repressed day after day inevitably leave their mark. Parental 
emotional and practical support predicts positive outcomes like high 
social cognition, better self-esteem and intellectual competence. Positive 
parenting behaviour protects the adolescents from subsequent substance 
use and problem behaviour (Cleveland et al., 2005). Close parent-
adolescent relationship are crucial for adolescents mental wellbeing, 
increased communication gap deteriorates their mental health. 
A closely-knit, contented family unit is a cherished ideal for 
adolescents' sound mental health. Adolescents express themselves better 
when their parents were warm and more involved in their children's lives. 
A warm cohesive family with low level of interpersonal conflicts do a 
better job of meeting children's physical and psychological needs than 
families characterized by high levels of conflict and disengagement from 
each other. Valuing each other in a family is great, but not enough. 
Family members who do not spend time together are also disadvantaged, 
because daily interactions increase the sense of cohesion in the families 
and provide opportunities for resolving minor conflicts. Crouter et al. 
(2004) found that families who share more quality time together have 
much warmer family relationship resulting in better psychological 
adjustments and thus better academic performances. Family climate is a 
vast term. It includes various components which individually and 
collectively affects an individual. If family climate is favourable, it could 
make an average person into a distinct personality, but on the other hand 
an unfavourable one could destroy all the chances for success of a 
brilliant person. 
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FAMILY CLIMATE AND PARENTAL ENCOURAGEMENT: 
As far as family climate is concerned, family offers certain roles, 
which are interdependent on each other. Out of the long list three 
relationships are of special importance, they are siblings relationships, 
parental attitude towards adolescents and adolescents relationship with 
their parents. Adolescents in search of new role or identity face criticism 
by parents, family members acts as were spectators and siblings tense 
them. So, in such as complicated situation it is the parents who need to 
understand sympathetically and motivate their children with a positive 
approach and actions. But for many reasons parents are confused about 
how much authority, leniency and freedom etc. they should exercise. A 
good level of an adolescent's adjustment is more dependent upon how he 
interacts with his parents than any other socializing factor. 
1.3 PARENTAL ENCOURAGEMENT 
Parents: 
A parent (from Latin: Parens = parent) is a caretaker of the 
offspring in their own species. In humans, a parent is the mother or the 
father figure of a child (Note: "child" refers to offspring, not necessarily 
age). Children can have one or more parents, but they must have two 
biological parents. Biological parents consist of the male who sired the 
child and the female who gave birth to the child. In all human societies, 
the biological mother and father are both responsible for raising their 
young. However, some parents may not be biologically related to their 
children. An adoptive parent is one who nurtures and raises the offspring 
of the biological parents but is not actually biologically related to the 
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child. Children without adoptive parents can be raised by their 
grandparents or other family members. 
Different Types of Parenting Styles 
Child psychologists like Baumrind (1971) have done extensive 
research in the area of parenting styles. They have found the methods can 
be broken down into four main categories: authoritarian, permissive and 
authoritative (also known as balanced or democratic) and uninvolved. No 
one style is correct, and many parents will use techniques from all four 
parenting-styles. 
Authoritarian 
Parents who are authoritarian believe in structure, while not being 
abusive, they set high standards of behaviour for their children and 
require obedience. Adherents to this parenting style get little input from 
their children when making decisions. This style may be good for 
children with behavioral or conduct disorders because they need structure 
and authority. However, if this is not the case, the child of authoritarian 
parents will often have low self-esteem and rely more often on the voice 
of authority. 
Permissive 
While not being neglectfiil or careless, permissive parents let their 
children make many decisions. They use this parenting style to encourage 
creativity and spontaneity in their children. These parents use reasoning 
rather than authority when setting limits. This is a good parenting style 
for withdrawn children, but not for rebellions or aggressive children. This 
method can sometimes result in immature behavior and an inability to 
control impulses. 
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Authoritative 
The authoritative style of parenting is often seen as the best. These 
parents are not particularly firm or permissive. They also will set high 
standards for their children but leave some of the decision-making up to 
each child. These parents reason with and listen to their children but don't 
hesitate to insist on certain behaviors and limits. This parenting style 
works well with middle-of-the-road children who are neither shy nor 
aggressive. It helps children develop a sense of independence and self-
sufficiency. It is important to know that parents don't often use one 
parenting style exclusively. But they do tend to lean-towards one 
philosophy more. The style that is used to bring up a child must take the 
child's personality into account. What may work for one child may not be 
successftil for another child with a different personality. 
Uninvolved 
Parents are overwhelmed by several stresses in their lives and do 
not have time and energy to spare for their children. As a results, they 
may respond to the demand of the children, which are easily accessible. 
In extreme cases, uninvolved parenting is a form of child maltreatment 
called neglect attitude. It is likely to be characteristics of depressed 
parents with many stresses in their lives e.g. marital conflict, 
employment, little or no social support and poverty. 
Encouragement 
Encouragement or fosterage means aiding the development of 
something or raising someone to be an accepted members of the 
community. The act of giving hope or support to someone, 'Boost'! 
Synonyms of parental encouragement: Parent adolescent relations, 
parental attachment, parental influence, parental relationship, parental 
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love, parental support, parent and child interaction, parent child 
communication, parental attitudes, parent child rapport, parent child 
discussion, parent child conversation, parent child conflict resolution, 
parent child dialogue, parental involvement, parental aspirations, parent 
child understanding, parental expectations, parental permissiveness, 
parental role (Knapp, 1993). 
Parental Encouragement 
Rossi (1965, as cited in Joshi, Asha, 2001) defined the parental 
encouragement as an approval and appreciation of their wards activity 
when they were satisfied with him in relation to his attainment of 
education. 
Parental involvement and encouragement have influences on 
academic achievement and success. Discussion and encouragement when 
children are younger also increase the likelihood of their ultimately 
graduating from high school (Howell and Frese 1982). Consistency of 
parental encouragement through the high school years is positively 
related to attending college but less predictive of attendance of a two year 
college than a four year college (Conklin and Dailey, 1981) High School 
dropouts report less parental monitoring of their activities and less 
discussion with parents (Ekstrom et al., 1986). Parents of dropouts may 
express their opposition to dropping out but not take any specific action 
to help their adolescent stay in school (Mahan and Johnson, 1983). 
Parental interest may be shown by the presence of "Study aids" such as 
encyclopedias and dictionaries in the home, also related to the likelihood 
of staying in school (Ekstorm et al., 1986). Number of parents may not be 
as important as the nature of parenting. Parenting disciplines, control, 
monitoring, concern, encouragement and consistency are all aspects of 
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parent-child relationships that have been linked to academic achievement 
in adolescents. Authoritative parenting style characterized by warmth, 
interest and concern along with clear rules and limits has positive effects 
on grades, whereas studies suggest that neglectful styles has most 
negative effects on grades. Many parents honestly believe that the 
moment they secure a seat in a good school, their responsibility is over 
and expect the school to assume total responsibility for their wards. The 
situation is even truer where both the parents work and have very little 
time to spend with their wards. The gap between how the children behave 
and how they should behave is decided by the quality of good parenting. 
Here is an excellent opportunity for the parents to play their role 
effectively. The basic attitude and values of adolescents is decided by the 
number of hours the parents spend with their wards and quality of their 
interaction. In today's context, when both the parents work long hours in 
office they find very little time for the portfolio of parenting. The 
situation is compounded by the fact that the old Indian joint family 
system is disappearing and today's child does not have the benefits of the 
guidance and counseling of grandparents who can provide extended 
family support, encouragement or companionship. The situation has 
become worse with the influence of media and television which strongly 
influence the mindset of the adolescents. 
Parent-child Relationships 
There are different kinds of parent child relationships, these can be 
put into different categories. Researchers have found that there are at 
least four categories which describe the ways that children act and the 
ways that adults act with the children. Lynette et al., as cited at Provider 
Parents Partnerships have given certain parent child relationships as: 
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Secure Relationships 
This the strongest type of relationship. A child in this category 
feels that he can rely on his/her parents and will get support when needed. 
He knows what to expect. A secure child usually plays well with the other 
child of his age. 
Avoidant Relationships 
This kind of relationship is not secure. Avoidant children feel that 
depending on parents won't get them that secure feeling they want, and 
hence they learn to take care of themselves. They seem to be too 
independent and often get frustrated easily. They have difficulty in 
socializing and are aggressive at times. 
Ambivalent Relationships 
Ambivalent means not being completely sure of something. It is a 
kind of relationship in which a child may be insecurely attached to his or 
her parents. Ambivalent knows that sometimes their needs are met and 
sometimes not, so they keep in mind what behavior got the attention of 
their parents and they use it over and over. Ambivalent children are very 
clingy and act over-emotional or younger such as, they might baby talk or 
act like a baby. They love to be the centre of attention. 
Disorganized Relationships 
In this kind of relationship children don't know what to expect 
from their parents. Disorganized children may be very difficult to 
understand and may seem different from day to day. They sometimes do 
things that make no sense. Disorganized children usually come from 
families in which some form of neglect or maltreatment is happening e.g. 
divorce, a death in the family, or a move. Yet it is important to 
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understand the family's culture when we observe relationship. A secure 
relationship in one culture may look like an insecure relationship in 
another culture. 
FACTORS AFFECTING PARENT-CHILD RELATIONSHIPS 
Parental Factors 
Factors such as family conflict and disorder: lack of structure and 
discipline, disagreement about child rearing. Parental control is too tight. 
Overprotection is a risk factor for childhood / adolescence anxiety. 
Marital conflict, divorce or separation: most of the negative effects are 
caused by disruption of parenting. Involvement of father: the emotional 
and social adjustments are improved for children whose father participate 
and play a nurturing role in their upbringing. Father's involvement is 
associated with positive cognitive, developmental and socio-behavioural 
child outcomes. Maternal depression: young children of depressed 
mothers have an elevated risk of behavioural, developmental and 
emotional problems. One study found that depressed children who are 
offspring of depressed parents may be at particular risk for the secondary 
deficits of depression such as physical dysfunction, pain and disability, 
anxiety, smoking, drinking related problems and poorer social resources. 
Parental mental illness. Parental physical illness, Parental alcohol and 
substance abuse. Re-marriage / step families. 
Social / Environmental Factors 
Major factors include poverty, children in families of social class V 
are more likely to have a mental disorder than those in social class I 
families. Neglect and / or abandonment; adopted children or children 
from foster homes. Residential instability, loneliness, loss of confidence, 
school problems, withdrawal. 
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Child Factors 
If the child is chronically ill or disabled child, Undiagnosed 
psychological or developmental problem e.g., attention deficit 
hyperactivity disorder (ADHD), autism. Difficult temperament of child 
and clash in parenting style, Fragile emotional temperament of child. Peer 
pressures. 
Family Factors 
Specially large families. Family stress: working parents, job 
dissatisfaction, fatigue, stress and time, household chores. Violence 
within home. Child sex abuse, Trauma 
FAMILY CLIMATE AND PARENTAL ENCOURAGEMENT AND ITS 
RELATIONSHIPS WITH ACADEMIC ACHIEVEMENT: 
It is well recognized that if pupils are to maximize their potential 
in schooling, they will need the full support of their parents. Parents, the 
broader family, peer groups, neighbourhood influences, school etc. all are 
implicated in shaping children's progress towards their self-fulfillment. 
Intelligence is not the only determinant of academic achievement. High 
motivation and engagement in learning have consistently being linked to 
reduced drop out rates and increased level of students success (Kushman, 
Sieber, & Harold, 2000). The family is the primary social system for 
children. Cassidy and Lynn (1991) included a specific factor of the 
families socio-economic status, crowding, as an indicator of how being 
disadvantaged effects educational attainment. 
1.4 ACADEMIC ACHIEVEMENT 
The term "Academic Achievemenf is said to be the coinage of the 
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great Greek Philosopher, Plato, according to whom "Academic 
achievement means the attainment level, at which a student functions in 
his or her school task through a regular curriculum in a fixed place to 
which he named as the academy." Achievement ordinarily means actual 
ability where as capacity means potential ability. Academic achievement 
indicates how much knowledge and skills an individual has obtained in 
various school subjects (Mohanty 1988). 
Synonyms of academic achievement: Academic aptitude, academic 
ability, academic aspiration, intelligence, achievement potential, 
educational motivation, academic performance, grade point average, 
academic status, academic attainment, academic skills, educational 
attainment, knowledge level, mathematic achievement, reading 
achievement, etc. (Knapp, 2000). 
Academic achievement can be defined as excellence in all 
academic disciplines, in class as well as extra curricular skills, 
punctuality, assertiveness, arts, culture and the like. An academic 
achievement is something you do or achieve at school, college or 
university in a class, in a laboratory, library or fieldwork. It does not 
include sport or music. An academic achievement, such as graduating, 1^ ' 
in one's class, is sometimes a purely quantitative matter, which having 
the findings of lengthy, comprehensive research published by a 
recognized journal is also a notable academic achievement. Being named 
head/chairman of a particular department at a university is both a 
professional and an academic achievement. 
Since success and failure play such an important role in the 
development of young people, academic achievement is revealed by 
grades and promotion. Good grades means 'success' and poor grades 
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means 'failure' to the scholars. Grade replacement whether in a 'slow' or 
'fast' section, promotion and marks are the criteria by which children 
assess their academic achievement. Success is ego-inflating, failure is 
ego-deflating. The international observatory on academic achievement 
(lOAA) members use the CRIRES definition of academic achievement -
The concept of academic achievement refers to the achievement by 
individuals of objective related to various types of knowledge and skills. 
These objectives are socially established based on the age, prior learning 
and capacity of individuals with regard to education, socialization and 
qualification. Studies conducted on academic achievement notably focus 
on student progress and individual, institutional and organizational 
factors of achievement, along with social relationship interactions that 
determine, facilitate or hinder academic achievement (Crires 2005, Nov. 
18). 
The world is becoming more and more competitive. The desire for 
high level for academic achievement puts a lot of pressure on teachers 
and schools, including the educational system in general and on students 
in particular. Parents desire that their children climb the ladder of 
performance to as high a level of achievement as possible, which puts a 
lot of pressure on students. The whole system of education revolves 
around the academic achievement of the students. Thus, to maximize the 
achievement within a given set of conditions has become the realistic 
goal of every education. In educational institutions, success in measured 
by academic performance, or how well a student meets standards set out 
by local government and the institution itself As career competition 
grows even more fierce in the working world, the importance of students 
doing well in school has caught the attention of parents, legislators and 
government education departments alike. Although education is not the 
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only road to success in the working world, much effort is made to 
identify, evaluate, track and encourage the progress of the students in 
schools. Parents care about their child's academic performance because 
they believe good academic results will provide more career choices and 
job security. 
It is generally agreed that one of the main objectives of education 
is to realize the potential of every individual child, however, there are 
children of all ability levels who for various reasons, fail to reach their 
full-development and do not attain the scholastic level expected from the 
majority of their contemporaries. It has been observed that among 
children of exceptionally high intellectual ability many not only fail to 
reach the academic level of which they are capable but quite often their 
school performance is consistently lower that of their average ability 
peers. This brings us to the terms academic under achievement, over 
achievement, dropouts. 
Underachievement: In underachievement the individual is performing 
below his tested capacity. The under achiever's performance may not be 
bad in comparison with that of his classmates, but it is below what he is 
capable of doing. Some adolescents are general achievers in the sense that 
their performance is below their capacities in all or nearly all areas; others 
are specific under achievers working below their capacities in only 
certain areas and up to their capacities in others. Underachievement is 
usually an indication of the adolescents dissatisfaction (Hurlock, 1973), 
Over achievement: An 'over achiever' performs above his tested ability. 
By working hard, by impressing his teachers, with his conscientiousness, 
or even by cheating he does better than his assessed capacity would lead 
one to expect. Overachievement would seem to suggest satisfaction with 
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education or a high level of intellectual curiosity. However, it is 
associated with personality factors, it comes from conditions unrelated to 
the school or college situation, such as feelings of inadequacy. Studies of 
overachievers reveal that their dissatisfaction with education comes from 
two sources. First, they are not satisfied with their academic work 
because their grades have not come up to their expectations or the 
expectations of their parents, and second, they are not satisfied with their 
social acceptance (Hurlock, 1973). 
Dropout: Withdrawing from a situation with which one is dissatisfied is a 
common reaction. Some people withdraw mentally into a day dream 
world without removing themselves physically. Many more react to 
dissatisfaction by physical withdrawal. Many adolescents leave schools 
and colleges before completing the requirements for a diploma or a 
degree. 
Dropping out of school is not ordinarily an overnight decision. 
Indications of the students dissatisfaction have probably shown up earlier 
in school phobias and truancy. A child who develops an abnormal fear of 
a school 'school phobia' - never completely overcomes his dislike of 
school. Typically he will dropout before finishing (Hurlock 1973). 
The usual age for boys and girls to dropout of school is 16 years 
during the eight, ninth and tenth grades. College dropout usually come 
during the first and second years, often after mid years or final exams. 
College dropouts are more likely to return to the classroom than high 
school dropouts because they can go to other colleges where, they hope, 
things will be more to their liking. It is difficult for high school dropouts 
to transfer to another school. 
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Figure-1: Status of Enrolment and dropout rates in class IX-XII as on 30.09.2003. 
Indicators 
Enrolments Class IX-XII 
Gross Enrolment Ratio (Class IX-XII) 
Droput rate (I-X) 
Boys 
2.06 
crore 
42.94 
60.97 
Girls 
1.43 
crore 
34.25 
64.92 
Total 
3.50 
crore 
38.38 
62.68 
Source: NPE (National Policy on Education) 1992 Annual Report 2005-2006 
(Report of the Working Group on secondary and vocational 
education for 11^ Five Year Plan (2007-12) Government of India 
Planning Commission, New Delhi). The status during the lO"^  plan shows 
that there were 1,01,777 high schools and 50,272 higher secondary 
schools/institutions in the country as on 30.09.2004. Out of this 41.05% 
belong to government and local bodies, 29.35% are private schools 
receiver government aid and 29.60% are private unaided. There are 41 
Examination Boards out of which only two are All India character i.e. 
Central Board of Secondary Education (CBSE) and Council for the 
Indian School Certificate Examination (CISCE) with 8,300 (approx) and 
1500 (approx) number of schools affiliated to them respectively. 
FACTORS AFFECTING ADOLESCENT'S ACADEMIC ACHIEVEMENT 
It is every parents desire to ensure that their children perform well 
in school so that they can pursue a successful career later in life. Every 
child is different and there will always be some who learn at a much 
quicker pace than others. The following sections discuss the risk factors 
such as individual, family, peer, school, and community that influence 
academic achievement. By considering all the issues together, rather than 
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individually, we can understand the issues more openly and can plan for 
further prevention of mistakes at these levels. 
Individual Factors 
Adolescents might not perform well in school or leave school 
prematurely (dropout) for a number of reasons. 
Dropouts have poorer self concepts than their peers who stay in 
school (Sewell et al., 1981). Dropouts score higher on external locus of 
control, the feeling that their fate is determined by circumstances that 
they cannot change (Extreme et al., 1986). Dropouts have less sense of 
responsibility. Perhaps having low self confidence is the cause of doing 
poorly in school. On the other hand poor scholastic achievement might 
cause a negative self-concept, which in turn might precipitate dropping 
out of school. Recent research supports this view, that improving school 
performance may improve self confidence. Another factor alienation 
from school might be due to lack of sense of belonging to the school or 
lack of interest in school (Mahan and Johnson, 1983; Extreme et al., 
1986). Dropouts report less satisfaction and less effort in school, lower 
participation in extra curricular activities. Behaviour problems in school, 
starting in elementary grades, are associated with low academic 
achievement eg: individuals who are highly aggressive in childhood are 
less likely to graduate from high school (Lambert, 1988). Children who 
are hyperactive also have problems in school. By the age 17 and 18, they 
are more likely than other children to either achieve poorly, attending a 
special school, or dropped out altogether (Lambert, 1988). Behavioural 
problems can be observed by occurrences of externalized behaviour (eg: 
resistance, aggressiveness, hyperactivity) or internalized behaviour (eg. 
anxiety, social withdrawal). The use of drugs and alcohol by adolescents 
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is negatively related to their academic performance. Since this is a 
correlational relationship, do definite conclusion can be drawn about drug 
use as a cause or consequence of academic problems: whether marijuana 
leads to school problems or whether school problems lead to marijuana 
use remains unclear. Criminal or delinquent behaviour is also related to 
school failure (Extrome et al., 1986). Early school problems may be the 
root of academic failure in high school. Poor performance in school leads 
to discouragement and ultimately dropping out. Teachers have a key role 
to play in this problems to encourage and motivate these students who 
perform poorly and special attention should be given to them. Genes also 
play a part in influencing a childs development. If a family has a history 
of intelligence and academic achievement, chances are the children will 
follow suit. 
Family Factors 
An adolescent from a family of lower socioeconomic status is more 
likely to have lower academic achievement (Extrome et al., 1986). 
Poverty can effect educational outcomes in a variety of ways. 
Adolescents from poor families are more likely to lack basic academic 
skills, lack of good academic resources, poorer health and nutrition, a 
factor that could affect their ability to concentrate in classroom. The 
stress and lack of social support to parents in poor families may affect 
parents support for school success and thus children's intellectual 
development. Poor families are likely to admit their children in low 
standard schools which have fewer resources to offer their students. 
Adolescents in poor families are more often employed to support family 
and self, which is harmful to school achievement if work hours are long 
and hazardous (National Commission on Children, 1991). The effects of 
mother's education and father's education as well have a positive 
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influence on parenting style and parental expectations thereby on the 
education of children. 
Family structure affects both behavioral problems in school and 
absences. Students who experience family violence or live in single 
parent families or step parent families are more likely to be absent from 
school and have lower grades. Students living with both biological 
parents are more likely to complete high school with good grades. 
Students from single parent family or broken family face stress and are at 
risk. Absence of father or mother, both suggest a loss of potential 
supervision, another possible link to lower achievement. Full time 
maternal employment during high school is also associated with lower 
grades for both boys and girls. High expectations from parents have 
positive effects on adolescents performance. Parents high aspirations and 
high set standards, exert more effort on the part of children and their 
school achievement is higher. Parents dream about their childrens high 
career and tell about their hopes to children thus children also try to make 
those dreams come true. High aspirations may be important for 
adolescents of low SES backgrounds parents who have high aspirations 
may provide a strong influence that enables them to supersede the 
disadvantages that they face. Neglectful and disengaged parenting style 
has most negative effects on grades, attitudes towards schools, and 
ability. High school dropouts report parental monitoring of their activities 
and less discussion with parents. 
Peer Factors 
Lack of friends or friends of dropouts have more school problems 
such as absences, lower grades and less positive attitude towards school. 
They are less popular and so are less interested to go to school (Extreme 
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et al., 1986). However, if dropout maintain contact with friends who have 
stayed in school, these friends can act as a motivating factor for returning 
to school (Mahan and Johnson, 1983). Although peer influence is 
considered an important factor in most adolescent behaviors, educational 
aspiration is one area where parents influence is more important than peer 
influence. Parents are more influential than peers on plans for future 
schooling, but peers are more influential than parents in the immediate 
daily aspects of education such as attitude towards school and effort on 
homework. However, positive support from parents may offset any 
negative influence of peers and on school performance, and supportive 
peers may similarly provide offsetting effects on negative parental 
influences. 
School Factors 
Effective teachers are those who like their students, are highly 
involved with students, encourage participative learning and have high 
expectations for their students (Edmonds, 1983, cited in Good and 
Weilstein, 1986, centre for the study of Social Policy, 1986, National 
Commission on Children, 1991). Periodically upgrading their training is 
more important than experience for effective teaching. School curriculum 
that is flexible and open to innovations is another feature of effective 
schools. Instruction that is structured to suit a variety of learning styles 
may prevent discouragement and dropping out. At risk students may 
require extra attention. Counselling services can help students close to 
dropping out and suggest alternatives to improve the situation. At the 
time of transition of adolescence, students face another stress of high 
school, i.e. students face both biological and social changes 
simultaneously which can lead to academic problems. Transfer and 
residential mobility causes the changing of school and thus losing interest 
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in schooling and adjustment. Uninvoived parents prevents relations 
between schools and families. Parents who actively participate in 
classroom visits, tutoring, textbook evaluations, and staff evaluations 
have a positive effect on students that "we care for you"! Improved 
communication between the school and family keeps parents informed 
about how to help their children succeed. 
Community Factors 
The general socioeconomic level in a community appears to be 
related to school success. Since adolescence is a vulnerable group any 
antisocial activity quickly influences the adolescents growing minds. If 
people of different family employment reside together than adolescents 
will try to copy the persons doing shop keeping and get disinterested in 
educations. Adolescents residing in a community of medical doctors or 
students will get motivated to work hard and achieve a good career 
(Steinberg, 1988). 
1.5 SIGNIFICANCE OF THE STUDY 
Adolescence is the period of rapid growth. It is a period of 
transition when the past will effect the present as well as the future. 
Family is the basic environment which prepares the young children for 
future responsibilities, and parental attitude is the key which makes 
environmental conditions favourable or unfavourable for proper 
development of a young child. Parents are in a rush to provide all the 
monetary facilities to children in order to achieve high performances in 
academics, neglecting the fact that the parental guidance is equally 
important for overall development of a young child. Present day world 
where competitive struggle starts right from kindergarten, the youth is in 
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quest of attaining desired be-fitting career. Pressure is on peak at high 
school age. Adolescents are confused due to physiological and 
psychological changes and over burdened due to contemporary 
challenges of modem-hi-tech era which is a highlighted problem and few 
studies have been carried out in this aspect of development in our 
country. The Carnegie Council on Adolescent Development (1989) 
estimated that about one-quarter of the adolescent population is at risk of 
academic failure and other problem behaviours with another quarter 
considered moderately at risk. School failure and the almost inevitable 
un-employment or under-employment that follow are among the most 
serious of these problems. The cost to society and to individual are high. 
Those who stay in school can avoid the risk. One added year of schooling 
means a 35% reduction in the chances of receiving welfare payments as 
an adult. School failure is thus a real problem. As such it has attracted the 
attention of researchers in psychology, sociology and education. They 
have identified numerous factors that are associated with academic 
success or failure. These range from individual aspects of learning such 
as behaviour problems or cognitive deficiencies to family factors such as 
parenting techniques to social issues as poverty and cultural differences. 
Since adolescence is the most highlighted age group of today they 
are thought to be troublesome and problematic age group. Parents are 
baffled by the unexpected changes in their behaviours and yet unable to 
deal with them. So there is a need to focus on this topic so as to help the 
society in future and to create a better understanding of the issue. 
The present study is an attempt to study the possible impact of 
certain factors such as family climate or family environment which 
covers socioeconomic status of family, family size, number of children in 
the family, ordinal position, income group, family types, joint, nuclear, 
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family forms such as single parent, step families etc. Another variable is 
parental encouragement i.e. parental attitudes, education, involvement, 
dominating or submissive and parent-child relations. Finally what is the 
impact of both the variables on the performance of adolescents in 
academic or education affecting their academic achievement. Here 
material resources such as TV, internet, media etc. are also discussed on 
account of parent child connectedness. The age group concerned is 14-17 
years which is very crucial age and full of behavioural complexities. 
Parents or caregivers can build up positive relations with the 
adolescent, their problems, their development, their mindset and create 
such conducive environment which can help the adolescent to perform 
well scholastically as well as behaviorally. It is the demand of today that 
our youth i.e. the future of our country performs their best and meet the 
growing standards internationally. Through this study a lot of NGO's 
such as SOS can create betterment plan in the field of adolescents who 
are in fostered care. Through this study schools can arrange for 
counseling of parents whose children are low achievers or are going 
through behavioral problems. The general parent community through this 
study can correct themselves right from the grassroot level i.e. husband 
and wife can avoid conflicts and arguments within the premises of the 
family then only they can better handle the job of parenting with a 
positive and healthy approach and can guide their children in more 
polished atmosphere. Nevertheless, this is a very broad topic and cannot 
be covered in one step. So, further study can be undertaken in this field 
since very less studies have been undertaken on this agenda in India. 
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OBJECTIVES KEPT IN MIND ARE: 
1. To study the impact of family climate on academic achievement 
among adolescents. 
2. To study the impact of parental encouragement on academic 
achievement among adolescents. 
3. To study the relationship between family climate and parental 
encouragement among adolescent. 
4. To explore the difference in parental encouragement, family 
climate and academic achievement among adolescent boys and 
girls. 
HYPOTHESIS 
It was assumed that: 
1. There exists no significant impact of family climate on 
academic achievement among adolescents. 
2. There exists no significant impact of parental encouragement on 
academic achievement among adolescents. 
3. There exists no significant relationship between parental 
encouragement and family climate among adolescents. 
4. There exists no significant difference in the parental 
encouragement, family climate and academic achievement 
among adolescent boys and girls. 
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REVIEW OF LITERATURE 
Review of related literature is an essential aspect of research. It 
involves synthetic and synoptic understanding of the research works 
already conducted in the same field over a period of time. It provides 
some insight regarding strong points and limitations of the previous 
studies and enables the researcher to improve his own investigation 
(Panigrahi, 1999). 
It is clearly evident that review of related literature serves as a 
guide post not only with regard to the quantum of work done in the field 
but also enables one to perceive the gaps in the concerned field of 
research. It promotes greater understanding of the problem and its critical 
aspects and ensures the avoidance of an unnecessary duplication and 
replication. 
2.1 ADOLESCENCE 
Pubertal changes have been ascribed an important role in various 
aspects of adolescent development. Post pubertal girls are somewhat 
more satisfied with body weight than advanced pubertal girls as far as 
satisfaction with appearance is concerned. While pubertal boys reported 
less moodiness as indicated by higher scores on impulse control and 
emotional tone (Dorm et al., 1988). 
Adolescence is marked by anxiety, fear, self-esteem. Girls have 
consistently low level of self esteem whereas boys showed a significant 
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decrease in both anxiety and fear by age 12. Hence, it can be concluded 
that by year 12, boys and girls use different coping strategies, with boys 
more successfully reducing both fear and anxiety (Byrne, 2000). 
There exists a great deal of diversity in adolescents' level of 
maturity. Adultoid adolescents do exist (Galambos and Tilton Weaver, 
2000). There have been enormous psychological pressures on adolescents 
to perform well and succeed in life. Emotional intelligence is positively 
correlated with appraisal of situation to be changed and problem-solving 
whereas threatened, lost, aggressive efforts and self criticism is 
negatively correlated with emotional intelligence among adolescents 
(Tiwari and Verma, 2008). 
Adolescents boys and girls are differed significantly in their 
adjustment, whereas the girls score high on socioeconomic status 
(average), also there is no difference as such within boys and girls in 
below average (low) socioeconomic status (Godiyal and Padiyar, 2008). 
Another study by Mahajan and Sharma (2008), concluded that 
adolescents may feel isolated, anxious and indecisive, they are deeply 
concerned as how others view them and are apt to display a lot of self-
consciousness and embarrassment, they are anxious as cultural group 
places high value on appearance, popularity, academic achievement or on 
being like others of the same age group. Anxiety is likely to develop if 
the adolescents feels that he has not measured upto cultural expectations. 
Projection is a popular defence mechanism by which we ascribe to 
others, feelings or motives we ourselves have. It is particularly useful in 
providing an excuse for failure to perform, or justification for doing 
something we wanted to do. In a similar study findings revealed that 
adolescents in the lower age levels adopt projection as a defence 
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mechanism more often than adolescents in the higher age levels i.e. 
adoption of projection as a defence mechanism was found to decrease 
with increasing age (George and Abraham, 2008). 
In another study it was found that there was a significant difference 
in life stress of rural/urban and boys/girls. Urban students had 
significantly low level of life stress than rural students, and girl's students 
had more stress as compared to boy's students (Paliwal and Sanadhya, 
2008) 
Questions about the nature of normative and atypical development 
in adolescence have taken on special significance in the last few years, as 
scientists have begun top recast-old portraits of adolescent behaviours in 
the light of new knowledge about brain development. Adolescence is a 
period of heightened vulnerability, where all systems mature along 
different times and under different independent and biological processes. 
Adolescence together is a critical or sensitive period full of both risk and 
opportunities (Steinberg, 2005). 
Later adolescence is associated with a slowing of the emotional 
changes of early adolescence. Adolescents' average emotions had 
relatively stable relations to life stress and psychological adjustment 
between early and late adolescence (Larson et al., 2002). Age and gender 
related patterns of life stress varies across the type and context of 
stressors. Rudolph and Hammen (1999) noticed that adolescent girls 
experienced the highest levels of interpersonal stress, especially stress 
and conflict that they generated with parent-child and peer relationships 
while pre-adolescent girls experienced the highest levels of independent 
stress and conflict in the family context. Adolescent boys experienced 
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highest levels of non-interpersonal stress associated with self-generated 
events. 
Another study conducted by Kim et al. (2003) suggested that 
negative life events experienced during early adolescence intensify the 
symptoms of sadness, fear and antisocial conduct which are domains for 
maladjustment in turn, increase risk for future adversities and life crises. 
The reciprocal process between negative life events and maladjustment 
has a developmental dynamic that unfolds in a more clear fashion across 
the years of adolescence. 
Smoking in adolescence is a great health concern as it is related to 
many chronic diseases and mortality in later life. It is also associated with 
high-risk behaviours among adolescents. School work is reported to be 
the most important factor which contributed to the stress among 
adolescents. Other common reasons reported for initiating smoking were 
curiosity, peer pressure, stress and addition (Omar et al., 2007). 
Rozi et al. (2005) revealed another factor associated with smoking 
that an increase in the initiation of smoking among adolescents is 
significantly associated with the smoking habits of family members and 
peers. 
Media has a lot of influence on adolescents behaviours, violent 
media can effect on arousal, thoughts and emotions increasing the 
likelihood of aggressive or fearfiil behaviour especially more in boys 
(Browne and Giachritsis, 2005). Mass media is one medium through 
which adolescents see their body and image of body in media and try to 
image their bodies like the images in media (TV) forgetting the harms to 
their body curriculum through dieting, slimming pills, excessive exercise 
and eating disorders (Achtenberg, 2006). 
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Because adolescents use the internet for the purpose of connecting 
with others at higher rates than any other group, Whitlock et al. (2006) 
found that onUne interactions clearly provide essential social support for 
otherwise isolated adolescents, but they may also normalize and 
encourage self-injurious behaviour and add potentially lethal behaviours 
to repertoire of established adolescent self-injurers and those exploring 
identity options. 
2.2 FAMILY CLIMATE AND ADOLESCENCE 
Family provides most of the early environmental influence upon 
the personality which remains throughout the life. It is the greatest 
socializing agency in all contemporary cultures (Gaur and Gupta, 2004). 
In the family it is the parents who play a major role in the overall 
development of the child by using different parenting styles. These 
parenting styles determine the personality development of the children. 
Thus, family has been the dominating institution both in the life of the 
individual and in the life of the community (Juyal and Gaur, 2007). In 
spite of the rapid changes within the modem family the home is still the 
most potent factors in regulating the behaviour of young people (Chand, 
2007). 
Another study which focused on the impact of perception of 
punishment and nurturance which is same for the emotional maturity of 
the adolescents of joint and nuclear family structures. Besides this, 
protectiveness and permissiveness for the joint family and social isolation 
and reward for the nuclear family structure were found to contribute 
significantly to emotional maturity of female adolescents (Gupta et al., 
2008). 
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Family, school and neighbourhood violence exposure do not exert 
a significant main effect upon parent rated adaptive skills, consisting of 
social skills and leadership behaviours or adolescent rated personal 
adjustment, involving self-esteem, self-reliance, and interpersonal 
relationships. A main effect of family violence exposure was depression, 
anxiety and social stress (LeBlanc, 2002). 
Boys have poor emotional adjustment than girls. Girls have less 
sensitization tendency than boys which might be due to the difference in 
parental treatment of boys and girls. Girls are expected more to have 
control on their feelings and are not expected to express their frustration 
and anger. It is not the sex of the sibling but the mere presence of sibling 
affects the adjustment of adolescents (Mehta et al., 2005). 
A significant difference in value orientation of adolescence living 
in urban, rural and tribal areas exists. Our Indian society where variability 
of socialization practices due to a number of demographic factors which 
are socioeconomic class, religion and residential background (e.g., urban-
rural differences) Indian society socialization practices for male and 
female children are different in the urban, rural and tribal areas (Bhadoria 
and Singh, 2005). 
As far as parental supervision is concerned studies suggest that 
parent supervision have a positive impact on determining the rates of 
adolescent problem behaviour. Supervision must be considered a 
potentially beneficial protective factor in single father homes, as highest 
rates of problem behaviour and lowest level of parental supervision is 
observed in single father homes (Cookston, 1999). 
Life prospects may be better for adolescents of home owners. 
There seems to be reliable associations between home ownership and 
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positive school outcomes among 17 years olds. Project^ aimed at 
supporting home ownership among low-income families may provide a 
means for improving the emotional and behavioural functioning of 
disadvantages children (Boyle, 2002). 
Mother's education and family's financial resources are linked over 
time to children's academic competence, social competence, and 
psychological adjustment (Brody et al., 2002). 
Families who create and participate in more socially organized 
systems within the larger neighbourhood, and who involve their children 
in these groups can reduce the occurrence of early adolescent sexual 
activity (Moore, 2003). 
In an Australian longitudinal study, it was found that there exists 
moderately strong correlation between older and younger sibling's 
involvement in delinquency, yet there was some variation according to 
the sex composition of sibling pair, and stronger sibling effects were 
found for males and those whose parents had been arrested. Also 
delinquency remained significant due to shared family characteristics, as 
well as early childhood aggression (Fagan and Najman, 2003). 
Similar study by Mavis et al. (1999) suggested that mother's were 
higher than fathers in all aspects of parenting, however, including amount 
of time spent in child care, warmth, negativity, control, and monitoring. 
Greater caretaking and warmth were found with parents for their 
biologically related children then with step children. Biologically related 
siblings showed both more positivity and negativity in relationships. 
Complex step-family was associated with more problems in family 
relationships such as parent-child conflict, and in adolescent adjustment 
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such as lower social responsibility and cognitive agency and higher 
externalizing in adolescents. 
Experiencing violent victimization during adolescence is also 
likely to entail harmful long-term consequences for psychological well 
being and socioeconomic attainment (King et al., 2004; Macmillan 2000; 
Hagan & Foster 2001). Lauritsen (2003) found a strong relationship 
between family structure and risk of violent victimization: the rate of 
non-lethal victimization was about 50 percent higher among youth living 
in single-parent families than those living with two parents. Crouter et al. 
(2004) found that families who share more quality time together have 
much warmer family relationship resulting in better psychological 
adjustments. 
Family serves as an enriching ground for early socialization and 
personality development, the healthy outcomes of which are the provision 
of unconditional love and acceptance, understanding, behavioural 
management and guidance, academic encouragement and assistance 
(Dasgupta and Sanyal, 2008). 
Children of alcoholic parents have more behavioural and emotional 
problems as compared to non-alcoholic parents (Kumar et al., 2008) 
while Choudhary and Kang (2008) stated that there exists no significant 
gender differences in all the dimensions of family environment. 
2.3 PARENTAL ENCOURAGEMENT AND ADOLESCENCE 
Good parent child relationship brings a belief of security in 
children and adolescents. They can count on their parents to help them 
out, if they have some problem. Such feeling bring positive attitude 
towards life and surroundings. Children who have such relations with 
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parents have less risk of internalized problems such as feelings of 
confusion, depression and loneliness (Singh and Singh, 2008). 
One fifth of Chinese adolescents displayed signs of hopelessness 
and adolescent hopelessness was related to adolescent age and gender as 
well as parental education and marital status. Although parental 
behavioural control was negatively related to adolescent hopelessness, 
parental psychological control was positively associated with adolescent 
hopelessness. Better parent child relational qualities showed lower levels 
of hopelessness (Shek and Lee, 2005). 
Another study of Rawalpindi (Pakistan) revealed that children 
perceive their fathers to be significantly more neglecting whereas, 
mother's are perceived as more accepting than fathers. Parents appear to 
be moderate in controlling children's behaviour, which adds to their 
perception of parental warmth and acceptance (Riaz, 2003). 
Securely attached adolescents had higher scores on total emotional 
intelligence as well as the 5 skills like intrapersonal, interpersonal, 
adaptability, stress management, general mood of emotional intelligence 
than that of anxious - ambivalently and avoidantly attached adolescents 
(L. Devil and Mohanty, 2007). 
Another study conducted by Devi and Madhuri (2008) reported 
that there is no significant difference in social maturity of adolescents by 
parental employment but significant differences were foiund in the 
dimensions such as interpersonal adequacy and social adequacy also no 
significant grade and gender differences were observed. 
Teenage daughters of working mothers in comparison to the non-
working mothers have positive and healthy interaction with their mothers 
in all aspects. It can be said that the teenagers do not want more 
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interference of the parents. They only want to spend quahty hours with 
their mothers and they feel proud on their mother's employment (Garg 
and Chandra, 2007). 
In a similar study by Srivastava (2007), it was found that daughters 
of teachers were found highly career oriented then the business class and 
fourth class employee father. 
Yet in another study Bhati (2008) indicated that parents have 
significantly low aspiration, lesser need for achievement and lesser 
expectation in education for girl's education than boys. A study on the 
issues of negligence vs indulgence and Utopian expectation vs. realism in 
children of single parents indicated that the parents where both are 
surviving inculcate indulgence experience more in their wards than single 
parent, also, it is depicted that experience of indulgence in the children is 
associated with low economic status families where as neglect experience 
is associated with high economic status families. However, over 
indulgence can develop inconsistence in adjustment in the social 
environment. Results also indicated that parents where both are surviving 
inculcate realism experience more in their wards than single parents and 
also realism experience in the children in associated with low economic 
status families where as Utopian expectation experience is associated with 
high economic status families (Singh and Khokhar, 2006). 
Parents help, support, guidance are such factors which help in 
achieving adolescents their goals with similar view Madnawat et al. 
(2006-2007) revealed in his study that parental support and dominance 
have affected the vocational maturity of adolescents separately as well as 
jointly. 
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Another study revealed encouraging results because the parenting 
construct consists of things that most parents can do-provide warmth and 
support, monitor their children's behavior, and communicate with their 
children about substances such as alcohol, tobacco and marijuana use. 
These everyday interactions were shown to be associated with African 
American adolescents' cognitions about substance use and actual 
substance use, both concurrently and several years in the future. These 
parental behaviors were effective even in the presence of several well-
documented risk factors, especially when risk opportunities were 
relatively common (Cleveland et al. & Brody, 2005). 
A group of researchers Eisenberg et al. (2005) summarized that 
effortful regulatory processes may mediate the relation between warm, 
positive parenting and children's externalizing problems. These findings 
are important for prevention research because they suggest the possibility 
to foster children's regulation and decrease externalizing or antisocial 
behaviors by promoting parental warmth and positive expressivity. 
A substantial body of research suggests that youth in single-mother 
homes engage in higher levels of delinquency, such as drug and alcohol 
use, violence, illegal activities, and school truancy and problem 
behaviors, than their counterparts in married families (Demuth and 
Brown, 2004). Numerous studies have shown a link between non-resident 
fathers' involvement and lower levels of adolescent problem behaviors 
(e.g., Carlson, 2005; Demuth and Brown, 2004; Furstenberg and Harris, 
1993). 
Also referred to as an abdicating model of parenting (Patterson et 
al., 1992), parental disengagement in the face of adolescent problems 
allows adolescents the opportunity to engage in more delinquent 
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behaviours, which in turn may further erode effective parenting (see also 
Laird et al. and Dodge, 2003; Reuter and Conger, 1998). 
2.4 ACADEMIC ACHIEVEMENT AND ADOLESCENCE 
The desire for high level for academic achievement puts a lot of 
pressure on teachers and schools, including the educational system in 
general and on students in particular. The whole system of education 
revolves around the academic achievement of the students. 
Bajwa and Virk (2006) concluded that academic achievement is 
influenced by personality, stress and wellbeing. 
In another study by Denson (2002) found that seven percent of 
reading achievement was predicted by academic confidence coping 
resource and 32 percent of math achievement was predicted by academic 
confidence coping resource scale and development stage. 
Repetto et al. (2003) reported that adolescents who presented 
consistently high levels of depressive symptoms, lower self esteem, 
higher stress and lower grade point average (GPA). Also Kiran and 
Bhanot (2009), reported a significant effect of anxiety on the academic 
performance of adolescent girls. 
Striving to excel is a goal commonly shared by undergraduate 
students, graduate students and faculty members in academic 
achievement settings. Periodically however, this sense of personal control 
and mastery is under-mined by low-control experiences arising from a 
greater emphasis on success and failure, heightened academic 
competition, increased pressure to excel, more frequent academic 
failures, unfamiliar academic tasks, new social works, and critical career 
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choices. In these situations, achievement striving can lead to a paradox of 
failure in which seemingly bright, enthusiastic individuals fail in their 
quest, unable to fulfill the demand to augment self-initiative and 
independence. Many otherwise capable individuals quit during the 
transition from high school to college, college to graduate school, or 
graduate school to academic jobs. The present article focused on 
perceived personal control as an academic marker and on its use as a 
control enhancing intervention for redressing failure, based on laboratory 
and longitudinal field studies conducted at the university of Manitoba 
(Perry, 2003). 
A comparative study conducted by Murthy and Kulshreshtha 
(1999) found that academic anxiety and academic achievement were 
inversely and significantly related. The comparison of two management 
schools revealed that, boys and girls, irrespective of their management 
schools, did not differ, while the government and private school students, 
irrespective of sex did differ significantly in favour of the private school 
students. 
Emotions are the main force which enables an organism to cope 
with circumstances and add colour and spice to our living. In a study by 
Manhas and Gakhar (2006) the results revealed a positive and significant 
relationship of emotional intelligence with intelligence, creativity and 
academic achievement. 
Aggression has a long history in academic research as both a 
criterion and a predictor variable and it is well documented that 
aggression is related to a variety of poor academic outcomes such as 
lowered academic performance, absenteeism and lower graduation in 
grades. However, recent research has implicated physical aggression as 
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being predictive of lower academic performance. Loveland et al. (2007) 
concluded the strength of the negative association, they found between 
aggression and academic performance, means aggression accounts for 
significantly more variance in the grade point average (GPA) of females 
than for males even when controlling other personality factors of 
agreeableness, openness to experience, conscientiousness, neuroticism 
and extraversion and physical aggression. 
Another study by Chaudhary (2008) aimed to study the correlation 
between academic achievement and creativity of the creative and non-
creative students and concluded that the relationship between creativity 
and academic achievement is positive and significant in case of higher 
achievers or creative students but negligible in case of non-creative. 
Hence, it was found that high achievement accomplishes as an index of 
creativity and the examination marks are the reliable criterion of 
academic achievement. In a comparative study on adolescents girls by 
Kaur and Mehta (2007) it was found that in comparison to rural girls, the 
urban girls showed greater achievement motivation and assertiveness 
related responses whereas the rural girls showed greater self confidence 
related responses than the urban ones. The reasons you give for your's or 
other's behaviors are called your attributions. Much motivational research 
has examined the role of attributions, or perceived causes of outcomes 
(Pintrich and Schunk, 2002). Stiggins (2001) explains, "we cannot 
separate affect and achievement from one another in the classroom. 
Segers et al. (2003) have also been developing new modes of assessment 
that take into consideration the relationship between student's 
motivational beliefs and academic achievement. Adolescent years are 
filled with many changes, making it a psychologically intriguing stage of 
development. They experience rapid maturational changes, shifting 
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societal demands, conflicting role demands, increasingly complex social 
relations and new educational expectations (Montemayor et al., 1990, 
Wigfield et al., 2006). 
How students negotiate these changes has major implications for 
their academic futures. Sadly, in the face of these challenges, many 
students (including many able students) suffer declining grades, and some 
never recover from such setbacks (Eccles, et al., 1991; Gutman and 
Midgley, 2000; Midglay et al., 1989; Wigfield et al., 1996). 
2.5 FAMILY CLIMATE AND ACADEMIC ACHIEVEMENT 
Family is the socio-biological unit that exerts the greatest influence 
on the development perpetuation of the individual's behaviour. Various 
researchers have identified the different characteristics of family climate 
(home environment or parental child rearing practices). Intelligence is a 
global capacity of an individual which is totally nature issue whereas 
achievement or aspiration is a specific action only leads to success or 
failure. Thakur (2001) revealed that variables such as home environment 
with father's and mother's education, income and per capita income have 
effects on the intelligence and educational aspiration. Children who have 
good home environment probably possess a likelihood of securing better 
scores on intelligence and educational aspirations. Protectiveness and 
social isolation have adverse effect on academic aspiration of children. 
Deprivation of privileges have adverse effect on the educational 
aspirations of girls which indicates that economy itself plays a crucial 
role in the academic development of a child. It was also revealed that as 
the income, intelligence and education increases the educational 
aspiration of child also increases. But one important fact was also 
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revealed that after certain limit money is playing negative role because 
more money provide extravagancy which may deviate the attention in 
children. 
Achievement motivation is the desire or tendency to do things as 
rapidly or as independently as possible, to accomplish something difficult 
(Murray 1938). Many researchers have revealed significantly relationship 
between home deprivatioin and achievement motivation. Tikoo (2008) 
revealed that as the home and school deprivation increases, achievement 
motivation deteriorates which means that deprivation regarding food, 
medicine, clothing facilities, parental love, affection and encouragement 
develops emotional instability, psychic imbalances among children and 
they experience anxiety, irritation, doubt, conflicts which ultimately lead 
to low achievement motivation. Similarly unexpected, unfavourable and 
undesirable behaviour of the teachers develops the feeling of deprivation 
among students result in feeling of insecurity, futility and inferiority 
finally resulting in low achievement. 
In a similar study of family and school factors that affect the 
academic achievement of residential school children of IX and X classes 
by Mayuri and Devi (2003) it was found that family factors like parental 
aspirations and socioeconomic status significantly contributed to 
academic achievement. Again among school factors teachers 
qualification, physical setup, curriculum and subject matter, classroom 
organization, methods of teaching, teacher student interaction were found 
to be having effect in the academic achievement of the school children. 
An empirical study conducted by Hoovinbhavi and Reddy (2008) 
concluded that good study habit in proper environment plays a very 
important role in shaping the lifestyle of the students thus developing 
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personality which have great impact on an individual life i.e. from birth to 
death. 
Cognitive style, interest and favourable social situation are integral 
part of development process in any education system and scholastic 
achievement of each student. In this regard Bagchi (2004) concluded that 
cognitive style, social disadvantages, different measures of interest are 
influential predictor variables towards development of scholastic 
achievement of life science. This was supported by another study 
suggesting as a sense of family obligation to support assist and respect 
was generally associated with more positive family relationships and a 
higher level of academic motivation among Chinese adolescents (Zhang 
and Fuligni 2004). 
Adolescence academic performance is closely related to their 
emotional well being and general psychological adjustments. The family 
environment factors when combined together play a significant role in 
social, emotional and educational adjustment of the adolescent girls in 
rural areas (Deepshikha 2009). 
In a longitudinal study by Lan(2005) conducted with a purpose to 
examine the threefold issues reported that socioeconomic status has a 
significant and positive effect on nurturant parenting and on adolescents' 
academic achievement, which in turn affect adolescent self esteem. Also 
results showed a gender effect for academic achievement and a grade 
effect for parenting. Multiple regression results found a significant effect 
of parental education on adolescents academic achievement. 
Chen et al. (2002) examined contributions of sociable and pro-
social dimensions of social competence in childhood to the prediction of 
educational attainment and socio-emotional adjustment in early adulthood 
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in urban china. He revealed that sociability and provincial orientation has 
differential significance for later adjustment in different areas, whereas 
pro-social orientation made unique contributions to the prediction of 
educational achievements. Sociability in the early years was a significant 
and reliable predictor of later socio-emotional adjustment. A study 
indicated that Asian American students were more likely to live in an 
intact two parent family, to spend more time doing home work and attend 
more lessons outside school. Major findings drawn from study revealed 
that home environments and educational activities are important factors 
of student academic achievement, students from families supportive of 
learning are likely to have higher achievement scores and home 
environments and educational activities account for a large part of the 
difference in student achievement between Asian American and other 
minority students (Peng and Wright, 1994). 
Another study conducted on Wards of Defence Personnel: Sample 
was collected among officers' wards and other ranks' wards. Results 
revealed that there is lack of parental acceptance in ORW (Other Ranks' 
Wards) families. Socio-economic condition may be a guiding factor in 
this regard. But variation was seen in case of parental concentration. 
More parental concentration on girls seems to be major factor in 
obtaining such result. It is quite clear that ORW are neglected by their 
parents. Socioeconomic factors and nature of job of guardians may be 
responsible for parental avoidance in their case. On academic success the 
OW (officers' wards) were superior. This result may be due to better 
socio-economic conditions; better facilities and orientation; higher level 
of aspiration and congenial and encouraging home environments (Jha and 
Gupta, 1995). 
52 
Another study by Schoon et al. (2002) investigated the long term 
effects of social disadvantages on academic achievement and on 
subsequent attainments in adulthood. Results showed that the influence of 
risk factors associated with socioeconomic disadvantage depended on the 
developmental stage of the individual. Greater academic risk was 
associated with continuous experiences of socioeconomic disadvantage 
throughout childhood and adolescence. 
Earlier research shows that peer rejected children are at risk of a 
wide range of subsequent difficulties in different social contexts as for 
example in school, Zettergren (2003) observed that the rejected children 
are a risk group for school problems also over a long period of time. 
Adolescence and important developmental years it encompasses give 
good reasons to worry about future adulthood adjustment of peer-rejected 
children. 
In a national longitudinal survey of youth, if was found that 
adolescents whose mothers loose a job without regaining employment 
show declines in mastery and self-esteem, those whose mothers are 
continuously employed in a bad job show an increased likelihood of 
grade repetition, and those whose mothers are either persistently 
unemployed or loose more than one job show an increased likelihood of 
school dropout, which were not explained by concomitant changes in 
family income (Kalil and Ziot-Guest, 2005). 
Another study by Emery (1999) found that exposure to frequent 
and intense interpersonal conflict contributes to increase internalizing and 
externalizing problems such as the link between inter-parental conflict 
with poor academic performance and various conduct related difficulties, 
whether living with married or divorced parents. 
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Hofferth and Sandberg (2001) discussed factors in home 
environment that provide children with educational tools needed to 
achieve academic success. 
Personal, family and academic factors affect low achievement in 
secondary school. Family's background the most important and the 
weightiest factor in determining the academic performance attained by 
the student (Diaz, 2003). 
The findings of another study revealed that the tribal students had 
more problems with regard to their parents and family followed by 
personal, infrastructural and facilities, academic and teachers related. The 
individual problems students faced were low social status of the parent, 
lack of education of parents, cultural backwardness of the family and low 
educational levels of the siblings and nomadic life of parents. The last 5 
affecting problems in order, which the students faced, were lack of 
academic help from the teachers, non-availability of teachers, insect bites 
in the school premises, inconvenient school timings and absence of 
teachers in the school. The study also revealed that the boys had more 
problems as compared to girls. The sex of the students and management 
of the school had significant influence on the problems of the high school 
students (Vijayalakshmi, 2003). 
Golbert (2004) described the influence of family adversity 
indicators on school related behavioural problems among Hawaiian and 
non-Hawaiian adolescents. The findings showed that family distress, 
confiict and environment might significantly have impacts on school 
performance and school related behavioural problems. 
Adolescents spend a large proportion of their day in school or 
pursuing school related activities. While the primary purpose of school is 
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the academic development of students, its effects on adolescents are far 
broader, also encompassing their physical and mental health, safety, civic 
engagement, and social development. Further, its effect on all these 
outcomes are produced through a variety of activities including formal 
pedagogy, after school programs, caretaking activities (e.g., feeding, 
providing a safe environment) as well as the informal social environment 
created by students and the staff on a daily basis. While most reports 
focus on a particular aspect of the school environment (e.g., academics, 
safety, health promotion), these brief looks at school more 
comprehensively as an environment affecting multiple aspects of 
adolescent development. Research has repeatedly demonstrated the 
interconnectedness of the pieces, with safety and health affecting the 
academic environment, academics affecting health and social 
development (Pilar and Brett, 2008). In a similar study by Zahyah (2008) 
focused on two aspects of family socio-economy, i.e. mother's and 
father's educational level and reading materials in the home. The findings 
of the study support previous studies where both parents level of 
education and reading material available in the home were related to 
children's academic achievement. 
You cannot purchase a child's success or wish it into existence; 
poverty affects a child's academic success in many ways (Wallis and 
Cole, 1998). 
Academic achievement has been shown to influence the association 
between the parent-child relationship and a teenager's involvement in a 
pregnancy (Scaramella et al., 1998). As compared to peers in intact 
families, adolescents in divorced families do not perform as well 
academically (Kathleen and Hilary, 2001). 
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In another study by Avinashilingam and Sharma (2005), proposed 
that classroom factors play a major role in affecting the student's 
academic performance. This is followed by environmental factors and 
developmental factors. The students' inner urge, the competency of 
teachers, no physical distraction and contacts with like-minded colleagues 
make a student more competent to succeed in life. 
Padma (2004) investigated the study that used as sample an equal 
number of scheduled caste, scheduled tribe and advantaged students, 
found that the three groups differed significantly in their academic 
achievement. 
In a study aimed to investigate the relationship between family 
environment, the home adjustment and academic achievement in 
adolescents, it was found that academic performance was significantly 
related to independence and conflict domains of family environment. 
Boys and girls differed in perception of the home and environment 
(Mohanraj and Latha, 2005). Meena (2008) found that good quality of 
home environment had significant positive correlation with 'high' level 
of scholastic achievement in boys than among girls, also, the quality of 
home environment gets deteriorated, the level of scholastic achievement 
also comparatively declines in boys. 
2.6 PARENTAL ENCOURAGEMENT AND ACADEMIC 
ACHIEVEMENT 
The child rearing attitudes or parental behaviour may be discussed 
in terms of many different dimensions such as - acceptance, affection, 
control, warmth, permissiveness, restrictiveness and demandingness. 
Lakshmi and Arora (2006) observed that parental acceptance and 
56 
encouragement were positively related with academic school success and 
academic competence. However, parental control whether psychological 
or behavioral showed negative relationship with academic success and 
competence which proved the fact that parents who were perceived as 
being more acceptant and using less restrictive and hostile psychological 
control tended to have adolescents with higher academic success and 
competence. 
Another study focused on the facts that except autocratic and 
rejecting, all variables of parenting styles i.e. democratic, accepting, 
overprotecting and over demanding have a negative impact on children's 
perception with respect to the education and income of parents (Malhotra 
and Devika, 2008). Proper motivation helps in making strong the desire 
for educational learning which assist in achieving educational goals. 
Successful motivation depends on the successful use of these natural 
powers and tendencies to action. Tripathi (2004) arrived at the conclusion 
that achievement motivation is positively associated with scholastic 
achievement. This was also supported by Nigam and Ahmed (2008) that 
motivation affects academic achievement of aided and private higher 
secondary students. In a study by Jha (2003) it was revealed that parents 
attachment to their young children will determine the level of 
interpersonal relationship when they become adolescents in the later life 
with respect to cultural and religious levels. Research done in the United 
States shows that parental involvement in children's education positively 
effects such educational outcomes as school persistence (Teachman et al. 
1997; McNeal 1999), post secondary educational attainment (Sandefur et 
al., 2004), and academic achievement (Muller 1993; Ho Sui-Chu and 
Willms 1996; Epstein 2001), Of course, parental involvement is 
multidimensional and comprises such home-based activities as parent-
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child discussions of school, parenting style and monitoring children's 
behaviors. It would also include school-based involvement such as 
attending parent-teacher meetings or school events, and parent teacher 
interactions (Muller and Kerbow 1993; Ho Sui-Chu and Willms 1996; 
Downey 2002). 
In a cross national study conducted by Park (2008) comprising of 
fourteen (14) countries it was found that there exists no strong evidence 
of differential effects by SES in most non-standardized countries. 
However, the findings does not counter the argument that the beneficial 
effects of parent-child communication for lower SES students are hard to 
achieve in non-standardized systems because of low SES parents lack of 
resources and skills. Another study focused on the effect of parental 
encouragement which was most significant on the elevation of class room 
morale with effect on locus of control and creativity (Joshi 2001). 
In another study parental adolescent interactions and its effect on 
academic achievement perspective was examined and results indicate that 
a substantial proportion of adolescent males who perceived parent-
adolescent interactions as a positive effect and were identified as having a 
stable psychological well being, were more likely to have average to 
above-average grade and high achievement than those who did not 
perceive parent-adolescent interaction as posifive (Shearin 2002). 
Previous researches have shown family conflict to have a 
detrimental effect on the academic functioning of children and 
adolescents. In this backdrop Schwalm (2006) reported that adolescents 
with neither high levels of homework problems nor high levels of parent-
adolescent conflict performed the best. However, adolescents with high 
levels of reported homework problems and high levels of parent-
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adolescent conflict performed better on a measure of academic 
achievement than adolescents who only had one such difficulty. To sum 
up, children with low levels of homework problems but high levels of 
conflict perform more poorly on an academic achievement test than 
children with high levels of homework problems and high levels of 
conflict. It is possible that the nature of conflict varies significantly in 
these two situations. According to Pittman and Lansdale (2001), 
parenting style was found to be significantly related to adolescent 
outcome in multiple domains including externalizing and internalizing 
behaviours, academic achievement, work orientation, sexual experience 
and pregnancy history. Specifically, teens whose mothers were 
disengaged (low on both parental warmth and supervision/monitoring) 
were found to have the most negative outcomes. Parental support 
facilities, adolescent's feeling of psychological well being had given them 
confidence and leads generally to social and academic competence 
(Thomas, 2002). 
Children whose parents: are economically resourceful tend to 
associate educational materials with academic achievement. Parents see 
these materials as agents for promoting their teenage boy's interest in 
learning. In recent years, researches have found that the existence of 
computers in homes had enabled the parents to be more committed in 
their adolescent's education and this reflects a positive parental attitude 
for knowledge and learning. 
Watkins (1997) theorized that parents' involvement has made an 
impact on a child's learning and motivation. The study looked at various 
types of involvement including home instruction, volunteering in the 
classroom and participation in school governance. 
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Wallis and Cole (1998) wrote a parents guide on the importance of 
encouraging, praising and involvement. Similar study by Baharudin and 
Luster (1998) showed the role of the family and the specific interactions 
between a child and parent have been determined to be powerful 
indicators of development. Some specific interactions include regular 
family discussions, encouragement, limit setting, warmth, daily routine, 
praise, and intellectual stimulation. These studies have shown all of these 
connections to produce an impact on academic achievement. 
Wang and Wildman (1995) found in addition to the importance of 
parents' behaviour and attitudes, children's perceptions of their parents' 
support are important. Children's perceptions that their parents are 
involved and interested in school, and encourage them to do well are 
positively related to academic achievement. Similarly, Wang et al. (1996) 
found that the parental influence has been identified as an important 
factor effecting student achievement. Results indicate that parent 
education and encouragement are strongly related to improved student 
achievement. 
Xitao and Michael (2001) studied that the idea that parental 
involvement has positive influence on students' academic achievement is 
so intuitively appealing that society in general and educators in particular, 
have considered parental involvement an important ingredient for the 
remedy for many problems in education. Meta-analysis finding revealed 
a small to moderate, and practically meaningful, relationship between 
parental involvement and academic achievement while, the moderate 
analysis revealed that parental aspiration / expectation for children's 
education achievement has the strongest relationship, whereas parental 
home supervision has the weakest relationship, with students academic 
achievement .In addition, the relationship is stronger when academic 
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achievement is represented by a global indicator (e.g. GPA) than by a 
subject-specific indicator (e.g.: math grade). 
Home environment is as important as what goes on in the school. 
Important factors include parental involvement in their children's 
education, how much parents read to young children, how much TV 
children are allowed to watch and how often students change schools. 
Achievement gap is not only about what goes on once students get into 
the classroom. It's all about what happens to them before and after 
school. Parents and teachers have a crucial role to play to make sure that 
every child becomes a high achiever. Parental influence has been 
identified as an important factor affecting student achievement (Hammer, 
2003). 
Vamadevappa (2005) found that there is a positive and significant 
relationship between parental involvement and academic achievement. 
There was a significant difference in the achievement scores of boys and 
girls of high parental involvement group. There was no significant 
difference in the achievement scores of boys and girls of low parental 
involvement group. There was significant difference between high 
achievers and low achievers with respect to parental involvement. There 
was significant difference between boys and girls in their academic 
achievement. In a recent study by Sravanthi and Kumari (2007), the 
results showed that majority of the parents followed authoritarian 
parenting style for both girls and boys in academic area in order to make 
children score better in their studies. There is a significant different 
between the perceptions of adolescents and the parenting styles adopted 
by parents in authoritative and permissive parenting style. 
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Adolescents of working mothers are more adaptable, more bold 
and more competitive whereas adolescents of non-working mothers score 
higher in academic achievement and creativity (Bala and Nanda, 2007). 
Hill et al. (2004) in a longitudinal model proposed that among the 
higher parental education group, parent academic involvement was 
related to fewer behavioural problems, which were related to achievement 
and then aspirations. For the lower parental educations group, parent 
academic involvement was related to aspirations but not to behaviour or 
achievement. Parent academic involvement was positively related to 
achievement for African Americans but not for European Americans. 
Parent academic involvement may be interpreted differently and serve 
different purpose across socio-demographic backgrounds. 
Influence of parenting styles on attributional processes may be 
greater during early stages of child development (Glasgow et al., 1997). 
Flouri (2006) concluded that although mother's and father's 
interest in their children's education were not linked to educational 
attainment via their impact on children's self-esteem or locus of control, 
they were significant predictors of educational attainment especially in 
daughters. In a study on whether parent child relations would influence 
low achiever's liking for school by Hon and Yeung (2005), the results 
supported the positive influence of parent-child relations on children's 
liking of school. 
Rhodes et al. (2000) highlighted the benefits of mentoring 
interventions and validate the hypothesis that improved perceptions of 
parental relationships, although not the sole determinant, are important 
mediators of change in adolescents' academic outcomes and behaviours. 
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3 
METHODOLOGY 
Every research activity needs a particular type of methodology 
because the charm of research lies more in its methods, than in its 
contents or subject matter. The present study is not an exception to this. 
The different steps of any research investigation like selection of 
problem, selection of research area, sampling frame, use of different tools 
for data collection and various methods used for data analysis were also 
considered while carrying out the present investigation on impact of 
family climate and parental encouragement on academic achievement 
among adolescents (14-17 years). It covers the following dimensions: 
3.1 Research Design 
3.2 Locale of the study 
3.3 Sampling procedure 
3.4 Variables used in the study 
3.5 Study tools used in data collections 
3.6 Statistical analysis 
3.1 RESEARCH DESIGN 
Zikmund (1988: 41) has described research design as "a master 
plan specifying the methods and procedures for collecting and analysing 
the needed information. The study entitled, "The impact of family climate 
and parental encouragement on academic achievement among 
adolescents" is exploratory in nature. Exploratory design is planned to 
gain more knowledge and familiarity with a phenomenon or the subject 
concerned to achieve new insight into the problem. 
After a thorough and meaningftil formulation of the problem, 
specific objectives were set to provide the basis for the inquiry. Further, 
in the light of these objectives, the scope of the study was delimited and 
techniques of investigation to be adopted, tools to be used and pattern of 
statistical analysis to be followed were decided. Next, the theme of 
present study was developed and given a definite shape in the form of 
outline of the study to evaluate their relevance on the basis of set 
objectives. An effort was made to obtain a thorough review of the 
relevant literature relating to the previous research in the field. Further, to 
provide the scientific basis of the study a proper hypothetical fi-amework 
was developed, to provide a definite direction and specific scope to the 
whole investigation. The required conceptual clarifications about the 
terms and items used within the framework of the study were taken into 
consideration for which help on the part of both literal and operational 
definitions was availed. 
Lastly, the findings of the study have been discussed in the light of 
the available research material on the subject and were subsequently 
summarized throwing light on all the major aspects covered by the study. 
The results have been point-wise presented under the title of finding and 
discussion and the possible suggestions on the basis of conclusions drawn 
of the study are given in the subsequent chapters. 
3.2 LOCALE OF THE STUDY 
Uttar Pradesh: There are 28 states and 7 union territories in India, Uttar 
Pradesh is the state with maximum number of districts in India. It has a 
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total of 70 districts. Uttar Pradesh is the most populous and fourth largest 
state in terms of geographical area in India. The total area of the state is 
2,38,566 sq.km. Uttar Pradesh is between north latitude 24 degrees and 
31.5 degrees and east latitude 77 degrees and 84.5 degrees. It is a border 
state along the foot hills of Himalayas and Nepal and Tibet (China) to its 
north, bordered by Bihar in the East. Haryana and Rajasthan are in the 
West and Madhya Pradesh in the South. Only five countries of the world, 
China, the United States, Indonesia, Brazil and India itself have 
populations larger than that of Uttar Pradesh. According to 2001 census it 
has a population of 16, 60, 52, 859 representing 16.17% of the country's 
population. One out of every six persons in India belong to Uttar Pradesh. 
Every 31^' person of the world is a resident of U.P. Its population density 
of 689 persons per square kilometer is far above than that of 324 for 
entire country (uponline.in). 
Aligarh: Aligarh is an administrative district of Uttar Pradesh with the 
headquarters located at Aligarh town. It forms a part of Agra Division. 
The district is situated towards the southeast of Delhi. It shares common 
boundaries with the district of Bulandshahr in the North, Etah in the East, 
Mathura in the West and Mahamaya Nagar in the south. Aligarh till 18* 
century was known by the name kol or koil but when the British occupied 
the land in September 1803, the present district came into existence. 
Aligarh is located at 27.88° North, 78.08° East. It has an average 
elevation of 178 meters (587 feet). The city is situated in the middle 
portion of Doab, or the land between Ganges and Yamuna Rivers. The 
Grand Trunk Road passes through the city. It is historically famous for its 
locks industry and called the "City of Locks" in local vernacular 
(aligarh.wikipedia) 
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Note: Map of India showing location of Uttar Pradesh 
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Population: According to 2001 census it had a population of 667,732. 
Males constitute 53% of the population and females 47%. Aligarh has an 
average literary rate of 71% higher than the national average of 65.4%, 
with 79% of the male and 61% of the female literates. 16% of the 
population is under 6 years of age. The city is an agricultural trade centre. 
Education: Aligarh is famous for Aligarh Muslim University (AMU). 
Aligarh is synonymous with the University that is spread across much of 
the city civil lines area. Aligarh Muslim University is a residential 
academic institution of international repute offering more than 250 
courses in traditional and modem branches of education. It is a premier 
central university with several faculties and maintained institutions and 
draws students from all comers of the world, specially Africa, West Asia 
and South East Asia. Woman literacy is quite low in comparison to that 
of males in Aligarh, perhaps women are generally confined to home and 
woman colleges are less in number (thecolorsofindia). 
3.3 SAMPLING PROCEDURE 
Aligarh district was selected purposively as it was convenient to 
the researcher and need of the study. There were around 500 schools in 
Aligarh. Out of which forty seven were in urban areas. Five schools were 
selected randomly from urban areas. 3 co-education schools, 1 girls 
school and 1 boys school were selected to cover both the sexes. The total 
number of students in class IX and X of all the five selected schools was 
2200, which was the population of the study. 
After the total population of the study was known, the sample size was 
drawn using the mathematical formula by Yamane (1970: 886-87) which 
is as follows: 
N = 2 ' l + n(e) 
where n is total population and 'e' is error of confidence level. 
So, by putting the value of population, we have: 
N = n 
l+n(er 
2200 
l + 2200(.05y 
2200 
1 + 2200 (.0025) 
2200 
~6y 338 
This sample was rounded off to 352 to equally distribute the sample 
among 5 schools with both sexes and avoid any further error. Thus, 352 
adolescent boys and girls formed the unit of information for the present 
study. 
Table 3.1: Distribution of samples with respect to schools 
S.No. 
1. 
2. 
3. 
4. 
5. 
School 
Our Lady of Fatima, Aligarh 
St. Fidelis School, Aligarh 
Abdullah Girls High School, AMU, 
Aligarh 
S.T. High School, AMU, Aligarh 
Aligarh Public School, Aligarh 
Estimate Size 
88 (44 Boys + 44 Girls) 
88 (44 Boys + 44 Girls) 
44 (- + 44 girls) 
44 (44 boys + -) 
88 (44 boys + 44 giris) 
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Criterion for selecting the present age group 
According to UNFPA, state of world population 2005, nearly half 
of worlds population (almost 3 billion people) is under the age of 25. 
According to Press Trust of India, Guwahati, Feb. 26, 2011, India has the 
largest population of adolescents in the world being home to 243 million 
individuals aged 10-19 years (UNICEF). The state of the world's 
children's report said country's adolescents constituted 20% of the worlds 
1.2 billion adolescents. 
Since adolescence is the most vulnerable group and its population 
is growing high day by day. Much researches are being carried out 
internationally. Family and parents are the basics of every individual and 
if all these three variables namely family climate, parental encouragement 
and academic achievement were taken together and studied, the 
upcoming society can avoid various mistakes committed in the early 
times and can produce brighter youth for the nation. So, it was imperative 
to study this age group because they have not been studied at length 
during the recent past in this part of the country. 
3.4 VARIABLES USED IN THE STUDY 
Independent variable: The following independent variables have been 
selected for this study i.e. age, sex, education, family type, family 
members, area, religion, occupation, income, ordinal position, school 
type, family climate and parental encouragement etc. 
Dependent variable: Academic achievement of the adolescents was used 
as a dependent variable. 
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3.5 STUDY TOOLS USED IN THE DATA COLLECTION 
Keeping the objectives of tlie study in view, questionnaire 
technique was employed to study family climate and parental 
encouragement and academic achievement of the adolescents. Standard 
questionnaires (scales) were used for measuring family climate and 
parental encouragement. The questionnaires were translated into English 
for the convenience of the respondents. 
3.5.1 Measurement of Family Climate: The family climate 
questionnaire developed by Dr. Beena Shah (2006) has been used 
(Appendix-I). The inventory was having 90 questions and each question 
was having three options ranging from most acceptable to least 
acceptable. The response of each and every adolescent was taken on the 
questionnaire provided. Time to time explanation of questions was given. 
Sufficient time was given for their responses. 
Parameters of Family Climate Scale: 
1) Restrictiveness Vs Freedom 
2) Indulgence Vs Avoidance 
3) Partiality Vs Fairness 
4) Attention Vs Negligence 
5) Acceptance Vs Rejection 
6) Warmth Vs Cold Relations 
7) Trust Vs Distrust 
8) Dominance Vs Submissiveness 
9) Expectation Vs Hopelessness 
10) Open Communication Vs Controlled Communication 
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Scoring: This was a three point scale marking for negative 0, 1 & 2 for 
'always', 'sometimes' and 'newer', respectively whereas it was 2, 1, 0 for 
positive statements. The 'Positive Total Score' spoke of the Favourable 
Family Climate whereas 'Negative Total Score' 'Indicated Unfavourable 
Family Climate' of the child. 
Reliability and validity of the scale: 
The investigators adopted the test-retest method to find out the 
reliability coefficients of the family climate scale (FCS). The values of 
reliability coefficients for each dimension is given below. 
Figure-2: Values of reliability coefficients for different dimensions of FCS 
Sr. 
No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8-. 
9. 
10. 
Dimensions 
Freedom Vs Restrictiveness 
Attention Vs. Negligence 
Dominance Vs Submission 
Acceptance Vs Rejection 
Trust Vs Distrust 
Indulgence Vs Avoidance 
Warmth Vs Coldness 
Expectation Vs Hopelessness 
Partiality Vs Fairness 
Open Communication Vs Controlled Communication 
Coefficient of 
Reliability 
.75 
.72 
.83 
.76 
.79 
.69 
.79 
.71 
.76 
.81 
All the values of reliability coefficient are highly significant 
(P<0.001). The FCS thus is a reliable instrument. 
Validity of the FCS was tested against the judgment of 20 judges. 
The selection of items on the opinions of the experts as well as the highly 
significant discriminative indices of all the items retained in the final 
format of FCS, confirm the item validity of the scale. The 
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interdimensional coefficients of correlation as given in Figure 3.3 also 
support the high validity of the FCS. 
Figure-3: Correlation Matrix of Family Climate Scale 
Sr. 
No, 
1. 
2. 
3. 
4. 
5. 
6 
7. 
8. 
9. 
10. 
Dimensions 
Freedom Vs 
Restrictiveness 
Attention Vs 
Negligence 
Dominance Vs 
Submission 
Acceptance Vs 
Rejection 
Trust Vs Distrust 
Indulgence Vs 
Avoidance 
Warmth Vs Coldness 
Expectation Vs 
Hopelessness 
Partiality Vs Fairness 
Open Communication 
Vs Controlled 
Communication 
't' value 
1 
1.00 
-
-
-
-
-
-
-
-
-
2 
.720 
1.00 
-
-
-
-
-
-
-
-
3 
.691 
.664 
1,00 
-
-
-
-
-
-
-
4 
.583 
.642 
.693 
1.00 
-
-
-
-
-
-
5 
.733 
.558 
.701 
.558 
1.00 
-
-
-
-
-
6 
.741 
.631 
.682 
.627 
.589 
1.00 
-
-
-
-
7 
.702 
.686 
.748 
.651 
.591 
.648 
1.00 
-
-
-
8 
.569 
.704 
.528 
.548 
.681 
.671 
.707 
1.00 
-
-
9 
.532 
.521 
.738 
.718 
.718 
.596 
.688 
.666 
1.00 
-
10 
.781 
.641 
.601 
.670 
.639 
.718 
.598 
.549 
.561 
1.00 
3.5.2. Measurement of Parental Encouragement 
The parental encouragement scale developed by Dr. R.R. Sharma 
(1988) has been used in the present study, which was having 40 
questions. Care was taken to ensure that the respondents do not consult 
one another while filling their responses. 
Scoring: There were three response alternatives in each item of the scale. 
The subjects had to choose only one alternative. The marks were allotted 
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as (A) - 0, (B) - 1, (C) - 2. Thus, the total score of each item ranged from 
0 to 2, whereas grand total of PES ranged from 0 to 80. Higher scores of 
PES reveal greater degree of parental encouragement, whereas lower 
scores reveals the lower parental encouragement (Appendix-II). 
Every respondent was asked to fill both the questionnaires 
simultaneously. 
Reliability 
The reliability of the scale was measured firstly by split half 
method and the value was found to be .83. Secondly, two test-retest 
reliabilities were determined - one after an interval of 2 weeks and the 
other of 4 weeks. The values of these two reliabilities were found to be 
.73 and .76 respectively. The above three sets of reliability coefficients 
are presented in Figure 3.4. 
Figure-4: Indices of Reliability of PES 
Split half method 
(N=50) 
.83 
Test re test method 
Time gap of 2 weeks 
(N=50) 
.73 
Time gap of 4 weeks 
(N=50) 
.76 
Validity 
Two indices of validity of the PES were worked out. 
1. Content Validity: The contents of each item of the PES was 
critically examined by 5 judges specialized in the field of education, 
psychology and sociology. The opinion of these judges confirmed that the 
PES was sufficiently valid instrument. 
2. Convergent Validity. The validity of the PES was ascertained by 
correlating the scores of this scale with Uniyal and Agrawal's PES. The 
72 
coefficient of correlation was found to be .68. This indicates that the scale 
is fairly a valid tool. 
3.5.3. Measurement of academic achievement 
The academic achievement of adolescents was assessed from their 
school result records. 
3.6 STATISTICAL ANALYSIS 
The collected data were coded, tabulated and analyzed using 
various statistical techniques. The statistical tests were used to know the 
relationship between dependent and independent variables among the 
various group of study. The significance levels was used as 5 percent for 
rejecting the hypothesis. Specific purposes for which tests were used have 
been given as follows: 
Figure-5: Statistical tests used and their purposes 
S.No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
Statistical tests 
Percentage 
Arithmetic Mean 
Standard deviation 
t-test 
Correlation coefficient 
t-test for correlation coefficient 
Chi-square 
Purpose 
To study the distribution of both dependent 
and independent variables. 
To study the central value. 
To know the variability among the 
observations. 
To test the mean difference between two 
means. 
To determine the relationship between 
dependent and independent variables. 
To test the level of significance of 
correlation coefficient. 
To know the relationship between 
dependent and independent attributes. 
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The tests used are described below: 
(1) Percentage 
Single comparisons were made on the basis of the percentage. For 
drawing percentages the frequency of a particular cell was multiplied by 
100 and divide by total number of respondents in that particular category 
to which they belonged. 
(2) Arithmetic Mean 
Arithmetic mean is the average used in the present study. 
"Arithmetic mean of a series if the figure obtained by dividing the total 
values of various items by their number" (Elhance, 2008). 
X = A + ^ ^ ^ X i 
where, X = Arithmetic mean 
A = Assumed mean 
E f u = Product of frequency and deviation from the assumed 
mean 
i = Class internal 
Z f = Total frequency 
(3) Standard Deviation 
It is usually denoted by latter a (small sigma) of the Greek alphabet 
and is a measure of dispersion. Standard deviation is the square root of 
the arithmetic mean (average) of the squares of the deviation measured 
from the mean or assumed mean (Elhance, 2008) 
. (Xfu^-(Ifu)Vn 
(n-1) 
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where, a = Standard deviation 
Z f u^ = Sum of the product of frequency and square of 
deviation from assumed mean 
Z fu = Sum of the product of frequency and deviation 
from assumed mean. 
n = Number of observations 
i = Class interval 
(4) Test of Significance 
t-test can be expressed as: 
^^ |X . -X2I 
C.S.E. 
where Xi and X2 are the means of the first and second group. 
C.S.E. means combined standard error. It is calculated by the 
following formula: 
C.S.E. = C.S.D. —+ — 
Where ni and nj are the number of observations in the first and 
second group respectively. C.S.D. is the combined standard deviation. It 
is calculated by the following formula: 
|(n,-l)af +(n,-\)cl 
n, +n2 - 2 C.S.D. = J^-J '--^ \ if n, < 30 
n2<30 
C_S_j,_ k a [ + ( i V i M if n,>30 
n, +n2 - 1 
if n2 < 30 
75 
C.S.D. = . 
C.S.D. = 
l(n,-l)of+112 
\ n , + n 2 - 2 
y n,+n2 
a^ if 
if 
if 
if 
ni <30 
n2>30 
n i>30 
n2>30 
C.S.D. = af + c] 
n 
Gi and Gj are standard deviations of first and second group 
respectively. 
(5) Correlation Coefficient (r) 
A mathematical method of measuring the intensity and magnitude 
of linear relationship between two variables of the series, was suggested 
by Karl Pearson, 1936 (Elhance, 2008). 
The coefficient of correlation or the product moment correlation is 
calculated by the following formula: 
n l Ifuv-XftiEfV 
r = 
V[nXfo^-(Ifu)^][nXfV^-(IfV)^] 
Where, r stands for correlation coefficient, 
n = number of observations. 
E Z fuv = Sum of the product of deviation of x and y 
variables with their frequencies 
E fu = Sum of the product of deviation of x variable with 
the frequency. 
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S fv = Sum of the product of deviation of y variable with 
the frequency. 
Z fu^  = Sum of the product of squares of deviation of x 
variable with the frequency. 
Z fu^  = Sum of the product of squares of deviation of y 
variables with the frequency. 
(6) Formula for testing correlation coefficient by t-test 
t = r 1-r^ 
n is the number of observations, 
r is the correlation coefficient. 
(7) Chi-square Test 
The Chi-square is one of the simplest and most widely used non-
parametric test in statistical work. The Greek letter was first used by Karl 
Pearson in the year 1900. The quantity of describes the magnitude of the 
discrepancy between theory and observation. It is defined as: 
Where, O refers to the observed frequencies 
E refers to expected frequencies. 
^ , „ ,^^ Sum of rows X Sum of columns 
Expected irequency (E) = 
Total observations 
Degree of freedom is calculate as (r-l)x(c-l) 
where r stands for number of rows 
and c stands for number of columns 
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4 
RESULTS 
The data collected is considered as base, upon which the structure 
of research rests. It is very essential in research to analyze and interpret 
the collected data in tabulated form. The method of converting raw data 
into meaningful statements includes data processing, data analysis, and 
data interpretation and presentation. The present study entitled "Impact of 
family climate and parental encouragement on academic achievement 
among adolescents (14-17 years)" was carried out in Aligarh district 
selecting five different schools of urban areas of Aligarh. 176 male and 
176 female adolescents were selected from these schools. The results of 
the present investigation have been presented in the preceding chapter 
and they are been discussed in the following chapter, under the following 
headings: 
4.1 To study the socio-economic profile of adolescents. 
4.2 To explore the difference in family climate among male and female 
adolescents. 
4.3 To explore the difference in parental encouragement among male 
and female adolescents. 
4.4 To explore the difference in academic achievement among male 
and female adolescents. 
4.5 To correlate family climate with parental encouragement among 
adolescents. 
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4.6 To correlate family climate with academic achievement among 
adolescents. 
4.7 
4.1 
To correlate parental encouragement with academic achievement 
among adolescents. 
To study the socio-economic profile of adolescents 
Table 4.1.1: Distribution of adolescents according to age and sex. 
Age in 
years 
13 
14 
15 
16 
Total 
Mean 
SD 
t 
P 
No. 
12 
57 
98 
9 
176 
Sex of Adolescents 
Male 
14.59 
0.69 
% 
6.82 
32.39 
55.68 
5.11 
50.00 
2.295 
<0.05 
] 
No. 
16 
76 
78 
6 
176 
^emaie 
% 
9.09 
43.18 
44.32 
3.41 
50.00 
14.42 
0.70 
Total 
No. 
28 
133 
176 
15 
352 
% 
7.95 
37.78 
50.00 
4.27 
100.00 
14.51 
0.70 
Distribution of adolescents according to age and 
sex 
14 15 
Age in years 
Figure 6 
• Male 
• Female 
D Total 
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Above table 4.1.1 explains the distribution of male and female 
adolescents according to age. Out of 352 students selected for present 
study, 50% each were male and female adolescents. Out of the 352 
adolescents, majority of them (50%) were of 15 years of age followed by 
37.78% of 14 years of age and minimum (4.27%) were of 16 years of 
age. 
Similar pattern regarding age of adolescents was observed among 
male as well as female. 
Further analysis of the data from the above table reveals that the 
mean age of adolescents was 14.51 years which was more in males 
(14.59) years as compared to females (14.42 years). Statistically, 
significant difference regarding the mean age of the adolescents was 
observed between male and female adolescents (t = 2.295, p<0.05). 
4.1.2: Distribution of adolescents according to religion and sex. 
Religion 
Hindu 
Muslim 
Total 
Sex of Adolescents 
Male 
No. 
62 
114 
176 
% 
35.23 
64.77 
50.00 
Female 
No. 
40 
136 
176 
% 
22.73 
77.27 
50.00 
Total 
No. 
102 
250 
352 
% 
28.98 
71.02 
100.00 
X =6.681, d f = l , p < 0.05 
Above table 4.1.2 indicates the distribution of male and female 
adolescents according to religion. Out of 352 adolescents, majority of 
them (71.02%) were of Muslim religion and remaining 28.98% were of 
Hindu religion. 
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Similar pattern regarding religion was observed among male and 
female adolescents. Male adolescents were more in Hindu religion as 
compared to female while female adolescents were more as compared to 
males in Muslim religion. 
Statistically, significant difference regarding religion was observed 
between male and female adolescents. 
(5C^  = 6.681,df=l,p.<0.05) 
Table 4.1.3: Distribution of adolescents according to school type and sex 
School type 
Private 
Schools 
Government 
Schools 
Total 
Sex of Adolescents 
Male 
No. 
132 
44 
176 
% 
75.00 
25.00 
50.00 
Female 
No. 
132 
44 
176 
% 
75.00 
25.00 
50.00 
Total 
No. 
264 
88 
352 
% 
75.00 
25.00 
100.00 
Distribution of adiescents according to school typ 
and sex 
80 
70l 
60 
75 75 75 
o 
!> 50 
g 40 
a 30 
Q- 20 
10 
0 Private Schools Govt. Schools 
School Type 
• Male I 
• Female 
iDTotaJ I 
Figure 7 
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Above table 4.1.3 shows the distribution of male and female 
adolescents according to the type of school i.e private and government. 
Out of 352 adolescents, majority of them (75%) were studying in private 
schools and remaining 25% were studying in government schools. 
Similar pattern regarding type of schools was observed among male and 
female adolescents. Male and female adolescents were same as far as 
number of students was concerned. 
Table 4.1.4: Distribution of adolescents according to area and sex 
Area 
Urban 
Rural 
Total 
Sex of Adolescents 
Male 
No. 
164 
12 
176 
% 
93.18 
6.82 
50.00 
Female 
No. 
172 
4 
176 
% 
97.73 
2.27 
50.00 
Total 
No. 
336 
16 
352 
% 
95.45 
4.55 
100.00 
Above table 4.1.4 depicts the distribution of male and female 
adolescents according to area of residence. Out of 352 students selected 
for present study, majority of them (95.45%) belonged to urban areas, 
and remaining 4.55% belonged to rural areas. 
Similar pattern regarding area was observed among male and 
female adolescents. 
Female adolescents were more in urban areas as compared to 
males. 
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Table 4.1.5: Distribution of adolescents according to class and sex 
Class 
IX 
X 
Total 
Sex of Adolescents 
Male 
No. 
53 
123 
176 
% 
30.11 
69.89 
50.00 
Female 
No. 
78 
98 
176 
% 
44.32 
55.68 
50.00 
Total 
No. 
131 
221 
352 
% 
37.22 
62.78 
100.00 
X^  = 7.599, d f = l , p < 0.05. 
Above table 4.1.5 indicates the distribution of male and female 
adolescents according to class (education). Out of 352 adolescents, 
majority of them (62.78%) were of class X and remaining 37.22% were 
of class IX. 
Similar pattern regarding class was observed among male and 
female adolescents. 
Female adolescents were more in class IX as compared to males, 
while male adolescents were more as compared to females in class X. 
Statistically, significant difference regarding class was observed 
between male and female adolescents (% = 7.599, df = 1, p < 0.05). 
Table 4.1.6: Distribution of adolescents according to ordinal position and sex 
Ordinal 
position 
First bom 
Second 
bom 
Third 
bom 
Forth 
bom and 
above 
Total 
Sex of Adolescents 
Male 
No. 
68 
51 
30 
27 
176 
% 
38.64 
29.98 
17.05 
15.35 
50.00 
Female 
No. 
66 
64 
19 
27 
176 
% 
37.50 
36.36 
10.80 
15.34 
50.00 
Total 
No. 
134 
115 
49 
54 
352 
% 
38.07 
32.67 
13.92 
15.34 
100.00 
X^  = 3.969, df= 3, p > 0.05. 
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Distribution of adolescents according to ordinal 
position and sex 
38.64 
36,36 
15.34 
• Male 
; • Female 
i D Total 
1st Born 2nd Born 3rd Born 4th Born+ 
Ordinal position 
Figure 8 
In the above table 4.1.6, out of 352 adolescents, majority of them 
(38.07%) were first bom followed by 32.67% second bom and minimum 
13.92% were third bom. 
Male adolescents were more in first bom and third bom category as 
compared to female while female adolescents were more as compared to 
males in the second bom category. Statistically, no significant difference 
regarding ordinal position was observed between male and female 
adolescents (x^ = 3.969, df = 3, p > 0.05). 
Table 4.1.7: Distribution of adolescents according to family members and sex 
No. of 
family 
members 
0 - 4 
5 - 9 
10 and 
above 
Total 
Mean 
SD 
t 
P 
No. 
59 
108 
9 
176 
Sex of Adolescents 
Male 
5.45 
1.88 
% 
33.52 
61.36 
5.11 
50.00 
1.292 
>0.05 
Female 
No. 
67 
109 
0 
176 
% 
38.07 
61.93 
0.00 
50.00 
5.22 
1.43 
No. 
126 
217 
9 
352 
Total 
% 
35.80 
61.65 
2.56 
100.00 
5.34 
1.67 
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Distribution of adoloscents according to family 
members and sex 
61.36 61.93 6165 
5 11 . 2.56 
10+ 
• Male 
• Female 
D Total 
Family size 
Figure 9 
In the above table 4.1.7, out of 352 adolescents, majority of them 
(61.65%) belonged to family with 5-9 members, while 35.80% with 0-4 
members in the family, followed by minimum of 2.56% with 10 and 
above members in the family. Similar pattern regarding number of famjly 
members was observed among male as well as female. 
Further analysis of the data from the above table reveals that the 
mean of members in the family was 5.34 members which was more in 
males 5.45 members as compared to females which was 5.22 members. 
Statistically, no significant difference regarding the mean of 
number of family members was observed between male and female 
adolescents (t = 1.292, p > 0.05). 
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Table 4.1.8: Distribution of adolescents according to income and sex 
Monthly 
Income 
(Rs.) 
Below 
20,000 
20,000 -
40,000 
40,000 
and above 
Total 
Mean 
SD 
t 
P 
Sex of Adolescents 
Male 
No. 
54 
58 
64 
176 
% 
30.68 
32.95 
36.37 
50.00 
39551.14 
29686.19 
3.163 
<0.05 
Female 
No. 
59 
70 
47 
176 
% 
33.52 
39.77 
26.71 
50.00 
30738.64 
21485.99 
Total 
No. 
113 
128 
111 
352 
% 
32.10 
36.37 
31.53 
100.00 
35144.89 
26284.48 
o 
(0 
c 
Q. 
Distribution of adoloscents according to income of 
family and sex 
50 
40 
30 
33.52 -50 1 32.95 
v\ Aft ^ B •^^ ' „ „ 
20 
10, 
0 ^ 
39.77 
1 36. 37 363-
31.53 
16.7 
Below 20000 20000-40000 40000+ 
Monthly Incom (Rs.) 
D Male 
• Female 
D Total j 
Figure 10 
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Above table 4.1.8 explains the distribution of male and female 
adolescents according to income of family. Out of 352 adolescents, 
majority of them (36.37%) belonged to family with income Rs. 20,000 -
40,000 per month, closely followed by 32.10% belonging to income 
group of Rs. Below 20,000 per month and further closely followed with a 
minimum of 31.53% belonging to income group of Rs. 40,000 and above. 
Further analysis of the data from the above table reveals that the 
mean income of family of selected adolescents was Rs. 35144.89 which 
was more in males (Rs.39551.14) as compared to female (Rs. 30738.64). 
Statistically, significant difference regarding the mean income of family 
was observed between male and female adolescents (t = 3.163, p<0.05). 
Table 4.1.9: Distribution of adolescents according to education of father and sex 
Education 
of father 
High School 
Intermediate 
Graduate 
Postgraduate 
Professional 
Total 
Sex of Adolescents 
Male 
No. 
19 
13 
36 
35 
73 
176 
% 
10.80 
7.39 
20.45 
19.84 
41.48 
50.00 
Female 
No. 
13 
28 
40 
43 
52 
176 
% 
7.39 
15.91 
22.73 
24.43 
29.55 
50.00 
Total 
No. 
32 
41 
76 
78 
125 
352 
% 
9.09 
11.65 
21.59 
22.16 
35.51 
100.00 
X^=11.172,df=4,p<0.05. 
Above table 4.1.9 indicates the distribution of male and female 
adolescents according to education of father. Out of 352 adolescents, 
majority of them (35.51%) were those whose fathers were professionals 
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followed by 22.16% whose fathers were postgraduates and minimum 
9.09% whose fathers were high school pass. 
Similar pattern regarding fathers education was observed among 
male and female adolescents. 
Male adolescents were more with professional and high school as 
father's education as compared to females while female adolescents were 
more with postgraduate fathers as compared to males. Similar pattern was 
followed by adolescent with graduate and intermediate as far as father's 
education was concerned. 
Statistically, significant difference regarding education of father 
was observed between male and female adolescents (x = 11.172, df = 4, 
p<0.05). 
Table 4.1.10: Distribution of adolescents according to education of mother and sex of 
adolescents 
Education 
of Mother 
Upto Junior 
High School 
High School 
Intermediate 
Graduate 
Postgraduate 
Professional 
Total 
Sex of Adolescents 
Male 
No. 
10 
28 
17 
59 
41 
21 
176 
% 
5.68 
15.91 
9.66 
33.52 
23.30 
11.93 
50.00 
Female 
No. 
9 
22 
28 
50 
51 
16 
176 
% 
5.11 
12.50 
15.91 
28.41 
28.98 
9.09 
50.00 
Total 
No. 
19 
50 
45 
109 
92 
37 
352 
% 
5.90 
14.20 
12.78 
30.97 
26.14 
10.51 
100.00 
X^  = 5.967, df = 5, p>0.05. 
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Out of 352 adolescents, majority of them (30.97%) were having 
mothers education as graduates, followed by 26.14% as postgraduates 
and minimum 5.40% having mothers educated upto junior high school. 
Males adolescents were more with mothers educated upto junior 
high school, high school, graduation and professionals as compared to 
females while female adolescents were more with mothers educated as 
intermediate and post-graduation as compared to male. 
Statistically, no significant difference regarding education of 
mother was observed between male and female adolescents (x =5.967, 
df=5, p>0.05). 
Table 4.1.11: Distribution of adolescents according to occupation of father and sex of 
adolescents 
Occupation 
of father 
Service 
Business 
Teaching 
Professional 
Total 
Sex of Adolescents 
Male 
No. 
67 
62 
20 
27 
176 
% 
38.07 
35.23 
11.36 
15.34 
50.00 
Female 
No. 
82 
61 
20 
13 
176 
% 
46.59 
34.66 
11.36 
7.39 
50.00 
Total 
No. 
149 
124 
40 
40 
352 
% 
42.33 
34.94 
11.36 
11.36 
100.00 
Above table 4.1.11 shows the distribution of male and female 
adolescents according to occupation of father. Out of 352 adolescents, 
majority of them (42.33%) were having service as occupation of father, 
followed by 34.94% as business and minimum 11.36% were having 
teaching and professional as occupation of father. Similar pattern 
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regarding father's occupation was observed among male and female 
adolescents. 
Female adolescents were more with fathers occupation as 
serviceman as compared to males while male adolescents were more with 
father's occupation as business, and professionals. Male and female 
adolescents were same as far as teaching as occupation of father was 
concerned. 
Table 4.1.12: Distribution of adolescents according to occupation of mother and sex 
of adolescents 
Occupation 
of mother 
Service 
Business 
Teaching 
Housewife 
Professional 
Total 
Sex of Adolescents 
Male 
No. 
1 
1 
18 
145 
11 
176 
% 
0.57 
0.57 
10.23 
82.39 
6.25 
50.00 
Female 
No. 
5 
2 
22 
143 
4 
176 
% 
2.84 
1.14 
12.50 
81.25 
2.27 
50.00 
Total 
No. 
6 
3 
40 
288 
15 
352 
% 
1.70 
0.85 
11.36 
81.82 
4.26 
100.00 
Out of 352 adolescents, a majority of them (81.82%) were those 
whose mothers were housewives, followed by 11.36% were in teaching 
and minimum 0.85%) were in business. 
Similar pattern regarding mother's occupation was observed 
among male and female adolescents. 
Male adolescents were more with mothers occupation as 
housewives and professionals as compared to females, while female 
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adolescents were more with mothers occupation as service, business and 
teaching as compared to males. 
Table 4.1.13: Distribution of adolescents according to family type and sex of 
adolescents 
Family 
type 
Nuclear 
Joint 
Total 
Sex of Adolescents 
Male 
No. 
74 
102 
176 
% 
42.04 
57.95 
50.00 
Female 
No. 
80 
96 
176 
% 
45.45 
54.54 
50.00 
Total 
No. 
154 
198 
352 
% 
43.75 
56.25 
100.00 
Distribution of adolescents according to family type and 
sex of adolescents 
70 
60 
& 50 
5 40 
S 30 
I 20 
10 
0 
J Z . ^ 5454 56.25 
42 04 ^^^^ 43.75 
i 
• Male 
• Female 
D Total 
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Figure 11 
Above table 4.1.13 shows the distribution of male and female 
adolescents according to family type i.e. joint and nuclear. Out of 325 
adolescents, a majority of them (56.25%) belonged to joint family and 
remaining 43.75% belonged to nuclear family. 
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Similar pattern regarding family type was observed among male 
and female adolescents. Female adolescents were more in nuclear 
families as compared to males while male adolescents were more in joint 
families as compared to females. 
4.2 To explore the difference in family climate among male and 
female adolescents 
Table 4.2.1: Mean score of various family climates according to sex 
Dimensions of Family 
Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Sex of Adolescents 
Male (n=176) 
Mean 
11.66 
11.55 
12.36 
12.95 
13.99 
12.43 
11.13 
9.41 
11.98 
10.76 
118.23 
SD 
2.22 
2.41 
2.21 
2.91 
2.65 
2.32 
2.49 
1.97 
2.13 
2.70 
15.27 
Female (n=176) 
Mean 
12.10 
12.63 
12.69 
13.47 
14.93 
13.14 
11.48 
9.63 
12.35 
11.72 
124.14 
SD 
2.15 
2.50 
2.20 
3.09 
2.53 
2.53 
2.09 
2.29 
1.78 
3.12 
14.38 
Statistical 
va 
t 
1.889 
4.126 
1.404 
1.648 
3.404 
2.744 
1.428 
0.966 
1.768 
3.087 
3.738 
ues 
P 
>0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
>0.05 
>0.05 
>0.05 
<0.05 
<0.05 
Above table reveals mean score of various family climates 
according to sex of adolescents. Mean scores of family climates towards 
restrictiveness Vs jfreedom, indulgence Vs avoidance, partiality Vs 
fairness, attention Vs negligence, acceptance Vs rejection, warmth Vs 
cold relations, trust Vs distrust, dominance Vs submissiveness, 
expectation Vs hopelessness, open communication Vs controlled 
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communication were found to be more among female adolescents as 
compared to male adolescents. 
Statistically, significant difference regarding family climate 
towards indulgence Vs avoidance, acceptance Vs rejection, warmth Vs 
cold relations, open communication Vs controlled communication and 
total family climate were observed between male and female adolescents 
(p<0.05). However, no significant difference regarding family climate 
towards restrictiveness Vs freedom, partiality Vs fairness, attention Vs 
negligence, trust Vs distrust, dominance Vs submissiveness and 
expectation Vs hopelessness were observed between male and female 
adolescents even at 5% level of significance. 
Table 4.2.2: Mean score of various family climates according to sex of adolescents 
aged 13-14 years 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.36 
11.30 
12.33 
13.29 
13.94 
12.71 
10.84 
9.14 
11.55 
10.42 
116.90 
Sex of Adolescents 
n=69) 
SD 
2.37 
2.57 
2.17 
2.77 
2.47 
2.25 
2.71 
2.07 
2.20 
2.91 
14.95 
Female 
Mean 
12.33 
12.39 
12.74 
13.63 
15.09 
13.38 
11.35 
9.37 
12.58 
11.11 
123.96 
(n=92) 
SD 
2.13 
2.46 
2.12 
2.79 
2.24 
2.41 
1.94 
2.22 
1.61 
3.03 
12.86 
Statistical 
values 
t 
2.724 
2.729 
1.202 
0.768 
3.084 
1.796 
1.391 
0.670 
3.430 
1.454 
3.214 
P 
<0.05 
<0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
<0.05 
>0.05 
<0.05 
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Above table reveals mean score of various family climates 
according to sex of adolescents aged 13-14 years. Mean scores of family 
climate towards all the ten dimensions of family climate were found to be 
more among female adolescents aged 13-14 years as compared to male 
adolescents aged 13-14 years. 
Statistically significant differences regarding mean score of family 
climate towards restrictiveness Vs freedom, indulgence Vs avoidance, 
acceptance Vs rejection, expectation Vs hopelessness and total family 
climate were observed between male and female adolescents aged 13-14 
years (p<0.05). 
However, no significant difference regarding family climate 
towards partiality Vs fairness, attention Vs negligence, warmth Vs cold 
relations, trust Vs distrust, dominance Vs submissiveness, open 
communication Vs controlled communication were observed between 
male and female adolescents aged 13-14 years even at 5% level of 
significance. 
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Table 4.2.2: Mean score of various family climates according to sex of adolescents 
aged 15-16 years 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.86 
11.70 
12.38 
12.74 
14.03 
12.24 
11.31 
9.59 
12.26 
10.97 
119.08 
Sex of Adolescents 
a=107) 
SD 
2.09 
2.28 
2.23 
2.98 
2.75 
2.35 
2.32 
1.89 
2.03 
2.54 
15.41 
Female 
Mean 
11.86 
12.88 
12.64 
13.30 
14.76 
12.88 
11.62 
9.90 
12.11 
12.38 
124.33 
(n=84) 
SD 
2.14 
2.52 
2.28 
3.26 
2.80 
2.62 
2.23 
2.34 
1.91 
3.07 
15.87 
Statistical 
values 
t 
0.00 
3.389 
0.792 
1.237 
1.806 
1.776 
0.932 
1.013 
0.520 
3.472 
2.307 
P 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
<0.05 
<0.05 
Above table reveals mean score of various family climates 
according to sex of adolescents aged 15-16 years. Mean scores of family 
climate towards all the ten dimensions of family climate were found to be 
more among female adolescents except for expectation Vs hopelessness 
which was found to be more among male adolescents aged 15-16 years. 
Statistically significant differences regarding mean score of family 
climate towards indulgence Vs avoidance, open communication Vs 
controlled communication and total family climate were observed 
between male and female adolescents aged 15-16 years (p<0.05). 
However, no significant difference regarding family climate 
towards restrictiveness Vs freedom, partiality Vs fairness, attention Vs 
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negligence, acceptance Vs rejection, warmth Vs cold relations, trust Vs 
distrust, dominance Vs submissiveness, expectation Vs hopelessness, 
were observed between male and female adolescents aged 15-16 years 
even at 5% level of significance. 
Table 4.2.4: Mean score of various family climates according to sex of adolescents 
among Hindus 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Sex of Adolescents 
Male (n=62) 
Mean 
11.98 
12.08 
11.98 
13.58 
14.40 
12.61 
10.98 
9.42 
11.56 
10.90 
119.52 
SD 
2.23 
2.28 
2.14 
2.78 
2.40 
2.16 
2.73 
1.86 
1.86 
2.86 
15.04 
Female (n=40) 
Mean 
13.88 
14.07 
13.53 
15.70 
16.10 
14.15 
12.47 
9.90 
12.45 
13.78 
136.03 
SD 
1.71 
2.04 
2.13 
2.44 
2.32 
2.42 
1.91 
2.41 
1.83 
2.83 
12.12 
Statistical 
values 
t 
4.588 
4.483 
3.578 
3.942 
3.538 
3.352 
3.009 
1.131 
2.374 
4.986 
5.828 
P 
<0.05 
<0.05 
<0.05 
<0.05 
<0.05 
<0.05 
<0.05 
>0.05 
<0.05 
<0.05 
<0.05 
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Mean score of various family climates according to sex 
of adolescents among Hindus 
Total FC 
O vs C 
Female 
ly/lale 
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IVIean Values 
Figure 12 
R Vs F = Restrictiveness Vs Freedom, I Vs A = Indulgence Vs Avoidance, P Vs F = Partiality Vs 
Fairness, A Vs N = Attention Vs Negligence, A Vs R = Acceptance Vs Rejection, W Vs C = Warmth 
Vs Cold Relations, T Vs D = Trust Vs Distrust, D Vs S = Dominance Vs Submissiveness, E Vs H = 
Expectation Vs Hopelessness, O Vs C = Open Communication Vs Controlled Communication, TFC = 
Total Family Climate. 
Above table indicates mean score of various family climates 
according to sex of adolescents among Hindus. Mean scores of family 
climate towards all the ten dimensions of family climate were found to be 
more among female adolescents as compared to male adolescents. 
Statistically significant differences regarding mean scores of family 
climate towards all the dimensions of family climate and total family 
climate were observed between male and female adolescents among 
Hindus (p<0.05), except for dominance Vs submissiveness, where no 
significant difference regarding family climate was observed between 
male and female adolescents even at 5% level of significance. 
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Table 4.2.5: Mean score of various family climates according to sex of adolescents 
among Muslims 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.49 
11.25 
12.57 
12.61 
13.77 
13.32 
11.20 
9.41 
12.21 
10.68 
117.53 
Sex of Adolescents 
n=114) 
SD 
2.19 
2.42 
2.22 
2.92 
2.75 
2.40 
2.35 
2.03 
2.23 
2.61 
15.34 
Female 
Mean 
11.58 
12.20 
12.45 
12.82 
14.59 
12.85 
11.18 
9.54 
12.32 
11.11 
120.64 
(n=136) 
SD 
1.98 
2.46 
2.16 
2.87 
2.48 
2.48 
2.05 
2.25 
1.76 
2.93 
13.06 
Statistical 
values 
t 
0.341 
3.064 
0.432 
0.572 
2.477 
1.515 
0.072 
0.476 
0.436 
1.214 
1.731 
P 
>0.05 
<0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
Above table depicts mean score of various family climates 
according to sex of adolescents among Muslims. Mean scores of family 
climate towards restrictiveness Vs freedom, indulgence Vs avoidance, 
attention Vs negligence, acceptance Vs rejection, dominance Vs 
submissiveness, expectation Vs hopelessness, open communication Vs 
controlled communication and total family climate were found to be more 
among female adolescents as compared to male adolescents while mean 
scores of family climate towards partiality Vs fairness, warmth Vs cold 
relations, trust Vs distrust were found to be more among male adolescents 
as compared to female adolescents. Statistically, significant differences 
regarding mean score of family climate towards indulgence Vs avoidance 
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and acceptance Vs rejection were observed between male and female 
adolescents among Muslims (p<0.05). 
However, no significant differences regarding family climate 
towards restrictiveness Vs freedom, partiality Vs fairness, attention Vs 
negligence, warmth Vs cold relations, trust Vs distrust, dominance Vs 
submissiveness, expectation Vs hopelessness, open communication Vs 
controlled communication and total family climate were observed 
between male and female adolescents among Muslims even at 5% level 
of significance. 
Table 4.2.6: Mean score of various family climates according to sex of adolescents 
among students studying in private schools 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.70 
11.80 
12.49 
13.53 
14.47 
12.71 
11.20 
9.38 
11.98 
11.13 
120.39 
Sex of Adolescents 
n=132) 
SD 
2.27 
2.33 
2.19 
2.63 
2.35 
2.16 
2.50 
1.99 
2.18 
2.62 
14.54 
Female 
Mean 
12.39 
12.94 
13.12 
13.80 
15.27 
13.71 
11.70 
9.80 
12.46 
11.89 
127.10 
(n=132) 
SD 
2.16 
2.38 
2.02 
2.70 
2.19 
2.30 
1.95 
2.17 
1.67 
3.15 
13.05 
Statistical 
values 
t 
2.530 
3.932 
2.429 
0.823 
2.861 
3.641 
1.812 
1.639 
2.008 
2.131 
3.946 
P 
<0.05 
<0.05 
<0.05 
>0.05 
<0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
<0.05 
99 
Mean score of various family climates according to sex of 
adolescents among student studying in private schools 
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Figure 13 
R Vs F = Restrictiveness Vs Freedom, 1 Vs A = Indulgence Vs Avoidance, P Vs F = Partiality Vs 
Fairness, A Vs N = Attention Vs Negligence, A Vs R = Acceptance Vs Rejection, W Vs C = Warmth 
Vs Cold Relations, T Vs D = Trust Vs Distrust, D Vs S = Dominance Vs Submissiveness, E Vs H = 
Expectation Vs Hopelessness, O Vs C = Open Communication Vs Controlled Communication, TFC = 
Total Family Climate. 
Above table explains mean scores of various family climates 
according to sex of adolescents studying in private schools. Mean scores 
of family climate towards all the ten dimensions of family climate were 
found to be more among female adolescents as compared to male 
adolescents among private schools. 
Statistically, significant difference regarding mean scores of family 
climate towards restrictiveness Vs freedom, indulgence Vs avoidan9e, 
partiality Vs fairness, acceptance Vs rejection, warmth Vs cold relations, 
expectation Vs hopelessness, open communication Vs controlled 
communication and total family climate were observed between male and 
female adolescents studying in private schools (p<0.05). 
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However, no significant difference regarding family climate 
towards attention Vs negligence, trust Vs distrust and dominance Vs 
submissiveness were observed between male and female adolescents 
studying in private schools even at 5% level of significance. 
Table 4.2.7: Mean score of various family climates according to sex of adolescents 
among students studying in government schools 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.57 
10.77 
11.98 
11.23 
12.57 
11.57 
10.89 
9.52 
12.00 
9.64 
111.75 
Sex of Adolescents 
rn=44) 
SD 
2.04 
2.46 
2.21 
3.04 
2.95 
2.58 
2.46 
1.92 
1.98 
2.65 
15.54 
Female 
Mean 
11.25 
11.68 
11.41 
12.48 
13.91 
11.43 
10.80 
9.09 
12.02 
11.18 
115.25 
(n=44) 
SD 
1.87 
2.61 
2.20 
3.67 
3.12 
2.40 
2.34 
2.55 
2.03 
2.96 
14.51 
Statistical 
values 
t 
0.767 
1.683 
1.212 
1.740 
2.060 
0.264 
0.176 
0.894 
0.047 
2.571 
1.092 
P 
>0.05 
>0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
<0.05 
>0.05 
Above table explains mean scores of various family climates 
according to sex of adolescents studying in government schools. Mean 
scores of family climate towards restrictiveness Vs freedom, partiality Vs 
fairness, warmth Vs cold relations, trust Vs distrust, dominance Vs 
submissiveness were found to be more among male adolescents studying 
in government schools as compared to female adolescents, while mean 
scores of family climate towards indulgence Vs avoidance, attention Vs 
negligence, acceptance Vs rejection, expectation Vs hopelessness, open 
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communication Vs controlled communication and total family climate 
were found to be more among female adolescents as compared to male 
adolescents studying in government schools. 
Statistically, significant differences regarding mean scores of 
family climate towards acceptance Vs rejection and open communication 
Vs controlled communication were observed between male and female 
adolescents studying in government schools (p<0.05). 
However, no significant differences regarding family climate 
towards restrictiveness Vs freedom, indulgence Vs avoidance, partiality 
Vs fairness, attention Vs negligence, warmth Vs cold relations, trust Vs 
distrust, dominance Vs submissiveness, expectation Vs hopelessness and 
total family climate were observed between male and female adolescents 
studying in government schools even at 5% level of significance. 
Table 4.2.8: Mean score of various family climates according to sex of adolescents 
among students studying in IX class 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.19 
11.06 
11.91 
12.53 
13.77 
12.21 
10.09 
8.98 
11.68 
10.43 
114.85 
Sex of Adolescents 
n=53) 
SD 
2.40 
2.70 
2.10 
2.45 
2.19 
2.09 
2.71 
2.10 
2.28 
2.92 
14.87 
Female 
Mean 
12.08 
12.50 
12.65 
12.90 
14.78 
13.27 
11.22 
9.76 
12.77 
10.91 
122.83 
(n=78) 
SD 
2.31 
2.55 
1.95 
2.68 
2.10 
2.50 
1.80 
2.46 
1.48 
3.12 
13.10 
Statistical 
values 
t 
2.130 
3.097 
2.066 
0.803 
5.284 
2.542 
2.868 
1.888 
3.317 
0.887 
3.238 
P 
<0.05 
<0.05 
<0.05 
>0.05 
<0.05 
<0.05 
<0.05 
>0.05 
<0.05 
>0.05 
<0.05 
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Mean score of various family climates according to sex of 
adolescents amongst students studying in IX class 
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Figure 14 
R Vs F = Restrictiveness Vs Freedom, I Vs A = Indulgence Vs Avoidance, P Vs F == Partiality Vs 
Fairness, A Vs N = Attention Vs Negligence, A Vs R = Acceptance Vs Rejection, W Vs C = Warmth 
Vs Cold Relations. T Vs D = Trust Vs Distrust, D Vs S = Dominance Vs Submissiveness, E Vs H = 
Expectation Vs Hopelessness, O Vs C = Open Communication Vs Controlled Communication, TFC = 
Total Family Climate. 
Above table shows mean score of various family climates 
according to sex of adolescents of class IX. Mean scores of family 
climate towards all the ten dimensions of family climate were found to be 
more among female adolescents of class IX as compared to male 
adolescents of class IX. 
Statistically, significant difference regarding mean score of family 
climate towards restrictiveness Vs freedom, indulgence Vs avoidan9e, 
partiality Vs fairness, acceptance Vs rejection, warmth Vs cold relations, 
trust Vs distrust, expectation Vs hopelessness, and total family climate 
were observed between male and female adolescents of class IX (p<0.0^). 
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However, no significant differences regarding family climate 
towards attention Vs negligence, dominance Vs submissiveness and open 
communication Vs controlled communication were observed between 
male and female adolescents of class IX even at 5% level of significance. 
Table 4.2.9: Mean score of various family climates according to sex of adolescents 
among students studying in X class 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.87 
11.76 
12.56 
12.71 
14.09 
12.52 
11.57 
9.60 
12.11 
10.89 
119.68 
Sex of Adolescents 
n=123) 
SD 
2.10 
2.24 
2.22 
3.05 
2.81 
2.41 
2.25 
1.89 
2.05 
2.59 
15.20 
Female 
Mean 
12.12 
12.72 
12.72 
13.93 
15.05 
13.04 
11.68 
9.52 
12.02 
12.36 
125.17 
(n=98) 
SD 
2.01 
2.46 
2.38 
3.20 
2.82 
2.54 
2.27 
2.15 
1.92 
2.96 
15.24 
Statistical 
values 
t 
0.896 
3.030 
0.515 
2.890 
2.519 
1.556 
0.360 
0.294 
0.333 
3.933 
2.664 
P 
>0.05 
<0.05 
>0.05 
<0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
<0.05 
<0.05 
Above table shows mean scores of various family climates 
according to sex of adolescent of class IX. Mean scores of family climate 
towards dominance Vs submissiveness and expectation Vs hopelessness 
were found to be more among male adolescents of class X as compared to 
females adolescents of class X, while mean scores of family climate 
towards rest of the dimensions were found to be more among female 
adolescents of class X as compared to male adolescents. 
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Statistically, significant differences regarding mean scores of 
family climate towards indulgence Vs avoidance, attention Vs 
negligence, acceptance Vs rejection, open communication Vs controlled 
communication and total family climate were observed between male and 
female adolescents of class X (p<0,05). 
However, no significant difference regarding family climates 
towards restrictiveness Vs freedom, partiality Vs fairness, warmth Vs 
cold relations, trust Vs distrust, dominance Vs submissiveness, 
expectation Vs hopelessness were observed between male and female 
adolescents of class X even at 5% level of significance. 
Table 4.2.10: Mean score of various family climates according to sex of adolescents 
with ordinal position 1 and 2 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
12.08 
11.77 
12.43 
13.39 
14.38 
12.50 
11.36 
9.23 
12.07 
10.88 
120.17 
Sex of Adolescents 
n=119) 
SD 
2.15 
2.12 
2.21 
2.64 
2.48 
2.10 
2.48 
2.04 
2.12 
2.80 
14.05 
Female 
Mean 
12.25 
12.83 
12.58 
13.62 
15.06 
13.02 
11.76 
9.55 
12.31 
11.68 
124.65 
(n=130) 
SD 
2.23 
2.41 
2.18 
3.01 
2.58 
2.56 
2.07 
2.28 
1.79 
3.28 
15.02 
Statistical 
values 
t 
0.611 
3.671 
0.539 
0.639 
2.116 
1.743 
1.386 
1.163 
0.968 
2.061 
2.425 
P 
>0.05 
<0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
<0.05 
<0.05 
Above table indicates mean scores of various family climates 
according to sex of adolescents with ordinal position 1 and 2. Mean 
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scores of family climate towards all the ten dimensions of family climate 
were found to be more among female adolescents with ordinal position 1 
and 2 as compared to male adolescents with ordinal position 1 and 2. 
Statistically, significant differences regarding mean scores of 
family climate towards indulgence Vs avoidance, acceptance Vs 
rejection, open communication Vs controlled communication and total 
family climate were observed between male and female adolescents with 
ordinal position 1 and 2 (p<0.05). 
However, no significant difference regarding family climate 
towards remaining dimensions were observed between male and female 
adolescents with ordinal position 1 and 2 even at 5% level of 
significance. 
Table 4.2.11: Mean score of various family climates according to sex of adolescents 
with ordinal position 3 and above 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male 
Mean 
10.79 
11.07 
12.23 
12.05 
13.19 
12.11 
10.63 
9.81 
11.81 
10.49 
114.18 
Sex of Adolescents 
[n=57) 
SD 
2.09 
2.86 
2.19 
3.23 
2.80 
2.71 
2.44 
1.76 
2.14 
2.46 
16.84 
Female (n=46) 
Mean 
11.70 
12.04 
13.02 
13.07 
14.57 
13.50 
10.67 
9.83 
12.48 
11.80 
122.67 
SD 
1.83 
2.65 
2.22 
3.05 
2.33 
2.39 
1.91 
2.32 
1.74 
2.59 
12.27 
Stati 
va 
t 
2.321 
1.768 
1.809 
1.611 
2.677 
4.688 
0.091 
0.050 
1.715 
2.624 
2.984 
stical 
ues 
P 
<0.05 
>0.05 
>0.05 
>0.05 
<0.05 
<0.05 
>0.05 
>0.05 
>0.05 
<0.05 
<0.05 
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Above table indicates mean scores of various family climates 
according to sex of adolescents with ordinal position 3 and above. Mean 
scores of family climate towards all the ten dimensions of family climate 
were found to be more among female adolescents with ordinal position 3 
and above as compared to male adolescents with ordinal position 3 and 
above. 
Statistically, significant differences regarding mean score of family 
climate towards restrictiveness Vs freedom, acceptance Vs rejection, 
warmth Vs cold relations, open communication Vs controlled 
communication and total family climate were observed between male and 
female adolescents with ordinal position 3 and above (p<0.05). 
However, no significant differences regarding family climate 
towards rest of the dimensions were observed between male and female 
adolescents with ordinal position 3 and above even at 5% level of 
significance. 
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Table 4.2.12: Mean score of various family climates according to sex of adolescents 
with family members upto 5 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Sex of Adolescents 
Male (n=59) 
Mean 
12.53 
11.83 
12.66 
13.88 
14.42 
12.59 
11.47 
8.88 
12.03 
11.19 
121.49 
SD 
2.16 
2.12 
2.29 
2.21 
2.07 
1.77 
2.75 
1.91 
1.89 
2.00 
11.51 
Female (n=67) 
Mean 
12.70 
13.36 
13.25 
14.46 
15.73 
13.64 
12.27 
9.73 
12.42 
12.84 
130.40 
SD 
2.49 
2.50 
2.15 
2.47 
2.35 
2.50 
1.96 
2.42 
1.76 
2.99 
14.52 
Statistical 
values 
t 
0.407 
3.678 
1.491 
1.381 
3.300 
2.687 
1.896 
2.168 
1.199 
3.590 
3.782 
P 
>0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
>0.05 
<0.05 
>0.05 
<0.05 
<0.05 
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Mean score of various family climates according to sex of 
adolescents with family members upto 5 
(•Female 
{•Male 
0.00 20.00 40.00 60.00 80.00 100.00 120.00 140.00 
Mean Values 
Figure 15 
R Vs F = Restrictiveness Vs Freedom, I Vs A = Indulgence Vs Avoidance, P Vs F =" Partiality Vs 
Fairness, A Vs N = Attention Vs Negligence, A Vs R = Acceptance Vs Rejection, W Vs C = Warmth 
Vs Cold Relations, T Vs D = Trust Vs Distrust, D Vs S = Dominance Vs Submissiveness, E Vs H = 
Expectation Vs Hopelessness, O Vs C = Open Communication Vs Controlled Communication, TFC = 
Total Family Climate. 
Above table reveals mean scores of various family climates 
according to sex of adolescents with family members upto 5. Mean scores 
of family climates towards all the ten dimensions of family climate were 
found to be more among female adolescents with family members upto 5 
as compared to male adolescents with family member upto 5. 
Statistically, significant differences regarding mean scores of 
family climate towards indulgence Vs avoidance, acceptance Ys 
rejection, warmth Vs cold relations, dominance Vs submissiveness, open 
communication Vs controlled communication and total family climate 
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were observed between male and female adolescents with family 
members upto 5 (p<0.05). 
However, no significant differences regarding family climate 
towards restrictiveness Vs freedom, partiality Vs fairness, attention Vs 
negligence, trust Vs distrust, expectation Vs hopelessness were observed 
between male and female adolescents with family members upto 5 even 
at 5% level of significance. 
Table 4.2.13: Mean score of various family climates according to sex of adolescents 
with family members 5 and above 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.23 
11.40 
12.21 
12.49 
13.78 
12.34 
10.95 
9.68 
11.96 
10.54 
116.58 
Sex of Adolescents 
n=117) 
SD 
2.12 
2.53 
2.15 
3.10 
2.87 
2.56 
2.33 
1.95 
2.24 
2.97 
16.61 
Female 
Mean 
11.73 
12.17 
12.35 
12.86 
14.44 
12.83 
10.99 
9.56 
12.31 
11.03 
120.28 
(n=109) 
SD 
1.81 
2.39 
2.16 
3.18 
2.51 
2.49 
2.02 
2.21 
1.79 
2.99 
12.86 
Statistical 
values 
t 
1.900 
2.348 
0.488 
0.885 
1.835 
1.457 
0.137 
0.433 
1.292 
1.242 
1.863 
P 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
Above table reveals mean score of various family climates 
according to sex of adolescents with family members 5 and above. Mean 
scores of family climate towards all the ten dimensions of family climate 
were found to be more among female adolescents except for dominance 
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Vs submissiveness which was found to be more among male adolescents 
with family members 5 and above as compared to female adolescents. 
Statistically, significant difference regarding mean score of family 
climate towards indulgence Vs avoidance was observed between male 
and female adolescents with family members 5 and above (p<0.05). 
However, no significant differences regarding family climate 
towards restrictive Vs freedom, partiality Vs fairness, attention Vs 
negligence, acceptance Vs rejection, warmth Vs cold relations, trust Vs 
distrust, dominance Vs submissiveness, expectation Vs hopelessness, 
open communication Vs controlled communication and total family 
climate were observed between male and female adolescents with family 
members 5 and above even at 5% level of significance. 
Table 4.2.14: Mean score of various family climates according to sex of adolescents 
with family income below Rs. 20,000 per month 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male! 
Mean 
11.81 
11.65 
12.37 
12.48 
13.94 
12.20 
11.61 
9.74 
12.28 
10.87 
118.96 
Sex of Adolescents 
[n=54) 
SD 
1.97 
2.22 
2.19 
2.87 
2.50 
2.04 
2.30 
1.78 
2.61 
2.65 
14.37 
Female 
Mean 
11.31 
11.90 
12.25 
12.07 
14.15 
12.85 
10.90 
9.85 
12.59 
10.54 
118.41 
(n=59) 
SD 
1.61 
2.43 
2.03 
2.33 
2.15 
2.07 
2.01 
2.39 
1.66 
2.68 
10.92 
Statistical 
va 
t 
1.482 
0.569 
0.302 
0.837 
0.480 
1.679 
1.751 
0.275 
0.760 
0.060 
0.230 
ues 
P 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
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Above table explains mean score of various family climates 
according to sex of adolescents with family income below Rs. 20,000 per 
month. Mean scores of family climate towards restrictiveness Vs 
freedom, partiality Vs fairness, attention Vs negligence, trust Vs distrust, 
open communication Vs controlled communication and total family 
climate were found to be more among male adolescents with family 
income below Rs. 20,000 as compared to female adolescents with family 
income below Rs. 20,000. While mean scores of family climate towards 
indulgence Vs avoidance, acceptance Vs rejection, warmth Vs cold 
relations, dominance Vs submissiveness, expectation Vs hopelessness 
were found to be more among female adolescents as compared to male 
adolescents with family income below Rs. 20,000 per month. 
Statistically, no significant differences regarding family climate 
towards all the ten dimensions of family climate and total family climate 
were observed between male and female adolescents with family income 
below Rs. 20,000 per month even at 5% level of significance. 
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Table 4.2.15: Mean score of various family climates according to sex of adolescents 
with family income Rs. 20,000 - 40,000 per month 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Sex of Adolescents 
Male (n=58) 
Mean 
11.97 
11.62 
12.48 
13.28 
13.78 
12.81 
10.86 
8.90 
11.81 
10.45 
117.95 
SD 
2.33 
2.11 
2.14 
3.07 
2.68 
2.38 
2.69 
1.97 
1.41 
3.02 
14.33 
Female (n=70) 
Mean 
12.53 
13.09 
12.73 
14.23 
15.70 
13.83 
11.86 
9.31 
12.41 
12.44 
128.13 
SD 
2.32 
2.45 
2.34 
3.11 
2.34 
2.52 
2.07 
2.15 
1.92 
2.87 
13.33 
Statistical 
values 
t 
1.357 
3.596 
0.629 
1.730 
4.326 
2.338 
2.375 
1.115 
1.979 
3.813 
4.157 
P 
>0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
<0.05 
>0.05 
<0.05 
<0.05 
<0.05 
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Mean score of various family climates according to sex of 
adolescents with family income Rs.20000-40000 per month 
Total FC ' 
O vs C t:—r" 
EvsH f——I 
fl, Dvs S F " f 
I TvsDErrjf 
i • Female 
IB Male 
0.00 20.00 40.00 6000 80.00 100.00 120.00 140.00 
Mean Values 
Figure 16 
R Vs F = Restrictiveness Vs Freedom, 1 Vs A = Indulgence Vs Avoidance, P Vs F = Partiality Vs 
Fairness, A Vs N = Attention Vs Negligence, A Vs R = Acceptance Vs Rejection, W Vs C = Warmth 
Vs Cold Relations, T Vs D = Trust Vs Distrust, D Vs S = Dominance Vs Submissiveness, E Vs H = 
Expectation Vs Hopelessness, O Vs C = Open Communication Vs Controlled Communication, TFC = 
Total Family Climate. 
Above table explains mean scores of various family climate 
according to sex of adolescents with family income Rs. 20,000-40,000 
per month. Mean scores of family climate towards all the ten dimensions 
of family climate were found to be more among female adolescents as 
compared to male adolescents. 
Statistically, significant difference regarding mean scores of family 
climate towards indulgence Vs avoidance, acceptance Vs rejection, 
warmth Vs cold relations, trust Vs distrust, expectation Vs hopelessness, 
open communication Vs controlled communication and total family 
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climate were observed between male and female adolescents with family 
income Rs. 20,000-40,000 per month (p<0.05). 
However, no significant differences regarding family climate 
towards restrictiveness Vs freedom, partiality Vs fairness, attention Vs 
negligence, dominance Vs submissiveness were observed between male 
and female adolescents even at 5% level of significance. 
Table 4.2.16: Mean score of various family climates according to sex of adolescents 
with family income Rs. 40,000 and above 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male! 
Mean 
11.27 
11.39 
12.25 
13.06 
14.23 
12.27 
10.95 
9.61 
11.89 
10.94 
117.86 
Sex of Adolescents 
11=64) 
SD 
2.25 
2.78 
2.28 
2.74 
2.71 
2.45 
2.39 
2.04 
2.19 
2.40 
16.74 
Female 
Mean 
12.47 
12.85 
13.19 
14.11 
14.77 
12.49 
11.64 
9.81 
11.96 
12.11 
125.38 
(n=47) 
SD 
2.20 
2.44 
2.07 
3.06 
2.88 
2.80 
2.07 
2.33 
1.64 
3.53 
17.12 
Statistical 
values 
t 
2.803 
2.877 
2.231 
1.898 
1.010 
0.440 
1.589 
0.480 
0.975 
2.077 
2.316 
P 
<0.05 
<0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
<0.05 
<0.05 
Mean scores of family climate towards all the ten dimensions of 
family climate were found to be more among female adolescents with 
family income Rs. 40,000 and above per months as compared to male 
adolescents. 
Statistically significant differences regarding mean scores of family 
climate towards restrictiveness Vs freedom, indulgence Vs avoidance, 
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partiality Vs fairness, open communication Vs controlled communication 
and total family climate were observed between male and female 
adolescents (p<0.05). 
However, no significant difference regarding family climate 
towards rest of the dimensions namely attention Vs negligence, 
acceptance Vs rejection, warmth Vs cold relations, trust Vs distrust, 
dominance Vs submissiveness, expectations Vs hopelessness were 
observed between male and female adolescents even at 5% level of 
significance. 
Table 4.2.17: Mean score of various family climates according to sex of adolescents 
with father's education upto graduate 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male 
Mean 
11.38 
11.46 
12.13 
12.37 
13.81 
12.09 
11.22 
9.54 
12.24 
10.66 
116.90 
Sex of Adolescents 
[n=68) 
SD 
1.89 
2.27 
2.09 
3.06 
2.61 
2.09 
2.34 
1.95 
2.19 
2.43 
13.60 
Female 
Mean 
11.40 
11.99 
12.47 
12.27 
14.17 
12.75 
11.17 
9.59 
12.46 
10.67 
118.94 
(n=81) 
SD 
2.17 
2.33 
2.18 
2.84 
2.53 
2.45 
2.16 
2.49 
1.77 
2.91 
13.29 
Statistical 
va 
t 
0.059 
1.399 
0.966 
0.204 
1.563 
1.750 
0.135 
0.135 
0.678 
0.023 
0.923 
ues 
P 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
Mean scores of family climate towards restrictiveness Vs freedom, 
indulgence Vs avoidance, partiality Vs fairness, acceptance Vs rejection, 
warmth Vs cold relations, dominance Vs submissiveness, expectation Vs 
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hopelessness, open communication Vs controlled communication and 
total family climate were found to be more among female adolescents 
with fathers education upto graduate as compared to male adolescents. 
While mean scores of family climate towards attention Vs negligence and 
trust Vs distrust were found to be more among male adolescents as 
compared to female adolescents. 
Statistically no significant differences regarding family climate 
towards all the ten dimensions of family climate were observed between 
male and female adolescents with fathers education upto graduate even at 
5% level of significance. 
Table 4.2.18: Mean score of various family climates according to sex of adolescents 
with father's education postgraduate and above 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.84 
11.60 
12.51 
13.32 
14.11 
12.64 
11.06 
9.33 
11.82 
10.81 
119.06 
Sex of Adolescents 
n=108) 
SD 
2.38 
2.49 
2.27 
2.75 
2.66 
2.44 
2.58 
1.98 
2.07 
2.86 
16.17 
Female (n=95) 
Mean 
12.71 
13.17 
12.88 
14.49 
15.58 
13.47 
11.74 
9.65 
12.26 
12.61 
128.57 
SD 
1.94 
2.51 
2.19 
2.80 
2.34 
2.54 
1.99 
2.11 
1.78 
3.01 
13.77 
Statistical 
values 
t 
2.831 
4.466 
1.178 
2.999 
4.155 
2.372 
2.081 
1.114 
1.613 
4.366 
4.653 
P 
<0.05 
<0.05 
>0.05 
<0.05 
<0.05 
<0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
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Mean score of various family climates according to sex 
of adolescents with father's education PG and above 
{•Female 
DMale^ j 
0.00 20.00 40.00 60 00 80.00 100.00 120.00 140.00 
Mean Values 
Figure 17 
R Vs F = Restrictiveness Vs Freedom, I Vs A = Indulgence Vs Avoidance, P Vs F = Partiality Vs 
Fairness, A Vs N = Attention Vs Negligence, A Vs R = Acceptance Vs Rejection, W Vs C = Warmth 
Vs Cold Relations, T Vs D = Trust Vs Distrust, D Vs S = Dominance Vs Submissiveness, E Vs H = 
Expectation Vs Hopelessness, O Vs C = Open Communication Vs Controlled Communication, TFC = 
Total Family Climate. 
Mean scores of family climate towards all the ten dimensions of 
family climate were found to be more among female adolescents with 
father's education postgraduate and above as compared to male 
adolescents. 
Statistically, significant differences regarding mean scores of 
family climate towards restrictiveness Vs freedom, indulgence Vs 
avoidance, attention Vs negligence, acceptance Vs rejection, warmth Vs 
cold relations, trust Vs distrust, open communication Vs controlled 
communication, and total family climate were observed between male 
and female adolescents (p<0.05). 
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However, no significant differences regarding family climate 
towards partiality Vs fairness, dominance Vs submissiveness and 
expectation Vs hopelessness were observed between male and female 
adolescents with father's education postgraduate and above even at 5% 
level of significance. 
Table 4.2.19: Mean score of various family climates according to sex of adolescents 
with Mother Education upto graduate 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.64 
11.38 
12.49 
12.38 
13.72 
12.20 
11.44 
9.52 
11.90 
10.54 
117.20 
Sex of Adolescents 
Q=114) 
SD 
2.20 
2.67 
2.21 
2.97 
2.78 
2.50 
2.40 
1.89 
2.34 
3.08 
17.06 
Female 
Mean 
11.48 
11.99 
12.20 
12.86 
14.40 
12.82 
11.17 
9.50 
12.42 
10.99 
119.83 
(n=109) 
SD 
2.01 
2.60 
2.10 
3.01 
2.53 
2.59 
2.14 
2.27 
1.93 
2.91 
13.56 
Statistical 
values 
t 
0.566 
1.727 
1.010 
1.199 
1.908 
1.819 
0.885 
0.072 
1.806 
1.120 
1.271 
P 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
Mean scores of family climates towards restrictiveness Vs 
freedom, partiality Vs fairness, trust Vs distrust and dominance Vs 
submissiveness were found to be more among male adolescents with 
mother's education upto graduation as compared to females. While mean 
scores of family climates towards indulgence Vs avoidance, attention Vs 
negligence, warmth Vs cold relations, expectation Vs hopelessness, open 
communication Vs controlled communication and total family climate 
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were found to be more among female adolescents as compared to male 
adolescents. 
Statistically, no significant differences regarding family climate 
towards all the ten dimensions of family climate were observed between 
male and female adolescents with mother's education upto graduation 
even at 5% level of significance. 
Table 4.2.20: Mean score of various family climates according to sex of adolescents 
with education of mother postgraduate and above 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Malel 
Mean 
11.71 
11.85 
12.13 
14.02 
14.50 
12.84 
10.55 
9.23 
12.13 
11.16 
120.11 
Sex of Adolescents 
[n=62) 
SD 
2.25 
1.79 
2.19 
2.47 
2.31 
1.90 
2.55 
2.11 
1.65 
1.72 
11.07 
Female 
Mean 
13.12 
13.66 
13.49 
14.46 
15.79 
13.67 
11.99 
9.84 
12.24 
12.90 
131.15 
(n=67) 
SD 
1.97 
1.92 
2.11 
2.79 
2.27 
2.33 
1.90 
2.32 
1.50 
3.08 
12.82 
Statistical 
values 
t 
3.793 
5.526 
3.592 
0.945 
3.198 
2.207 
3.654 
1.558 
0.397 
3.919 
5.216 
P 
<0.05 
<0.05 
<0.05 
>0.05 
<0.05 
<0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
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Figure 18 
R Vs F = Restrictiveness Vs Freedom, I Vs A = Indulgence Vs Avoidance, P Vs F = Partiality Vs 
Fairness, A Vs N = Attention Vs Negligence, A Vs R = Acceptance Vs Rejection, W Vs C = Warmth 
Vs Cold Relations, T Vs D = Trust Vs Distrust, D Vs S = Dominance Vs Submissiveness, E Vs H = 
Expectation Vs Hopelessness, O Vs C = Open Communication Vs Controlled Communication, TFC = 
Total Family Climate. 
Mean scores of family climate towards all the dimensions of family 
climate were found to be more among female adolescents with mother's 
education postgraduate and above as compared to male adolescents. 
Statistically, significant differences regarding mean score of family 
climate towards restrictiveness Vs freedom, indulgence Vs avoidance, 
partiality Vs fairness, acceptance Vs rejection, warmth Vs cold relations, 
trust Vs distrust, open communication Vs controlled communication apd 
total family climate were observed between male and female adolescents 
with mothers education as postgraduate and above (p<0.05). 
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However, no significant differences regarding family climate 
towards attention Vs negligence, dominance Vs submissiveness and 
expectation Vs hopelessness were observed between male and female 
adolescents even at 5% level of significance. 
Table 4.2.21: Mean score of various family climates according to sex of adolescents 
with father's occupation as service 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male) 
Mean 
11.48 
11.58 
12.15 
12.81 
13.76 
11.88 
10.99 
9.55 
12.09 
10.75 
117.03 
Sex of Adolescents 
[n=67) 
SD 
2.41 
2.59 
2.18 
3.05 
2.89 
2.43 
2.49 
2.07 
2.45 
2.50 
16.41 
Female 
Mean 
11.66 
12.76 
12.32 
13.22 
14.62 
12.74 
11.16 
9.49 
12.35 
11.61 
121.93 
(n=82) 
SD 
2.23 
2.65 
2.16 
2.99 
2.59 
2.53 
2.25 
2.43 
1.96 
3.25 
13.66 
Statistical 
values 
t 
0.473 
2.732 
0.476 
0.825 
1.914 
2.101 
0.437 
0.160 
0.720 
1.770 
1.989 
P 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
<0.05 
Above table reveals mean score of various family climate 
according to sex of adolescents with father's occupation as service. Mean 
score of family climate towards all the ten dimensions of family climate 
were found to more among female adolescents as compared to male 
adolescents except for dominance Vs submissiveness which was found to 
be more among male adolescents as compared to female adolescents. 
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Statistically, significant differences regarding mean score of family 
climate towards indulgence Vs avoidance, warmth Vs old relations and 
total family climate were observed between male and female adolescents 
with father's occupation as service (p<0.05). 
However, no significant differences regarding family climate 
towards restrictiveness Vs freedom, partiality Vs fairness, attention Vs 
negligence, acceptance Vs rejection, trust Vs distrust, dominance Vs 
submissiveness, expectation Vs hopelessness, open communication Vs 
controlled communication were observed between male and female 
adolescents even at 5% level of significance. 
Table 4.2.22: Mean score of various family climates according to sex of adolescents 
with father's occupation as business 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.81 
11.32 
12.08 
12.71 
13.85 
12.55 
10.97 
9.40 
12.02 
10.74 
117.45 
Sex of Adolescents 
[n=62) 
SD 
1.80 
2.18 
2.12 
2.90 
2.49 
2.01 
2.40 
1.84 
1.83 
2.45 
13.37 
Female 
Mean 
12.16 
11.79 
12.67 
12.97 
14.62 
13.13 
11.52 
9.82 
12.39 
11.07 
122.15 
(n=61) 
SD 
1.99 
2.19 
2.22 
3.01 
2.42 
2.37 
1.87 
1.89 
1.52 
2.63 
12.56 
Stati 
va 
t 
1.023 
1.650 
1.508 
0.488 
1.739 
1.465 
1.416 
1.249 
1.219 
0.720 
2.009 
stical 
ues 
P 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05q 
>0.05 
<0.05 
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Mean scores of family climate towards all the dimensions of family 
climate were found to be more among female adolescents with father's 
occupation as business as compared to male adolescents. 
Statistically, significant difference regarding mean score of family 
climate towards only total family climate was observed between male and 
female adolescents (p<0.05). 
However, no significant differences regarding family climate 
towards all the ten dimensions were observed between male and female 
adolescents with father's occupation as business even at 5% level of 
significance. 
Table 4.2.23: Mean score of various family climates according to sex of adolescents 
with father's occupation as teaching 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Malel 
Mean 
11.05 
11.90 
12.50 
12.80 
14.30 
12.65 
11.35 
9.60 
11.70 
9.40 
117.25 
Sex of Adolescents 
[n=20) 
SD 
2.04 
2.47 
2.77 
2.91 
2.49 
2.46 
2.63 
1.88 
2.10 
3.80 
17.46 
Female 
Mean 
12.60 
13.30 
13.60 
14.50 
15.55 
13.70 
11.90 
9.05 
11.85 
11.95 
128.00 
(n=20) 
SD 
1.83 
2.05 
1.71 
2.48 
2.09 
2.51 
1.76 
2.40 
1.53 
2.92 
14.76 
Statistical 
va 
t 
2.529 
1.951 
1.511 
1.988 
1.720 
1.336 
0.777 
0.807 
0.258 
2.380 
2.103 
ues 
P 
<0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
<0.05 
<0.05 
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Mean scores of family climate towards all the dimensions of family 
climate were found to be more among female adolescents with father's 
occupation as teaching as compared to male adolescents except for 
dominance Vs submissiveness which was found to be more among male 
adolescents. 
Statistically, significant differences regarding mean scores of 
family climate towards restrictiveness Vs freedom, attention Vs 
negligence, open communication Vs controlled communication and total 
family climate were observed between male and female adolescents 
(p<0.05). 
However, no significant differences regarding family climate 
towards rest of the dimensions namely indulgence Vs avoidance, 
partiality Vs fairness, acceptance Vs rejection, warmth Vs cold relations, 
trust Vs distrust, dominance Vs submissiveness and expectation Vs 
hopelessness were observed between male and female adolescents with 
father's occupation as teaching even at 5% level of significance. 
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Table 4.2.24: Mean score of various family climates according to sex of adolescents 
with father's occupation as professional 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Sex of Adolescents 
Male (n=27) 
Mean 
12.26 
11.70 
13.44 
14.00 
14.67 
13.33 
11.67 
8.96 
11.85 
11.81 
123.70 
SD 
2.50 
2.35 
1.57 
2.29 
2.31 
2.29 
2.52 
2.01 
1.90 
2.26 
13.39 
Female (n=13) 
Mean 
13.85 
14.69 
13.77 
15.85 
17.38 
14.85 
12.62 
10.46 
12.92 
15.08 
141.46 
SD 
1.61 
1.73 
2.22 
2.66 
1.50 
2.38 
1.94 
2.65 
1.86 
2.43 
13.15 
Statistical 
values 
t 
2.087 
4.075 
0.543 
2.271 
3.844 
1.942 
1.196 
1.991 
1.679 
4.184 
3.951 
P 
<0.05 
<0.05 
>0.05 
<0.05 
<0.05 
>0.05 
>0.05 
<0.05 
>0.05 
<0.05 
<0.05 
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Figure 19 
R Vs F = Restrictiveness Vs Freedom, I Vs A = Indulgence Vs Avoidance, P Vs F = Partiality Vs 
Fairness, A Vs N = Attention Vs Negligence, A Vs R = Acceptance Vs Rejection, W Vs C = War(nth 
Vs Cold Relations, T Vs D = Trust Vs Distrust, D Vs S = Dominance Vs Submissiveness, E Vs H = 
Expectation Vs Hopelessness, O Vs C = Open Communication Vs Controlled Communication, TFC = 
Total Family Climate. 
Mean scores of family climate towards all the dimensions of family 
climate were found to be more among female adolescents with father's 
occupations as professional as compared to male adolescents. 
Statistically, significant difference regarding mean score of family 
climate towards restrictiveness Vs freedom, indulgence Vs avoidanpe, 
attention Vs negligence, acceptance Vs rejection, dominance Vs 
submissiveness, and total family climate were observed between male 
and female adolescents with fathers occupation as professional (p<0.G5). 
However, no significant difference regarding family climate 
towards partiality Vs fairness, warmth Vs cold relations, trust Vs distrust, 
expectation Vs hopelessness and open communication Vs controlled 
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communication were observed between male and female adolescents with 
fathers occupation as professional even at 5% level of significance. 
Table 4.2.25: Mean score of various family climates according to sex of adolescents 
with mother's occupation as working 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Sex of Adolescents 
Male (n=31) 
Mean 
11.74 
11.87 
12.29 
13.42 
14.52 
12.52 
11.32 
9.39 
12.42 
11.55 
121.03 
SD 
2.14 
2.15 
1.95 
2.43 
1.95 
1.81 
2.45 
1.81 
1.62 
1.60 
9.70 
Female (n=33) 
Mean 
12.42 
13.33 
13.27 
14.73 
15.64 
13.73 
11.94 
9.27 
11.70 
13.24 
129.27 
SD 
1.91 
1.90 
2.43 
2.27 
2.16 
2.48 
2.09 
1.76 
1.22 
2.83 
12.38 
Statistical 
values 
t 
1.343 
2.883 
1.772 
2.230 
2.173 
2.218 
1.091 
0.269 
2.016 
2.916 
2.951 
P 
>0.05 
<0.05 
>0.05 
<0.05 
<0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
<0.05 
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Figure 20 
R Vs F = Restrictiveness Vs Freedom, I Vs A = Indulgence Vs Avoidance, P Vs F ^ Partiality Vs 
Fairness, A Vs N = Attention Vs Negligence, A Vs R = Acceptance Vs Rejection, W Vs C = Warmth 
Vs Cold Relations, T Vs D = Trust Vs Distrust, D Vs S = Dominance Vs Submissiveness, E Vs H = 
Expectation Vs Hopelessness, O Vs C = Open Communication Vs Controlled Communication, TFC = 
Total Family Climate. 
Mean scores of family climate towards all the dimensions of family 
climate and total family climate were found to be more among female 
adolescents as compared to male adolescents with working mothers, 
except for dominance Vs submissiveness and expectation Vs 
hopelessness which were found to be more among male adolescents as 
compared to female adolescents. 
Statistically, significant differences regarding mean score of family 
climate towards indulgence Vs avoidance, attention Vs negligenpe, 
acceptance Vs rejection, warmth Vs cold relations, expectation Vs 
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hopelessness, open communication Vs controlled communication and 
total family climate were observed between male and female adolescents 
with working mothers (p<0.05). 
However, no significant differences regarding family climate 
towards restrictiveness Vs freedom, partiality Vs fairness, trust Vs 
distrust, dominance Vs submissiveness were observed between male and 
female adolescents with working mothers even at 5% level of 
significance. 
Table 4.2.26: Mean score of various family climates according to sex of adolescents 
with mother's occupation as non-working 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.65 
11.48 
12.38 
12.86 
13.88 
12.41 
11.08 
9.42 
11.89 
10.59 
117.63 
Sex of Adolescents 
n=145) 
SD 
2.23 
2.45 
2.26 
2.99 
2.76 
2.42 
2.50 
2.01 
2.21 
2.85 
16.15 
Female (n=143) 
Mean 
12.03 
12.46 
12.56 
13.18 
14.77 
13.01 
11.37 
9.71 
12.50 
11.36 
122.95 
SD 
2.19 
2.59 
2.12 
3.11 
2.58 
2.52 
2.07 
2.39 
1.85 
3.07 
14.55 
Statistical 
values 
t 
1.459 
3.299 
0.679 
0.890 
2.826 
2.061 
1.071 
1.115 
2.538 
2.206 
2.936 
P 
>0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
<0.05 
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Figure 21 
R Vs F = Restrictiveness Vs Freedom, I Vs A = Indulgence Vs Avoidance, P Vs F = Partiality Vs 
Fairness, A Vs N = Attention Vs Negligence, A Vs R = Acceptance Vs Rejection, W Vs C = Warmth 
Vs Cold Relations, T Vs D = Trust Vs Distrust, D Vs S = Dominance Vs Submissiveness, E Vs H = 
Expectation Vs Hopelessness. O Vs C = Open Communication Vs Controlled Communication, TFC = 
Total Family Climate. 
Mean scores of family climates towards all the dimensions of 
family climate were found to be more among female adolescents with 
non-working mothers (housewives) as compared to male adolescents with 
non-working mothers. 
Statistically, significant differences regarding mean score of family 
climate towards indulgence Vs avoidance, acceptance Vs rejection, 
warmth Vs cold relations, expectation Vs hopelessness, open 
communication Vs controlled communication and total family climate 
were observed between male and female adolescents (p<0.05). 
However, no significant differences regarding family climate 
towards restrictiveness Vs freedom, partiality Vs fairness, attention Vs 
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negligence, trust Vs distrust, dominance Vs submissiveness were 
observed between male and female adolescents with non-working 
mothers even at 5% level of significance. 
Table 4.2.27: Mean score of various family climates according to sex of adolescents 
within nuclear family 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male! 
Mean 
12.36 
11.91 
12.65 
13.58 
14.36 
12.55 
11.42 
9.20 
12.09 
11.05 
121.19 
Sex of Adolescents 
[n=74) 
SD 
2.30 
2.14 
2.21 
2.35 
2.18 
1.81 
2.66 
2.04 
2.19 
2.38 
12.87 
Female (n=80) 
Mean 
12.64 
13.13 
13.03 
14.26 
15.41 
13.68 
12.13 
9.71 
12.43 
12.59 
128.99 
SD 
2.38 
2.44 
2.31 
2.55 
2.47 
2.49 
1.96 
2.33 
1.65 
3.05 
14.36 
Stati 
va 
t 
0.741 
3.288 
1.041 
1.717 
2.788 
3.199 
1.895 
1.440 
1.093 
3.474 
3.539 
stical 
ues 
P 
>0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
>0.05 
>0.05 
>0.05 
<0.05 
<0.05 
Above table reveals mean scores of various family climates 
according to sex of adolescents within nuclear family. Mean scores of 
family climate towards all the dimensions of family climate were found 
to be more among female adolescents as compared to male adolescents. 
Statistically, significant differences regarding mean score of family 
climate towards indulgence Vs avoidance, acceptance Vs rejection, 
warmth Vs cold relations, open communication Vs controlled 
communication and total family climate were observed between male and 
female adolescents (p<0.05). 
132 
However, no significant differences regarding family climate 
towards restrictiveness Vs freedom, partiality Vs fairness, attention Vs 
negligence, trust Vs distrust, dominance Vs submissiveness, expectation 
Vs hopelessness were observed between male and female adolescents 
even at 5% level of significance. 
Table 4.2.28: Mean score of various family climates according to sex of adolescents 
within joint family 
Family Climate 
Restrictiveness Vs 
Freedom 
Indulgence Vs 
Avoidance 
Partiality Vs Fairness 
Attention Vs 
Negligence 
Acceptance Vs 
Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication 
Vs Controlled 
Communication 
Total Family Climate 
Male( 
Mean 
11.16 
11.28 
12.16 
12.50 
13.73 
12.33 
10.91 
9.57 
11.90 
10.54 
116.08 
Sex of Adolescents 
n=102) 
SD 
2.00 
2.55 
2.18 
3.18 
2.91 
2.63 
2.34 
1.91 
2.07 
2.90 
16.47 
Female 
Mean 
11.66 
12.21 
12.42 
12.81 
14.53 
12.70 
10.94 
9.71 
12.29 
10.99 
120.09 
(n=96) 
SD 
1.82 
2.47 
2.05 
3.23 
2.50 
2.47 
2.04 
2.33 
1.88 
2.98 
13.08 
Statistical 
values 
t 
1.836 
2.604 
0.863 
0.680 
2.069 
1.019 
0.096 
0.464 
1.385 
1.077 
1.964 
P 
>0.05 
<0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
<0.05 
Mean scores of family climate towards all the dimensions of family 
climate were found to be more among females adolescents within joint 
family as compared to male adolescents within joint family. 
Statistically, significant differences regarding mean score of family 
climate towards indulgence Vs avoidance, acceptance Vs rejection and 
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total family climate were observed between male and female adolescents 
(p<0.05). 
However, no significant differences regarding family climate 
towards restrictiveness Vs freedom, partiality Vs fairness, attention Vs 
negligence, warmth Vs cold relations, trust Vs distrust, dominance Vs 
submissiveness, expectation Vs hopelessness and open communication 
Vs controlled communication were observed between male and female 
adolescents within joint family even at % level of significance. 
The results of the table 4.2.1 - 4.2.28 cover the as per assumed 
fifth hypothesis, there exists no significant difference in the family 
climate among male and female adolescents. The above hypothesis was 
rejected in the present study as significant difference was observed 
among all the dimensions of family climate with regard to all the 
socioeconomic variables. Only family income below Rs. 20,000 per 
month, father *s education upto graduation, mother *s education upto 
graduation showed no significant difference among male and female 
adolescents. 
4.3 To explore the difference in parental encouragement among 
male and female adolescents. 
Table 4.3.1: Mean score of parental encouragement among adolescents according to 
sex 
Sex 
Male 
Female 
Adolescents No. 
176 
176 
Parental Encouragement 
Mean 
61.34 
63.00 
SD 
8.11 
5.51 
Statistical Values 
t 
2.297 
P 
<0.05 
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Above table reveals parental encouragement among adolescents 
according to sex. Mean parental encouragement was found to be more 
among female adolescents (63.00) as compared to male adolescents. 
Statistically, significant difference regarding mean scores of 
parental encouragement was observed between male and female 
adolescents (t=2.297, p<0.05). 
Table 4.3.2: Mean score of parental encouragement according to sex of adolescents 
and age. 
Age in 
years 
13-14 
15-16 
No. 
69 
107 
Male 
Mean 
60.78 
61.70 
Sex of Adolescents 
SD 
9.08 
7.40 
No. 
92 
84 
Female 
Mean 
63.73 
62.20 
SD 
4.76 
6.14 
Statistical values 
t 
2.666 
0.499 
P 
<0.05 
>0.05 
Mean parental encouragement was found to be more among female 
adolescent with age groups 13-14 (63.73) and 15-16 (62.20) years 
respectively as compared to their male counterparts. 
Statistically, significant difference regarding mean scores of 
parental encouragement was observed between male and female 
adolescents in the age group of 13-14 years (t=2.666, p<0.05) while no 
significant difference regarding mean scores of parental encouragement 
was observed between male and female adolescents in the age group of 
15-16 years (t=0.499, p>0.05). 
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Table 4.3.3: Mean score of parental encouragement according to sex of adolescent 
and religion 
Religion 
Hindus 
Muslims 
No. 
62 
114 
Male 
Mean 
63.87 
59.96 
Sex of Adolescents 
SD 
7.68 
8.01 
No. 
40 
136 
Female 
Mean 
64.60 
62.53 
SD 
4.79 
5.62 
Statistical values 
t 
0.537 
2.970 
P 
>0.05 
<0.05 
Mean parental encouragement was found to be more among female 
adolescents as compared to male adolescents among Hindus (64.60) and 
Muslims (62.53). 
Statistically, significant difference regarding mean scores of 
parental encouragement was observed between male and female 
adolescents among Muslims (t=2,970, p<0.05) while no significant 
difference regarding mean scores of parental encouragement was 
observed between male and female adolescents among Hindus (t=0.537, 
p>0.05). 
Table 4.3.4: Mean score of parental encouragement according to sex of adolescent 
and school types 
School type 
Private 
School 
Government 
School 
No. 
132 
44 
Sex of Adolescents 
Male 
Mean 
60.93 
62.57 
SD 
8.75 
5.63 
Female 
No. 
132 
44 
Mean 
63.36 
61.93 
SD 
5.07 
6.54 
Statistical 
values 
t 
2.761 
0.492 
P 
<0.05 
>0.05 
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Mean parental encouragement was found to be more among female 
adolescent (63.36) as compared to male adolescents studying in private 
schools while mean score parental encouragement was found to be more 
among male adolescents (62.57) as compared to female adolescents 
studying in government schools. 
Statistically, significant difference regarding mean scores of 
parental encouragement was observed between male and female 
adolescents studying in private schools (t=2.761, p<0.05) while no 
significant difference regarding mean scores of parental encouragement 
was observed between male and female adolescents studying in 
government school (t=0.492, p>0.05). 
Table 4.3.5: Mean score of parental encouragement according to sex of adolescent 
and class 
Class 
IX Class 
X Class 
Sex of Adolescents 
Male 
No. 
52 
123 
Mean 
64.70 
59.89 
SD 
5.85 
8.51 
Female 
No. 
78 
98 
Mean 
62.99 
63.01 
SD 
5.74 
5.32 
Statistical 
values 
t 
1.661 
3.169 
P 
>0.05 
<0.05 
Mean parental encouragement was found to be more among male 
adolescents (64,70) as compared to female adolescents studying in class 
IX while mean parental encouragement was found to be more among 
female adolescents (63.01) as compared to male adolescents studying in 
class X. 
Statistically, significant difference regarding mean scores of 
parental encouragement was observed between male and female 
adolescents in class X (t=3.169, p<0.05), while no significant difference 
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regarding mean score of parental encouragement was observed between 
male and female adolescents studying in class IX (t=1.661, p>0.05). 
Table 4.3.6: Mean score of parental encouragement according to sex of adolescent 
and ordinal position 
Ordinal 
position 
1 and 2 
3 and above 
No. 
119 
57 
Sex of Adolescents 
Male 
Mean 
62.29 
59.35 
SD 
7.68 
8.62 
Female 
No. 
130 
46 
Mean 
63.52 
61.52 
SD 
5.18 
6.12 
Statistical 
values 
t 
1.492 
1.440 
P 
>0.05 
>0.05 
Mean parental encouragement was found to be more among female 
adolescents as compared to male adolescents with ordinal position, 1 and 
2 (63.52) and 3 and above (61.52) respectively. 
Statistically, no significant differences regarding mean scores of 
parental encouragement were observed between male and female 
adolescents with ordinal position 1 and 2 (t=1.492, p>0.05) 3 and above 
(t=1.440,p>0.05). 
Table 4.3.7: Mean score of parental encouragement according to sex of adolescent 
and No. of family members 
Family 
members 
Upto5 
5 and above 
Sex of Adolescents 
Male 
No. 
59 
117 
Mean 
64.44 
59.78 
SD 
7.74 
7.84 
Female 
No. 
67 
109 
Mean 
63.22 
62.86 
SD 
5.92 
5.24 
Statistical 
values 
t 
1.000 
3.447 
P 
>0.05 
<0.05 
Mean parental encouragement was found to be more among male 
adolescents (64.44) as compared to female adolescents with family 
members upto 5, while mean parental encouragement was found to be 
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more among female adolescents (62.86) as compared to male adolescents 
with family members 5 and above. 
Statistically, significant difference regarding mean score of 
parental encouragement was observed between male and female 
adolescents with family members 5 and above (t=3.447, p<0.05). While 
no significant difference regarding mean score of parental encouragement 
was observed between male and female adolescent with family members 
upto5(t=1.000,p>0.05). 
Table 4.3.8: Mean score of parental encouragement according to sex of adolescent 
and family income 
Monthly 
Family 
Income 
(Rs.) 
Below 
20,000 
20,000 to 
40,000 
40,000 and 
above 
Sex of Adolescents 
Male 
No. 
54 
58 
64 
Mean 
61.41 
62.64 
60.11 
SD 
7.79 
8.99 
7.32 
Female 
No. 
59 
70 
47 
Mean 
62.61 
63.03 
63.45 
SD 
4.90 
5.22 
6.54 
Statistical 
values 
t 
0.989 
0.306 
2.484 
P 
>0.05 
>0.05 
<0.05 
Mean parental encouragement was found to be more among female 
adolescents with family income below Rs. 20,000 (62.61), Rs. 20,000-
40,000 (63.03) and Rs. 40,000 and above (63.45) as compared to male 
adolescents. 
Statistically, significant difference regarding mean score of 
parental encouragement was observed between male and female 
adolescents with family income Rs. 40,000 and above (t=2.484, p<0.05) 
while no significant differences regarding mean parental encouragement 
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were observed between male and female adolescents with family income 
below Rs. 20,000 (t=0.989, p>0.05) and Rs. 20,000-40,000 (t=0.306, 
p>0.05). 
Table 4.3.9: Mean score of parental encouragement according to sex of adolescent 
and education of father 
Education 
of father 
Upto 
graduate 
Post-
graduate 
and above 
Sex of Adolescents 
Male 
No. 
68 
108 
Mean 
62.12 
60.85 
SD 
7.74 
8.30 
Female 
No. 
81 
95 
Mean 
62.51 
63.42 
SD 
4.98 
5.89 
Statistical 
values 
t 
0.371 
2.512 
P 
>0.05 
<0.05 
Mean parental encouragement was found to be more among female 
adolescents as compared to male adolescents with fathers education upto 
graduate (62.51) and postgraduate and above (63.42). 
Statistically, significant difference regarding mean scores of 
parental encouragement was observed between male and female 
adolescents with fathers education postgraduate and above (t=2,512, 
p<0.05). While no significant difference regarding mean scores of 
parental encouragement was observed between male and female 
adolescents with fathers education upto graduate (t=0.371, p>0.05). 
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Table 4.3.10: Mean score of parental encouragement according to sex of adolescent 
and mother's education 
Education 
of Mother 
Upto 
graduate 
Post-
graduate 
and above 
Sex of Adolescents 
Male 
No. 
114 
62 
Mean 
60.82 
61.31 
SD 
8.01 
8.21 
Female 
No. 
109 
67 
Mean 
62.61 
63.64 
SD 
5.35 
5.71 
Statistical 
values 
t 
1.953 
1.075 
P 
>0.05 
>0.05 
Mean parental encouragement was found to be more among female 
adolescents as compared to male adolescents with mother's education 
upto graduate (62.61) and postgraduate and above (63.64). 
Statistically, no significance differences regarding mean scores of 
parental encouragement was observed between male and female 
adolescents with mother's education upto graduate (t=1.953, p>0.05) and 
postgraduate and above (t=1.075, p>0.05). 
Table 4.3.11: Mean score of parental encouragement according to sex of adolescent 
and occupation of father 
Occupation 
of father 
Service 
Business 
Teaching 
Professional 
No. 
67 
62 
20 
27 
( 
Male 
Mean 
61.48 
63.61 
56.25 
59.56 
Sex of Adolescents 
SD 
8.19 
5.61 
8.01 
10.43 
No. 
82 
61 
20 
13 
Female 
Mean 
62.41 
63.21 
63.75 
64.54 
SD 
5.92 
4.79 
6.16 
4.29 
Statistical 
values 
t 
0.803 
0.425 
3.319 
1.647 
P 
>0.05 
>0.05 
<0.05 
>0.05 
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Mean parental encouragement was found to be more among female 
adolescents as compared to male adolescents with father's occupation as 
service (62.41), teaching (63.75) and professionals (64.54) while mean 
parental encouragement was found to be more among male adolescents as 
compared to female adolescents with father's occupation as business 
(63.61). 
Statistically, significant difference regarding mean scores of 
parental encouragement was observed between male and female 
adolescents with father's occupation as teaching (t=3.319, p<0.05) while 
no significant differences regarding mean scores of parental 
encouragement were observed between male and female adolescents with 
father's occupation as service (t=0.803, p>0.05), business (t=0.425, 
p>0.05) and professionals (t= 1.647, p>0.05). 
Table 4.3.12: Mean score of parental encouragement according to sex of adolescent 
and occupation of mother 
Occupation 
of mother 
Working 
Non-
working 
Sex of Adolescents 
Male 
No. 
31 
145 
Mean 
60.16 
61.59 
SD 
8.05 
8.10 
Female 
No. 
33 
143 
Mean 
64.48 
62.66 
SD 
4.93 
5.58 
Statistical 
values 
t 
2.603 
1.304 
P 
<0.05 
>0.05 
Mean parental encouragement was found to be more among female 
adolescents as compared to male adolescents with working mothers 
(64.48) and non-working mothers (62.66). 
Statistically, significant difference regarding mean scores of 
parental encouragement was observed between male and female 
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adolescents with working mothers (t=2,603, p<0.05) while no significant 
difference regarding mean scores of parental encouragement was 
observed between male and female adolescents with non-working 
mothers (housewives) (t=1.304, p>0.05). 
Table 4.3.13: Mean score of parental encouragement according to sex of adolescent 
and family type 
Type of 
Family 
Nuclear 
Joint 
Sex of Adolescents 
Male 
No. 
74 
102 
Mean 
63.49 
59.78 
SD 
7.65 
8.08 
Female 
No. 
80 
96 
Mean 
63.15 
62.88 
SD 
5.64 
5.40 
Statistical 
values 
t 
0.315 
3.154 
P 
>0.05 
<0.05 
Mean parental encouragement was found to be more among male 
adolescents (63.49) as compared to female adolescents within nuclear 
family. While mean parental encouragement was found to be more 
among female adolescents (62.88) as compared to male adolescents 
within joint family. 
Statistically, significant difference regarding mean scores of 
parental encouragement was observed between male and female 
adolescents within joint family (t=3.154, p<0.05) while no significant 
difference regarding mean scores of parental encouragement was 
observed between male and female adolescents within nuclear family 
(t=0.315,p>0.05). 
The results of the tables 4.3.1 - 4.3.13 cover the as per assumed 
fourth hypothesis, there exists no significant difference in the parental 
encouragement among male and female adolescents. The above 
hypothesis was partially rejected and partially accepted in the present 
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study because parental encouragement was having significant 
difference among the male and female adolescents regarding age (13-
14 years), sex, religion (Muslims), private schools, class X, family size 5 
and above, income (Rs. 40,000 plus), father^s education (P.G. plus), 
father's occupation (teaching), mother's occupation (working), and 
joint families except for ordinal position and mother's education which 
showed no significant differences among male and female adolescents. 
4.4 To explore the difference in academic achievement among male 
and female adolescents 
Table 4.4.1: Mean score of academic achievement according to sex of adolescents 
and age, religion, school, class, ordinal position, members. 
Parameters 
Sex 
Age 
Religion 
School 
Class 
Members 
Ordinal 
Position 
Category 
13-14 
15-16 
Hindu 
Muslim 
Private 
Govt. 
9 
10 
0-5 
5 and 
above 
1 & 2 
3 and 
above 
Academic Achievement 
Male 
No. 
176 
69 
107 
62 
114 
132 
44 
53 
123 
59 
117 
119 
57 
Mean 
75.77 
76.76 
75.13 
76.88 
75.18 
79.64 
64.19 
77.68 
74.95 
76.84 
75.24 
76.23 
74.83 
SD 
10.70 
10.33 
10.89 
10.56 
10.73 
8.13 
8.98 
9.85 
10.95 
9.92 
11.04 
10.46 
11.13 
Female 
No. 
176 
92 
84 
40 
136 
132 
44 
78 
98 
67 
109 
130 
46 
Mean 
75.29 
77.82 
72.52 
82.71 
73.11 
77.74 
67.93 
77.16 
73.80 
79.84 
72.49 
76.63 
71.51 
SD 
12.05 
10.79 
12.73 
9.59 
11.83 
10.90 
12.34 
10.98 
12.65 
11.30 
11.64 
11.40 
13.00 
Statistical 
value 
t 
0.395 
0.628 
1.532 
2.821 
1.437 
1.605 
1.626 
0.277 
0.724 
1.574 
1.823 
0.288 
1.396 
P 
>0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
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Mean scores of academic achievement towards age (13-14 years), 
religion (Hindus), school (govt.), members (0-5), ordinal position (1&2) 
were found to be more among female adolescents as compared to male 
adolescents, while mean scores of academic achievement towards age 
(15-16 years), religion (Muslims), school (private), class (IX and X), 
members (5 and above), ordinal position (3 and above) were found to be 
more among male adolescents as compared to female adolescents. 
Statistically, significant difference regarding mean score of 
academic achievement towards religion (Hindu) was observed between 
male and female adolescents (p<0.05). 
However, no significant differences regarding academic 
achievement towards age (13-14, 15-16), religion (Muslim), school 
(govt., private), class (IX, X), members (0-5, 5+), ordinal position (1 & 2, 
3+) were observed between male and female adolescents even at 5% level 
of significance. 
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Table 4.4.2: Mean score of academic achievement according to sex of adolescents 
and income, education of father, mother, occupation of father, mother, family type 
Parameters 
Income 
Father's 
Education 
Mother 
Education 
Father 
Occupation 
Mother 
occupation 
Family 
Type 
Category 
Below 
20,000 
20,000-
40,000 
40,000 and 
above 
Upto 
graduate 
PG & above 
Upto 
graduate 
PG & above 
Service 
Business 
Teaching 
Professional 
Working 
Non-
working 
Nuclear 
Joint 
Academic Achievement 
Male 
No. 
54 
58 
64 
68 
108 
114 
62 
67 
62 
20 
27 
31 
145 
74 
102 
Mean 
75.73 
73.56 
77.81 
71.68 
78.35 
74.81 
77.55 
64.70 
73.20 
77.87 
82.81 
81.30 
74.59 
77.36 
74.63 
SD 
10.98 
11.04 
9.70 
11.61 
9.20 
11.49 
8.81 
9.34 
12.01 
11.17 
5.95 
6.81 
11.01 
10.12 
10.96 
Female 
No. 
59 
70 
47 
81 
95 
109 
67 
82 
61 
20 
13 
33 
143 
80 
96 
Mean 
70.25 
77.63 
78.13 
71.36 
78.64 
72.74 
79.45 
74.44 
73.03 
79.00 
85.57 
83.28 
73.45 
78.55 
72.57 
SD 
10.99 
12.12 
11.19 
11.69 
11.32 
11.80 
11.27 
11.96 
11.78 
9.97 
10.28 
9.63 
11.80 
12.11 
11.31 
Statistical 
value 
t 
2.649 
1.969 
0.161 
0.167 
0.201 
2.520 
1.061 
0.145 
0.079 
0.338 
1.077 
0.944 
0.848 
0.659 
1.301 
P 
<0.05 
<0.05 
>0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
Mean scores of academic achievement towards income (Rs. 
20,000-40,000), father's occupation (PG and above), mother's education 
(PG and above), father's occupation (teaching), mother's occupation 
(working), family type (nuclear) were found to be more among female 
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adolescents as compared to male adolescents, while mean scores of 
academic achievement towards income (below Rs. 20,000), father's 
education (upto graduation), mothers education (upto graduation), fathers 
occupation (service, business), mother's occupation (non-working), 
family type (joint) were found to be more among male adolescent's as 
compared to female adolescents. 
Statistically, significant differences regarding mean scores of 
academic achievement towards income (below Rs. 20,000, 20,000-
40,000), mother's education (upto graduation) were observed between 
male and female adolescents (p<0.05). 
However, no significant differences regarding academic 
achievement towards income (Rs. 40,000+), father's education (upto 
graduation, PG and above), mother's education (PG and above), 
occupation of father (service, business, teaching, professional), mother's 
occupation (working, non-working), family type (nuclear, joint) were 
observed between male and female adolescents even at 5% level of 
significant. 
The results of the table 4.4.1 and 4.4.2 cover the as per assumed 
sixth hypothesis, there exists no significant difference in academic 
achievement among male and female adolescents. The above hypothesis 
was partially accepted in the present study because no significant 
differences regarding academic achievement towards various 
adolescents socio-economic variables such as sex, age, religion 
(Muslim), school, class, members, ordinal position, father's education, 
mother's education, mother's occupation, father's occupation, family 
type and it was partially rejected as religion (Hindu), income (Rs. below 
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20,000, Rs. 20,000 ~ 40,000), mother's education (upto graduate) 
showed significant differences among male and female adolescents. 
4.5 To correlate family climate with parental encouragement 
among adolescents. 
Table 4.5.1: Correlation between parental encouragement with family climate among 
male adolescents 
Parameters 
Parental Encouragement 
Restrictiveness Vs 
Freedom 
Indulgence Vs Avoidance 
Partiality Vs Fairness 
Attention Vs Negligence 
Acceptance Vs Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication Vs 
Controlled 
Communication 
Total Family Climate 
Statistical values 
Mean 
61.34 
11.66 
11.55 
12.36 
12.95 
13.99 
12.43 
11.13 
9.41 
11.98 
10.76 
118.23 
SD 
8.11 
2.22 
2.41 
2.21 
2.91 
2.65 
2.32 
2.49 
1.97 
2.13 
2.70 
15.27 
r 
+0.175 
+0.031 
-0.032 
+0.013 
-0.018 
-0.034 
-0.136 
-0.272 
-0.099 
-0.116 
-0.072 
t 
2.345 
0.409 
0.422 
0.171 
0.237 
0.449 
0.322 
3.729 
1.312 
1.541 
0.952 
P 
<0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
>0.05 
Above table reveals the correlation between parental 
encouragements with family climate among male adolescents. 
Positive and significant correlation was observed between parental 
encouragement and family climate towards restrictiveness Vs freedom 
among male adolescents (p<0.05) i.e. the parental encouragement 
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increases, family climate towards restrictiveness Vs freedom also 
increases and vice versa. 
Positive and insignificant correlations were observed between 
parental encouragement and family climate towards indulgence Vs 
avoidance and attention Vs negligence among male adolescents even at 
5% level of significance. 
Negative and significant correlation were observed between 
parental encouragement and family climate towards dominance Vs 
submissiveness among male adolescents (p<0.05) i.e. as the parental 
encouragement increases, family climate towards dominance Vs 
submissiveness decreases and vice versa. 
Negative and insignificant correlations were observed between 
parental encouragement and family climate towards partiality Vs fairness, 
acceptance Vs rejection, warmth Vs cold relations, trust Vs distrust, 
expectation Vs hopelessness, open communication Vs controlled 
communication and overall family climate among male adolescents even 
at 5% level of significance. 
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Table 4.5.2: Correlation between parental encouragement with family climate among 
female adolescents 
Parameters 
Parental Encouragement 
Restrictiveness Vs 
Freedom 
Indulgence Vs Avoidance 
Partiality Vs Fairness 
Attention Vs Negligence 
Acceptance Vs Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication Vs 
Controlled 
Communication 
Total Family Climate 
Statistical values 
Mean 
63.00 
12.10 
12.63 
12.69 
13.47 
14.93 
13.14 
11.48 
9.63 
12.35 
11.72 
124.14 
SD 
5.51 
2.15 
2.50 
2.20 
3.03 
2.53 
2.53 
2.09 
2.29 
1.78 
3.12 
14.38 
r 
+0.005 
+0.064 
-0.033 
+0.237 
+0.123 
+0.027 
-0.236 
+0.197 
+0.046 
+0.055 
+0.104 
t 
0.066 
0.846 
0.436 
3.218 
1.635 
0.356 
3.204 
2.651 
0.607 
0.727 
1.379 
P 
>0.05 
>0.05 
>0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
>0.05 
>0.05 
>0.05 
Above table reveals the correlation between parental 
encouragement with family climate among female adolescents. 
Positive and significant correlations were observed between 
parental encouragement and family climate towards attention Vs 
negligence and dominance Vs submissiveness among female adolescents 
(p<0.05) i.e. as the parental encouragement increases, family climate 
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towards attention Vs negligence and dominance Vs submissiveness also 
increases and vice versa. 
Positive and insignificant correlations were observed between 
parental encouragement and family climate towards restrictiveness Vs 
freedom, indulgence Vs avoidance, acceptance Vs rejection, warmth Vs 
cold relations, expectation Vs hopelessness, open communication Vs 
controlled communication and overall family climate among female 
adolescents even at 5% level of significance. 
Negative and significant correlation were observed between 
parental encouragement and family climate towards trust Vs distrust 
among female adolescents (p<0.05) i.e. as the parental encouragement 
increases, family climate towards trust Vs distrust decreases and vice-
versa. Negative and insignificant correlations were observed between 
parental encouragement and family climate towards partiality Vs fairness 
among female adolescents even at 5% level of significance. 
The results of the table 4.5.1-4.5.2 cover the as per assumed first 
hypothesis, there exists no significant relationship between parental 
encouragement and family climate among adolescents. The above 
hypothesis was rejected in the present study, because as the parental 
encouragement increased, family climate towards restrictiveness Vs 
freedom also increased among males while as parental encouragement 
increased family climate towards attention Vs negligence and 
dominance Vs submissiveness also increased. Also, as parental 
encouragement increased family climate towards dominance Vs 
submissiveness decreased among males, while as parental 
encouragement increased family climate towards trust Vs distrust 
decreased and vice-versa. 
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4.6 To correlate family climate with academic achievement among 
male adolescents 
Table 4.6.1: Correlation between family climate and academic achievement among 
male adolescents 
Parameters 
Academic Achievement 
Restrictiveness Vs 
Freedom 
Indulgence Vs Avoidance 
Partiality Vs Fairness 
Attention Vs Negligence 
Acceptance Vs Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication Vs 
Controlled 
Communication 
Total Family Climate 
Statistical values 
Mean 
75.77 
11.66 
11.55 
12.36 
12.95 
13.99 
12.43 
11.13 
9.41 
11.98 
10.76 
118.23 
SD 
10.70 
2.22 
2.41 
2.21 
2.91 
2.65 
2.32 
2.49 
1.97 
2.13 
2.70 
15.27 
r 
+0.120 
+0.107 
+0.168 
+0.256 
+0.281 
+0.248 
+0.209 
-0.073 
+0.072 
+0.293 
+0.281 
t 
1.594 
1.420 
2.248 
3.493 
3.862 
3.377 
2.819 
0.966 
0.952 
4.042 
3.862 
P 
>0.05 
>0.05 
<0.05 
<0.05 
<0.05 
<0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
Above table reveals the correlation between academic achievement 
with family climate among male adolescents. 
Positive and significant correlations were observed between 
academic achievement and family climate towards partiality Vs freedom, 
attention Vs negligence, acceptance Vs rejection, warmth Vs cold 
relations, trust Vs distrust, open communication Vs controlled 
communication and overall family climate among male adolescents 
(p<0.05) i.e. as the academic achievement increases, family climate 
towards all the above mentioned dimensions of family climate also 
increases and vice versa. 
152 
Positive and insignificant correlations were observed between 
academic achievement and family climate towards restrictiveness Vs 
freedom, indulgence Vs avoidance and expectation Vs hopelessness 
among male adolescents even at 5% level of significance. 
Negative insignificant correlation was observed between academic 
achievement and family climate towards dominance Vs submissiveness 
among male adolescents even at 5% level of significance. 
Table 4.6.2: Correlation between family climate with academic achievement among 
female adolescents 
Parameters 
Academic Achievement 
Restrictiveness Vs 
Freedom 
Indulgence Vs Avoidance 
Partiality Vs Fairness 
Attention Vs Negligence 
Acceptance Vs Rejection 
Warmth Vs Cold 
Relations 
Trust Vs Distrust 
Dominance Vs 
Submissiveness 
Expectation Vs 
Hopelessness 
Open Communication Vs 
Controlled 
Commimication 
Total Family Climate 
Statistical values 
Mean 
75.29 
12.10 
12.63 
12.69 
13.47 
14.93 
13.14 
11.48 
9.63 
12.35 
11.72 
124.14 
SD 
12.05 
2.15 
2.50 
2.20 
3.03 
2.53 
2.53 
2.09 
2.29 
1.78 
3.12 
14.38 
r 
+0.382 
+0.212 
+0.133 
+0.332 
+0.218 
+0.305 
+0.230 
+0.032 
+0.023 
+0.302 
+0.383 
t 
5.452 
2.862 
1.770 
4.643 
2.946 
4.225 
3.117 
0.422 
0.303 
4.179 
5.469 
P 
<0.05 
<0.05 
>0.05 
<0.05 
<0.05 
<0.05 
<0.05 
>0.05 
>0.05 
<0.05 
<0.05 
Above table reveals the correlation between academic achievement 
with family climate among female adolescents. 
Positive and significant correlations were observed between 
academic achievement and family climate towards restrictiveness Vs 
freedom, indulgence Vs avoidance, attention Vs negligence, acceptance 
Vs rejection, warmth Vs cold relations, trust Vs distrust, open 
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communication Vs controlled communications and overall family climate 
among female adolescents (p<0.05) i.e. as the academic achievement 
increases, family climate towards the above mentioned dimensions also 
increases and vice versa. 
Positive and insignificant correlations were observed between 
academic achievement and family climate towards partiality Vs fairness, 
dominance Vs submissiveness, expectation Vs hopelessness among 
female adolescents even at 5% level of significance. 
The results of the table 4.6.1 - 4.6.2 cover the as per assumed 
second hypothesis, there exists no significant impact of family climate 
on academic achievement of adolescents. The above hypothesis was 
rejected in the present study, because family climate of male and female 
adolescents has positive and significant impact on the academic 
achievement of adolescents. 
4.7 To correlate parental encouragement with academic 
achievement among adolescents. 
Parameters 
Parental Encouragement 
Academic Achievement 
(Males) 
Parental Encouragement 
Academic Achievement 
(Females 
Statistical values 
Mean 
61.34 
75.77 
63.00 
75.29 
SD 
8.11 
10.70 
5.51 
12.05 
r 
-0.157 
+0.098 
t 
2.097 
1.299 
P 
<0.05 
>0.05 
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Above table reveals the correlation between parental 
encouragement with academic achievement among male and female 
adolescents. 
Positive insignificant correlation was observed between parental 
encouragement and academic achievement among female adolescents 
even at 5% level of significance. 
Negative and significant correlation was observed between parental 
encouragement and academic achievement among male adolescent 
(p<0.05) i.e. as the parental encouragement increases, academic 
achievement decreases and vice versa. 
The results of the table 4.7 cover the as per assumed third 
hypothesis, there exists no significant impact of parental 
encouragement on academic achievement of adolescents. The above 
hypothesis was rejected in the present study as parental encouragement 
and academic achievement were found to be related among male 
adolescents i.e. as the parental encouragement increased the academic 
achievement decreased among male adolescents and vice-versa. 
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5 
DISCUSSION 
This chapter discusses the observation of the study, the results, the 
findings from the field. The present study entitled, "Impact of family 
climate and parental encouragement on the academic achievement among 
adolescents (14-17 years)", was undertaken in Aligarh district of Uttar 
Pradesh. The salient findings have been discussed in the light of available 
literature under different heads and subheads in the following paragraphs: 
5.1. ADOLESCENT'S PROFILE 
Out of the total sample i.e. 352 adolescents, majority of them were 
of 15 years of age. The mean age of adolescents was 14.51 years which 
was more in males, then females. The maximum number of male and 
female adolescents were both in the age group of 15 years, which clearly 
proves that to date girls and boys start education at the same age. 
Therefore, the present findings were in confirmation with the new and 
changing scenario of education that equal concern for education is given 
to both the sexes by their parents. Contrary to the above findings 
Bhadoria and Singh (2005) found that Indian society practices for male 
and female children are different. Majority of adolescents were of 
Muslim religion then Hindu religion. Male adolescents were more in 
Hindu religion in comparison to female while female adolescents were 
more in number as compared to males in Muslim religion. Since Aligarh 
is a well known centre of education due to Aligarh Muslim University, 
girls education is at par among Muslims. 
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Out of total adolescents, majority of adolescents belonged to urban 
areas and remaining very less percentages were from rural areas. Female 
adolescents were more in urban areas in comparison to males. Getting 
education and its benefits is still limited to urban areas of India. As far as 
ordinal position was concerned, out of 352 adolescents, majority of them 
were first bom, closely followed by second bom, which might be due to 
the fact that today Indian Medical Science is providing with new and 
improved methods of family planning and people are limiting their 
children upto two on an average to provide for better quality of life. 
The mean of members in the family was 5.34 members, which 
shows majority of adolescents had family member 5-9, which shows that 
joint family system is still prevailing in our country. 
Professional fathers were in majority, out of 352 adolescents 
whereas graduate mother's were in majority as far as education of parents 
was concerned. While majority of father's were in service, majority of 
mothers were housewives. It is clearly understood from the present 
findings that although mothers were less qualified from their male 
counterparts, they were quite active in the educational upliftment of their 
adolescents. Which proves that mother's are more concemed and they are 
more involved in the development of their children, to sum up they play a 
key role in their adolescents upbringing and nurturing. These finding 
were validated by Brody et al. (2002) that mother's education and family 
SES are linked over children's overall development. 
Majority of the adolescents belonged to average income group i.e. 
Rs. 20,000-40,000/- per month. Female adolescents were more as 
compared to male adolescents in this income group, while no difference 
was observed among male and female adolescents in below average 
157 
income group i.e. below Rs. 20,000/- per month. This result is 
substantiated by Godiyal and Padiyar (2008) as they found that girls score 
high on socioeconomic status (average), also there is no difference as 
such within boys and girls in below average (low) socioeconomic status. 
5.2. FAMILY CLIMATE 
Mean scores of family climate towards restrictiveness Vs freedom, 
indulgence Vs avoidance, partiality Vs fairness, attention Vs negligence, 
acceptance Vs rejection, warmth Vs cold relations, trust Vs distrust, 
dominance Vs submissiveness, expectation Vs hopelessness, open 
communication Vs controlled communication and total family climate 
were found to be more among female adolescents with regard to 
socioeconomic variables. Gupta et al. (2008), reported that social 
isolation and reward for the nuclear family contribute significantly to 
emotional maturity of female adolescents. While protectiveness and 
permissiveness for the joint family contribute significantly to emotional 
maturity of female adolescents, similar finding were observed for the 
present study. 
Significant differences regarding family climate towards 
indulgences Vs avoidance, acceptance Vs rejection, warmth Vs cold 
relations, open communication Vs controlled communication and total 
family climate were observed between male and female adolescents 
(p<0.05). Contrary to the above findings Choudhary and Kang (2008) 
stated that there exists no significant gender differences in all the 
dimensions of family environment. 
Riaz (2003) revealed that children perceive their fathers to be 
significantly more neglecting whereas, mother's are perceived as more 
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accepting than fathers. Almost similar results were found in the present 
study i.e. mean scores of male and female adolescents expressed high 
scores on attention Vs negligence for father's as compared to mothers and 
showed high scores of acceptance Vs rejection for mother's irrespective 
of education and occupation. In the present study significant effect of 
indulgence Vs avoidance was observed among adolescents of high 
economic status. Whereas no significant effect of attention Vs negligence 
was observed in this economic strata. Again, no significant effect was 
observed for indulgence Vs avoidance and attention Vs negligence 
among adolescents of low economic status. Contradictory results were 
depicted by Singh and Khokhar (2006) that experience of indulgence in 
the children is associated with low economic status families whereas 
neglect experience is associated with high economic status families. 
Madnawat et al. (2006-07) revealed in his study that parental 
support and dominance effected the vocational maturity of adolescents 
separately as well as jointly, while negative and significant correlation 
was observed between them as far as parental encouragement and 
academic achievement was concerned. 
5.3. PARENTAL ENCOURAGEMENT 
Significant difference regarding mean scores of parental 
encouragement was observed between male and female adolescents 
which was supported by similar findings of Mehta et al. (2005) that girls 
had less sensitization tendency than boys which might be due to the 
difference in parental treatment of boys and girls. 
Mavis et al. (1999) suggested that mother's were higher than 
fathers in all aspects of parenting, however, including amount of time 
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spent in child care, warmth, negativity, control and monitoring, however, 
significant differences were found in the present study in this regard. 
Shek and Lee (2005) reported, one fifth of Chinese adolescents 
displayed signs of hopelessness and adolescent hopelessness was related 
to adolescent age and gender as well as parental education and marital 
status. Better parent child relations showed lower levels of hopelessness. 
While no significant correlations were observed between parent-child 
relations and hopelessness. 
As far as effect of parental employment on adolescents was 
concerned, Devi and Madhuri (2008) reported no significant difference of 
one over the other. Opposite to the above findings, the present study 
proposed significant difference of parental employment on adolescents 
with fathers occupation as teaching and working mothers. In a similar 
study by Srivastava (2007), found that daughters of teachers were found 
highly career oriented then Business class and fourth class employee 
fathers. 
Garg and Chandra (2007) reported that teenage daughters of 
working mothers in comparison to the non-working mothers have good 
relations with their mothers in all aspects. Similar findings were observed 
in the present study with mean parental encouragement of female 
adolescents of working mothers more as compared to female adolescents 
of non-working mothers. 
Yet in another study Bhati (2008) indicated that parents have 
significantly low aspirations, lesser need for achievement and lesser 
expectations in education for girls then boys. The present study supports 
the findings of the above study as significant difference regarding mean 
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score of parental encouragement was observed between male and female 
adolescents (t=2.297, p<0.05). 
Parental disengagement in the face of adolescent problems allows 
adolescents to engage in delinquent behaviour (Patterson et al., 1992). No 
significant effect was observed by parental indulgence Vs avoidance on 
adolescents. 
5.4 ACADEMIC ACHIEVEMENT 
In a comparative study by Murthy and Kulshreshtha (1999) 
revealed that, in government and private schools boys and girls 
irrespective of sex differed significantly in favour of the private school 
students. Significant differences were observed among adolescents with 
respect to school type. 
Thakur (2001) revealed that deprivation of privileges had a adverse 
effect on academic aspirations among girls. The present study supported 
the above findings, that significant difference regarding academic 
achievement towards income was observed, which indicates that 
economic conditions play a crucial role in academic achievement of a 
child. 
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5.5 FAMILY CLIMATE AND ACADEMIC ACHIEVEMENT 
As the income increases the educational aspirations of child 
increases (Thakur, 2001). The findings of the present study go in line 
with the above findings. 
Family climate of male and female adolescents had a positive and 
significant impact on the academic achievement of adolescents. Similar 
results were concluded by Bagchi (2004) that cognitive style, social 
disadvantage are influential predictors of development of scholastic 
achievement. This was supported by another study suggesting a sense of 
family obligation to support assist and respect is associated with positive 
family relationships and higher academic achievement among Chinese 
adolescents (Zhang and Fuligni 2004). 
Socioeconomic conditions, better facilities and orientation, higher 
level of aspiration and congenial and encouraging home environments 
contribute to academic success (Jha and Gupta, 1995). The findings of the 
present study partially support the above findings as family climate had a 
positive and significant impact on academic achievement of adolescents 
while parental encouragement was found to be related to academic 
achievement among male adolescents i.e. as the parental encouragement 
increased the academic achievement decreased among male adolescents. 
Schoon et al. (2002) reported that greater academic risk was associated 
with continuous experiences of socioeconomic disadvantage throughout 
childhood and adolescence. The research findings of the present study 
support the above findings because significant differences regarding 
academic achievement towards religion (Hindu), income (middle), 
mother's education (upto graduate) were observed among adolescents. 
While there is no relation between family climate and academic 
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achievement of adolescents because significant differences were observed 
among Hindu's, middle income group i.e. Rs. 20,000 - 40,000 per month 
and mother's education upto graduation only and rest of the 
socioeconomic variables were found to be insignificant as far as their 
impact on academic achievement was concerned. Contrary to the above 
findings Diaz (2003) reported that family's background was the most 
important and weightiest factor in determining the academic achievement 
of students. 
Similar findings of the study by Zahyah (2008) support previous 
studies where both parents level of education was related to children's 
academic achievement. Significant difference regarding family climate 
towards indulgence Vs avoidance, acceptance Vs rejection, warmth Vs 
cold relations, open Vs controlled communication were observed between 
male and female adolescents (p<0.05). Similar trends were revealed by 
Mohanraj and Latha (2005) that boys and girls differed in perception of 
the home and environment. 
Similar findings were reported by Meena (2008) that the quality of 
home environment if deteriorated, level of scholastic achievement also 
comparatively declines in boys. The present study reveals positive and 
significant relation of academic performance on account of changing 
family climate among male and female adolescents. Which proves that 
good quality of home environment is related with high level of scholastic 
achievement in both boys and girls equally. 
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5.6. PARENTAL ENCOURAGEMENT AND ACADEMIC 
ACHIEVEMENT 
Malhotra and Devika (2008) reported that certain parenting styles 
have a negative impact on children's education. The present findings 
reported similar results that parental encouragement is related to 
academic achievement among male adolescents i.e. as parental 
encouragement increased the academic achievement decreased among 
male adolescents and vice-versa.. 
Contrary results to the above findings were reported by Tripathi 
(2004), Ahmad and Nigam (2008) also reported that motivation affects 
academic achievement of aided and private higher secondary students. 
Significant difference regarding mean scores of parental encouragement 
was observed between adolescents studying in private school. 
Jha (2003) revealed that parental attachment to young children will 
determine level of relationship (interpersonal) when they become 
adolescents with respect to culture and religion. Significant difference 
was observed between male and female adolescents among Muslims 
(t=2.970, p<0.05) while no significant difference was observed among 
Hindus (t=0.537, p>0.05). 
Similar study conducted in United States shows that parental 
involvement in children's education positively effect such educational 
outcomes as school persistence (Teachman et al. 1997; McNeal 1999), 
post-secondary educational attainment (Sandefiar et al., 2004) and 
academic achievement (Muller, 1993; Ho Sui-Chu and Willms 1996; 
Epstein 2001). Nearly similar findings were found in the present study. 
Significant difference regarding parental encouragement was observed 
between male and female adolescents in class X (t=3.169, p<0.05). 
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Parental education and encouragement were strongly related to 
improved student achievement (Wang et al. 1996). The findings of the 
present study reveal similar results that father's education upto post 
graduation had significant impact on parental encouragement of 
adolescents while no significant impact was observed among adolescents 
with mother's education graduate and post graduate. 
Vamadevappa (2005) found that there was significant difference in 
the achievement scores of boys and girls of high parental involvement. 
Similar findings were revealed by the present study in case of parental 
encouragement which showed significance difference but no significant 
difference regarding academic achievement was observed among male 
and female adolescents. 
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SUMMARYAND 
CONCLUSION 
6 
SUMMARY AND CONCLUSION 
The present study entitled "Impact of family climate and parental 
encouragement on academic achievement among adolescents (14-17 
years)", is categorized into six chapters. The first chapter of 
"Introduction" focuses on the definition and concepts of adolescence, 
family climate, and parental encouragement. For the purpose of study, 
various family climate dimensions i.e. restrictiveness Vs freedom, 
indulgence Vs avoidance, partiality Vs fairness, attention Vs negligence, 
acceptance Vs rejection, warmth Vs cold relations, trust Vs distrust, 
dominance Vs submissiveness, expectation Vs hopelessness, open 
communication Vs controlled communication were studied. Various 
socio-economic factors were also studied in relation with academic 
achievement and parental encouragement of the adolescents. Various 
factors effecting different and varied family climates and parental 
encouragement and off course academic achievement were also studied in 
details in this chapter. The second chapter i.e. "Review of Literature" 
describes the various studies done in the field of family climate, parental 
encouragement and academic achievement among adolescents in India 
and abroad. The in depth knowledge about the findings on the related 
issues forms the data base for analysing in the later chapter of the 
research documentation. 
The third chapter of "Methodology" provides details of various 
techniques adopted for carrying out the research, detail information of 
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study locale "Aligarh City". Various steps of methodology are postulated 
as under: 
• Research Design 
• Locale of the study 
• Sampling procedure 
• Variables used in the study 
• Study tools used in data collection 
• Statistical analysis 
The study is exploratory in nature. The various trends, techniques 
of data collection and interpretation were done in the light of desired 
objectives. 
The fourth chapter of "Results" includes the research findings 
based on the tabulated data collected from the field. 
The fifth chapter of "Discussion" is based on analysis and 
interpretation of tabulated data in previous chapter four in the light of 
review of chapter two for studying the effect of variables i.e. family 
climate and parental encouragement on academic achievement of 
adolescents. 
Lastly, the present chapter sixth "Summary and Conclusion" 
summarizes the study and draws conclusion from the results and the 
discussion. 
6.1. OBJECTIVES OF THE STUDY 
1. To study the impact of family climate on academic achievement 
among adolescents. 
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2. To study the impact of parental encouragement on academic 
achievement among adolescents. 
3. To study the relationship between family climate and parental 
encouragement among adolescents. 
4. To explore the difference in parental encouragement, family 
climate and academic achievement among adolescent boys and 
girls. 
The study was confined to the urban areas of Aligarh, Uttar 
Pradesh (India). A sample of three hundred fifty two adolescents was 
selected through random sampling technique and mathematical formulae 
by Taro Yamane (1970). 
The salient findings of the study have been summarized as follows: 
6.2. ADOLESCENT'S PROFILE 
> In the present study, majority of adolescents (50%) were of 15 
years of age. 
> Out of 352 adolescents, majority of them (71.02%) were Muslims. 
Female adolescents were more (77.27%) as compared to male 
among Muslims. 
> Majority of them (75%) were studying in private schools. 
> As expected, majority of adolescents came from urban areas. Only 
4.55% adolescents came from rural areas. 
> Majority of adolescents (62.78%) were in class X and female 
adolescents were more in class IX as compared to males which 
were more in X class. 
> Majority of the adolescents were male first bom (38.64%). 
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> Distribution of adolescents according to family members, family 
type, majority of them belonged to family with 5-9 members 
(61.65%) and joint family (56.25%). 
> Majority of adolescents (36.37%) belonged to families with income 
Rs. 20,000 - 40,000 / month. 
> Out of three hundred fifty two adolescents, majority of male 
adolescents had father's education as professional (41.48%) and 
majority had mother's education as graduate (33.52%). 
> According to the occupation of father and mother, out of 352 
adolescents, majority of them (42.33%) were those whose fathers 
were in service, and the mothers of 81.82% of the sample were 
housewives. 
6.3. FAMILY CLIMATE 
> Mean scores of all the ten dimensions of family climate and total 
family climate were found to be more among female adolescents as 
compared to males. 
> Mean scores of all the ten dimensions of family climate were found 
to be more among female adolescents aged 13-14 years as 
compared to male adolescents. While mean scores of all the 
dimensions of family climate were also found to be more among 
female adolescents expect for expectation Vs hopelessness which 
was more among male adolescent aged 15-16 years. 
> Among Hindus, family climate towards all the ten dimensions was 
found to be more favourable towards female adolescents. 
> Among Muslims, restrictiveness Vs freedom, indulgence Vs 
avoidance, attention Vs negligence, acceptance Vs rejection, 
169 
dominance Vs submissiveness, expectation Vs hopelessness, open 
communication Vs controlled communication and total family 
climate were found to be more among female adolescents. While 
among male adolescents, partiality Vs fairness, warmth Vs cold 
relations, trust Vs distrust were found to be more towards family 
climate. 
> Female students studying in private schools showed higher mean 
scores of family climate towards all family climate dimensions as 
compared to males. While among students studying in government 
schools, restrictiveness Vs freedom, partiality Vs fairness, warmth 
Vs cold relations, trust Vs distrust, dominance Vs submissiveness 
were higher in scores among male adolescents, except for 
indulgence Vs avoidance, attention Vs negligence, acceptance Vs 
rejection, expectation Vs hopelessness, open Vs controlled 
communication and total family climate which were higher among 
female adolescents as compared to males. 
> As far as class was concerned, female adolescents had more 
favourable family climate than males in all the dimension of family 
climate for class IX and X, except for dominance Vs 
submissiveness and expectation Vs hopelessness which was more 
among males of class X. 
> In case of ordinal positions, 1, 2, 3 and above, female adolescents 
had better family climate than male adolescents. 
> Dominance Vs submissiveness was found to be more among male 
adolescents with family members 5 and above as compared to their 
female counterparts. 
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> Female adolescents had better family climate towards all the 
dimensions with income of family Rs. 20,000 - 40,000 and above 
per month except for family income below Rs. 20,000 per month, 
where males had scores of family climate towards restrictiveness 
Vs freedom, partiality Vs fairness, attention Vs negligence, trust 
Vs distrust, open Vs controlled communication and total family 
climate higher than females. While females had scores higher than 
males towards indulgence Vs avoidance, acceptance Vs rejection, 
warmth Vs cold relations, dominance Vs submissiveness, 
expectation Vs hopelessness. 
> Females outranked males with father's and mother's education as 
post graduation and above in all the dimensions of family climate. 
> No significant difference was found regarding family climate 
between male and female adolescents with father's and mother's 
education upto graduate. 
> Under the head father's occupation, females outranked males in all 
the dimension of family climate within business and professional 
class. While dominance and submissiveness was more among 
males of teaching and service class father's. 
> As far as mother's occupation was concerned, females with 
working and non-working mothers scored higher on family 
climates except for dominance Vs submissiveness and expectation 
Vs hopelessness which was higher among male adolescents with 
working mothers. 
> All the family climate dimensions were more among female 
adolescents than male adolescents among both nuclear and joint 
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families, which means girls have higher scores on both the types of 
families. 
6.4. PARENTAL ENCOURAGEMENT 
> Parental encouragement was found to be more among females as 
compared to males. 
> Among ages 13-14-15-16, female adolescents had higher mean 
parental encouragement. 
> According to religion, significant differences were observed among 
male and female adolescents in Muslims and no significant 
difference was observed between male and female adolescents 
among Hindus. 
> Mean parental encouragement was more among female adolescents 
in private schools while it was more among males in government 
schools. 
> In class X, females had higher parental encouragement than males. 
> Female adolescents outranked male adolescents in parental 
encouragement with respect to ordinal position, family members 5 
and above, income. 
> Parental encouragement was more favourable for male adolescents 
within nuclear family while it was more favourable for female 
adolescents within joint family. 
> Graduate and post-graduate father's and mother's bestowed more 
parental encouragement towards female adolescents. 
> Service, teaching and professional fathers showed higher level of 
parental encouragement towards their female adolescents except 
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for business class who showed more parental encouragement 
towards male adolescents. 
> While in the case of working and non-working mother's, females 
had more parental encouragement than males. 
6.5 ACADEMIC ACHIEVEMENT 
> Males had higher academic achievement with ages 15-16 years as 
compared to females. While females had higher academic 
achievement with ages 13-14 years as compared to males. 
> Males had higher academic achievement among Muslims while 
females had higher academic achievement than males among 
Hindus. 
> Private school boys outranked private school girls while 
government school girls outranked government school boys. 
> Males had higher academic achievement in both IX and X classes 
as compared to females. 
> Academic achievement was higher in males within income below 
Rs. 20,000 per month, while it was higher in other higher income 
group Rs. 20,000 - 40,000 above among females. 
> Males within joint family had higher academic achievement while 
females within nuclear family had higher academic achievement as 
compared to their male counterparts. 
> Males performed better within higher number of family members 
and siblings while female performed better within lower number of 
family members and siblings. 
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> Performance of boys was higher among upto graduate parents, 
while performance of girls was better among parents with higher 
education. 
> Males performed better when fathers were in service or business, 
while females performed better when fathers were teachers or 
professionals. 
> Male adolescents of non-working mothers had higher academic 
achievement, while female adolescents of working mothers had 
higher academic record. 
> Parental encouragement of adolescents was found to be related to 
their family climate regarding various dimensions of family climate 
among male and female adolescents. 
> As the family climate increased the academic achievement also 
increased among male and female adolescents. 
> Parental encouragement was found to be related to academic 
achievement among male and female adolescents as negative and 
significant. 
6.6 RESULTS AT A GLANCE 
Significant differences existed among male and female adolescents 
with regard to family climate. As far as parental encouragement was 
concerned, some social variables showed significant differences while 
some did not. As far as academic achievement among male and female 
adolescents was concerned some social variables showed significant 
differences while some did not. Family climate and parental 
encouragement were found to be related among adolescents. Family 
climate had positive and significant impact on academic achievement of 
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adolescents. As the parental encouragement increased the academic 
achievement decreased among males. 
6.7. CONCLUSIONS 
Study reveals that family climate has a great impact on the 
scholastic achievements of this vulnerable group i.e. adolescence. 
Although varied relationship was established between parental 
encouragement and family climate yet significant differences were 
observed between male and female adolescents regarding parental 
encouragement. Scores of family climate and parental encouragements 
individually were found to be more towards female adolescents. Female 
adolescents were at par with male adolescents academically. A new 
scenario was observed in this part of Aligarh city where girls were 
moving ahead of boys in maximum spheres. Working mothers were more 
influential towards their adolescents inspite of busy schedule which 
proved that in the parent - adolescent relationship in academic 
achievement was found to be stronger in mother-child comparisons than 
in father-child comparisons. Joint family system has still maintained its 
charm is this part of the world. With its image as centre for education, 
'Aligarh' city is crowded with social norms and simplicity, which has a 
positive effect on the behaviour and performance of adolescents. 
Academic attainment is an important index, which determines all 
future success in the life of adolescents. Education has been recognized as 
the most important factor connected with rise and growth of 
modernization process of a society irrespective of the cultural milieu in 
which it finds itself. Adolescence is a period of opportunities. Family and 
parents are the institutions which can dig out the best out of these 
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growing human resources. Since, adolescence is often considered as a 
transitional period of stress, storm and crucial behavioral complexities, 
any negligence on the part of individual at this stage can lead to serious 
problem in later years of life which is not only for the individual but also 
for all those who come in contact with them and for society in which they 
live. There are many exciting, changes and challenges that adolescents 
must navigate to become the active participant needed in today's world. 
Parents and family have a very important role in the process of 
motivating the adolescents to face these challenging situations. 
6.8. SUGGESTIONS 
The specific journey of writing is over, but the journey of working 
with this part of life does not end. There is no end point or a complete 
solution to the problem, so some important suggestions can always be 
made in order to make some positive steps toward betterment of 
adolescents. 
More research work on problem faced by the children in other age 
groups, which may effect their academic achievement may be 
undertaken. A cross-state or cross-cultural study can be undertaken to 
study the effect of family on scholastic performance. The present study 
used single step method. Split half method or test retest method can be 
used for assessing parental encouragement. Work can be undertaken to 
provide guidelines with regard to modem techniques for improving the 
educational attainment in adolescents. Effective parental involvement 
programs can also emphasize the importance of the collaborative nature 
of school and home. 
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6.9 LIMITATIONS 
Data of the present study has been collected only through 
questionnaire. Other methods like interview schedule, longitudinal case 
studies, observation etc. can also be introduced for extensive information 
collection. The study was conducted in five school of Aligarh, so the 
findings of the present study cannot be generalized to other schools and 
inter colleges. Instead of a standard tool, a self made questionnaire can be 
used with more varied questions and more necessary personal profile 
questions required for the study. Schools were not very welcoming, 
which made the researcher to make several visits to obtain information. 
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A P P E N D I X ! 
FAMILY CLIMATE QUESTIONNAIRE 
Please fill up the following information: 
Name Age 
Date of Birth 
Name of School 
No. of family members 
Father's education 
Father's occupation 
% obtained in previous class_ 
Date 
(by Dr. Beena Shah, 2001) 
Urban/Rural 
Class Sex 
Ordinal position_ 
Monthly income of family_ 
Mother's education 
Mother's occupation_ 
Address 
INSTRUCTIONS 
In the following pages some situations related to family climate are given. Read all 
the situations carefully. Against every situation three possibilities of answers are 
given as 'always', 'sometimes' and 'never'. In the box provided you have to 
mark the possibility which you think is the most appropriate with the mark ( V) 
EXAMPLE 
I feel my parents do not love me 
Always Sometimes Never 
D D D 
If you always feel that your parents do not love you so mark the sign right ( V) under 
'always' and if you feel this sometimes than mark the signed ( V ) under 'sometimes'. 
Remember to answer only one answer to one question. This is not an exam, so freely 
answer to all situations correctly. 
SI. Situations Always Sometimes Never 
No. 
1. Regarding my homework given in ^ 
school, nobody asks me in my | | | | | | 
house. 
2. Inspite of not doing any mistake my 
parents accuse me and scold me. 
3. My father is quite worried about my 
fiiture 
4. I do not feel bound when I am with 
my family. 
5. While studying my parents do not 
engage me in any other task. 
6. My parents try to fulfill my each 
and every wish. 
7. My mother is not bothered whether 
I have eaten food or not. 
8. Inspite of being busy at work my 
father listens to my problems. 
9. My parents do not want me to be 
away from them for even some 
days. 
10. My parent do not like to take me to 
the market with them. 
11. My parents fully believe in 
whatever I say. 
12. My father keeps telling us about his 
childhood days. 
u 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
13. Whenever I weep/cry, nobody in 
the family pays attention to me. 
14. On achieving good grades, my 
father praises/gives gifts to me. 
15. My parents fully believe to 
whatever my friends say about me 
to them. 
16. My parents themselves do not ask 
about my requirements. 
17. Due to lack of confidence in me my 
mother does not ask me to do any 
task. 
18. When getting ill/sick my father does 
not ask about my wellbeing. 
19. My parents definitely come to see 
my school programs. 
20. On the road at the first glance of my 
father I nm to him. 
21. For my fees my father gives me 
whatever amount I ask. 
22. My parents apart from studies 
expect best performance in other 
fields as well. 
23. My parents do not talk about my ^ 
friends on the basis of their religion | | | | | | 
or caste. 
24. If I have to purchase something, 1 ^ 
cannot myselftalk about it at home. | | | | | | 
25. My parents apart fi^om studies are ^ 
also excited to know about different | | | | | | 
programs of school. 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
n 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
ni 
26. My parents when busy in some 
work, if I ask they something, them | | | | | | 
scold me and brush me aside. 
27. If we are asked to bring some 
money from home to school for | | | | | | 
some task, my mother first enquires 
from my friends and then gives me. 
28. In my absence my mother speaks ill 
of me. 
29. I am afraid of talking to my father. 
30. My mother does not exaggerate 
about my ills. 
31. My family members fully 
participate in discussions related to 
fashion or event in any city. 
32. I have to find solutions to my 
problems on my own. 
33. My family members want me to 
become a high rank official. 
34. On my mistake, my mother explains 
to me affectionately. 
35. My parents expect that I perform far 
better than my peers. 
36. Inspite of my play time I feel scared 
to take permission to play. 
37. I tend to hide certain things from 
my brothers and sisters such as 
being punished in school. 
38. My mother scolds me only if she 
finds me guilty of my mistake. 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D D D 
IV 
39. I can express my views to anyone in 
my home. 
40. My mother talks ill of me in front of 
my friends. 
41. My father does not keep any kind of 
expectations from me. 
42. Absence of my parents does not 
effect me at all. 
43. My father says to me that it would 
have been better if you were not 
bom. 
44. My mother does not make me cry. 
45. My parents love me more in 
comparison to my other brothers 
and sisters. 
D 
D 
D 
D 
n 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
n 
D 
D 
D 
46. If I don't achieve marks in exams as ^ 
per the expectations of my parents, | | | | | | 
they become very upset. 
47. If I leave for my friends house for ^ 
an important piece of work, without | | | | | | 
informing at home, my parents do 
not get angry. 
48. My parents do not permit me to ^ 
view even a good film in the | | j | | | 
theatre. 
49. On returning from school, I have to 
prepare milk or tea on my own. 
50. I need not have to take permission 
to play with my childhood friends. 
51. If I break something in the house 
my parents do not get angry. 
D 
D 
D 
D 
n 
D 
D 
D 
D 
52. My mother does not prepare the 
items for food which I love. 
53. My parents happily fulfill my 
requirements. 
54. When I request my parents to come 
and view my school programs, they 
do not come. 
55. If I return late to home, my mother 
do not enquire about my delay. 
56. My parent expect me to do 
everything on time. 
57. Inspite of having a difference of 
opinion, my parents do things 
according to my will to satisfy me. 
58. My father does not enquire about 
my problems. 
59. I do not get any kind of 
encouragement from my parents 
when I try to do a task above my 
capabilities. 
60. My father scolds me if I read story 
books in my free time. 
61. My father scolds me if I ask him for 
some money. 
62. My father gives equal attention to 
education of boys and girls. 
63. We hesitate to take permission to go 
to any ceremony straightaway from 
our father. 
64. When I am sick, my mother 
manages to make me have the most | | | | | | 
bitter medicine with her loving 
attitude. 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
• 
D 
D 
D 
• 
D 
D 
D 
D 
D 
D 
D 
D 
VI 
65. My father shows full interest in ^ 
overcoming my problems. | | | | | | 
66. Due to lack of faith in me, my ^ 
parents do not ask me to purchase | | | | | | 
anything. 
67. My parents are never interested to ^ 
know what kind of marks I have got | | | | | | 
in my exams. 
68. After returning from school, I get ^ 
permission to play, only after I | | | | | | 
complete my homework. 
69. My parents do not care about the 
behaviours of my friends. 
70. My parents experience happiness 
when I participate in games etc. 
71. When I go to market with my 
father, he does not buy me anything 
of my choice. 
72. My parents want me to do work 
according to their wishes. 
73. I feel lonely within the family. 
74. My parents do talk to us about 
different problems of life. 
75. On being ill I take my medicines on 
any own. 
76. In my absence, my parents check 
my school bag, almirah etc. 
77. My mother knows that I do not keep 
secrets from her. 
78. My father helps me with my studies 
inspite of no need. 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
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D 
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80. 
81. 
82. 
83. 
84. 
X WXIIV/V V V V / i . l V l l X ^ VVILXX A l l y |^C41.Wlll.iJ< 
When I ask my father questions 
regarding anything, he diverts me to 
my mother. 
When I do something wrong, my 
mother neglects it thinking I am a 
child. 
When my parents go out for some 
work, they give me the house keys. 
I cannot buy anything without 
asking my parents 
My mother always pays attention to 
the requirements of everyone in the 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
house. 
85. My father always scolds me in ^ 
comparison to my brothers and | | | | | | 
sister inspite of no mistake on my 
part. 
86. Before taking any decision I have to 
convince my parents. 
87. My father expects that no one 
comes and talks ill of his children to 
him. 
88. My parents want me to score good 
marks in exams. 
89. My father scolds me if a little noise 
is made in the house. 
90. If due to anger I do not eat food, my 
mother does not eat herself until she 
makes me eat food. 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
D 
n 
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APPENDIX-II 
PARENTAL ENCOURAGEMENT QUESTIONNAIRE 
(by Dr. R.R. Sharma, 1988) 
Kindly provide the following information: 
Name: Class Age 
Sex Rural / Urban 
Father's education Mother's education 
Father's occupation Mother's occupation_ 
Ordinal position Family size 
Family's monthly income School's name 
% obtained in previous class Family type: Joint/Unclear_ 
INSTRUCTIONS 
Some situations are given in the following pages. Read the situations carefully. Three 
options are given opposite each question A, B, C, out of which one could be the 
correct answer. Mark V in the (D) which you find is correct. Remember to mark only 
one answer against each question / situation. Since it is not an exam, so without 
hesitation answer each situation correctly and fairly. Secrecy of your information will 
be maintained. 
1. In selection of subjects my parents: 
A) do not guide 
B) advice to decide on my own 
C) help me choose according to my interest and capabilities 
IX 
When I sit to study my parents: 
A) engage me in any household task 
B) do not disturb me 
C) help me in my studies 
While doing my home work when I face any problems, my parents: 
A) do not pay attention 
B) scold me while solving my problem 
C) happily solve my problem 
When I am late for school, my parents: 
A) do not say anything 
B) ask why I am late 
C) drop me to school so that my teacher doesn't scold me 
When I participate in school activities, my parents: 
A) discourage me to participate 
B) are happy about it 
C) encourage me after viewing my programs 
When I request my parents to view my school program performances, 
my parents: 
A) do not come to school 
B) express happiness 
C) happily come to my school 
When I present some problem in front of my parents, they: 
A) ignore my problem 
B) listen carefully 
C) apart from being busy in some task they solve my problem 
8. When I am hesitant to go to school my parents: 
A) do not say anything 
B) ask me the reason for not going to school 
C) themselves drop to me school 
9. When my progress report reaches home my parents: 
A) do not give importance to it 
B) show interest in knowing my progress 
C) go to school to know my progress from my teachers 
10. When my report card is not satisfactory my parents: 
A) do not pay any attention 
B) show their concern and sadness 
C) I am discouraged, so they encourage me 
11. On my good performance in exams my parents: 
A) do not show happiness 
B) enquire about my performance in each subject 
C) motivate me by giving gifts 
12. When I am late from school my parents: 
A) do not give attention 
B) wait for me 
C) they come to fetch me from school. 
13. When I am preparing for exams, my parents: 
A) give me some household task 
B) create conducive environment for studies 
C) assist me in exam preparation 
XI 
14. When I share my day's activities at school, my parents: 
A) do not pay attention to me 
B) pay full attention to my talks 
C) ask how was my day at school 
15. When I want to do some work above my capabilities my parents: 
A) do not say anything 
B) are happy 
C) give different examples to encourage me 
16. When my parents are talking to each other and if I interfere in between them: 
A) they scold me | | 
B) stop me to talk in between 
C) stop their conversation and listen to me attentively 
17. When my teachers praise my efforts, my parents 
A) do not express happiness 
B) they accolade me 
C) they praise my efforts in front of my siblings 
18. When my parents come to know about my bad habits they: 
A) do not give attention to it I | 
B) question me about that issue I | 
C) guide me to give up that habit | | 
19. Regarding my progress my parents: 
A) never talk about it I | 
B) sometimes talk about it I | 
C) frequently talk about it | | 
xu 
20. If I am weak in any subject, my parents: 
A) do not pay attention to it 
B) ask the subject teacher 
C) try to help me improve my guiding themselves and by 
providing tutor 
21. Regarding my future my parents: 
A) never think about it 
B) sometimes think about it 
C) frequently worried about it 
22. When my friends visit my place, my parents: 
A) do not pay attention to them 
B) give me time to spend with them 
C) they also get involved with them 
23. When my parents are invited in school functions, they: 
A) do not go to see them 
B) they show apathy towards them 
C) they go enthusiastically 
24. When I ask for newspapers and magazines, my parents: 
A) scold me 
B) sometimes they provide me 
C) provide me regularly 
25. When I read story books in my leisure time my parents: 
A) scold me 
B) do not stop me 
C) they also bring story books for me 
xni 
26. For my entertainment, my parents: 
A) do not give importance 
B) give less importance 
C) give more importance and provide me with 
27. Regarding my study place in the house, my parents: 
A) do not pay attention 
B) stop other members of the family to go to my study place 
C) arrange for a place where I won't be disturbed 
28. When I ask my parents for lesson books, they: 
A) ignore my request 
B) provide old and useless books 
C) provide new and latest books 
29. When I am engaged in any special hobby my parents: 
A) discourage me 
B) encourage me 
C) help me 
30. When I ask for stationary material, my parents: 
A) ignore me 
B) provide bad quality material 
C) immediately provide with best quality stationary material 
31. Regarding my meals my parents: 
A) do not give attention 
B) provide with food on time 
C) provide with balanced and nutritious food 
XIV 
32. Regarding my report card my parents: 
A) never worry about it 
B) get satisfied by only passing marks 
C) expect good rank in the class 
33. When I come home from school my parents: 
A) do not give attention towards me 
B) ask me to prepare tea on my own 
C) immediately arrange some snacks for me 
34. At my play time, when I go to play, my parents: 
A) scold me 
B) permit me with great difficulty 
C) permit me happily 
35. When I deny to appear in my exam my parents: 
A) do not say anything 
B) ask reason for not going for exam 
C) persuade me give the exam 
36. When I am ill and ask for not going to school my parents: 
A) think I am pretending 
B) agree with me 
C) get me checked by a doctor 
37. On my bad handwriting my parents: 
A) do not pay attention to it 
B) advice me to write neat and clean handwriting 
C) make me write neatly everyday 
XV 
38. When I request my parents to view some educational programs telecasted on 
TV or radio, my parents: 
A) do not allow me 
B) allow me sometimes 
C) always persuade me to view such programs 
39. When I request my parents to tell some educational stories or incidences they: 
A) to not pay attention to my request 
B) tell stories some times 
C) always tell some stories 
40. When I want to take part in some competition, my parents: 
A) do not allow me 
B) allow me after a lot of requesting 
C) encourage me to take part in such competitions 
XVI 
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INTRODUCTION 
Family plays a very significant role in the all round-development of a cfiild. 
Parent-child interaction and parents way to deal with their children, develop 
certain attitudes among the children towards their home environment.. 
The word 'climate' is a more comprehensive one. It includes within itself the 
word 'environment'. The human elements around the child is called 
'environment'. It embraces the social, physical and emotional activities of the 
family. All these combined together constitute the 'family climate'. 
In this test, family climate means ah interpersonal relationship between the 
parents and the child. It includes parents' attitude towards the child as perceived 
by him in the 10 dimensions of FCS. 
DEVELOPMENT OF FAMILY CLIMATE SCALE 
Construction of Test items 
At the initial stage, some parents, principals and teachers of secondary 
schools were interviewed in order to know the dimensions which can influence the 
family climate. The list of these dimensions was given to 20 experts of psychology 
and guidance & counselling services, teacher educators and research 
supervisors. On the strength of unanimous decision of experts, 10 out of 13 
dimensions were retained. 140 statements related to these 10 dimensions were 
then constructed. 15 experts belonging to this field were requested to assess the 
relevance of each of the statements within the dimension. They were also 
requested to evaluate the statements for their clarity and objectivity. Out of 140, 
133 statements were, thus retained. 
4 I Manual for FCS 
Selection of Items 
The first draft, containing 133 statements with 3 alternative responses was 
administered over 200 secondary school students. C-R values were calculated for 
TABLE 1 
Distribution of items over 10 dimensions of FCS 
Sr. 
No. 
1. 
2. 
3. 
> 
5. 
6. 
I 
~w 
9. 
10. 
Dimensions 
Restrictiveness 
vs. 
Freedom 
Indulgence ' 
vs. 
. Avoidance 
P&rtiality 
vs. 
Fairness 
Attention 
vs. 
Negligence 
Acceptance 
vs. 
Rejection 
Warmth 
vs. 
Cold Relations 
Trust 
vs. 
Distrust 
Dominance 
vs. 
Submissiveness 
Expectation 
vs. 
Hopelessness 
Open Communication 
vs. 
Controlled Communication 
1 
Response 
Positive 
Negative 
Positive 
Negative 
Positive 
Negative 
Positive 
Negative 
Positive 
Negative 
Positive 
Negative 
Positive 
Negative 
Positive 
Negative 
Positive 
Negative 
Positive 
Negative 
Item Number 
4,47,50,56,68,79 
48,60,89 
19,25,65,78 
1,16,26,54,81 
23, 30, 38, 45, 62, 84 
2, 28, 85 
3, 5, 8 
7, 49, 55, 67, 69, 75 
6, 14 
10, 13,40,52,59,61,71 
9, 34, 53, 64 
32, 42, 58, 73, 80 
11,27,77,82 
15, 17.21,66,76 
51,57,72,90 
20, 29, 36, 83, 86 
22, 33, 35, 70 
41,43,46,86,87 
12,31,39,44,74 
18,24,37,63 
TOTAL 
Total 
Items 
9 
9 
9 
9 
9 
9 
9 
9 
9 
9 
90 
Manual for FCS \ 5 
each statement between uppermost 27% and bottom 27% cases. Only those 
statements were retained in the final draft which have yielded highly significant 
C-R value (P < .001). Only 90 statements related to 10 dimensions of FCS were 
rando^ly^ recorded in the final formate of the scale. The distribution of items over 
10 dimensions is given in Table 1. 
I^eliabiljty and Validity of Scale 
The investigators adopted the test-retest method to find out the reliability 
coefficients of the family climate scale (FCS). The values of reliability coefficients 
for each dimension is given below. 
TABLE 2 . 
Values of reliability coefficients for different dimensions of FCS 
Sr. 
No. 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
Dimensions 
Freedom Vs Restrictiveness 
Attention Vs Negligence 
Dominance Vs Submission 
Acceptance Vs Rejection 
Trust Vs Distrust 
Indulgence Vs Avoidance 
Warmth Vs Coldness 
Expectation Vs Hopelessness 
Partiality Vs Fairness 
Open Communication Vs Controlled Communication 
Coefficient of 
Reliabiiity 
•75 
• 72 
•83 
76 
79 
69 
79 
71 
76 
81 
All the values of reliability coefficient are highly significant (P < .001). The 
FCS thus is a reliable instrument. 
Validity of the FCS was tested against the judgment of 20 judges. The 
selection of items on the opinions of the experts as well as the highly significant 
discriminative indices of all the items retained in the final format of FCS, confirm 
the item validity of the scale. The interdimensional coefficients of correlation as 
given in Table 3 also support the high validity of the FCS. 
6 I Manual for FCS 
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ADMINISTRATION OF F C S 
This FCS can be used with the Hindi speaking students of both the sexes of 
Secondary and High Schools of our country belonging to rural or urban areas. It 
can be administered either individually or in group. Some statements related to 
personal data and instructions are printed on the cover page of the Test Booklet. 
There is no time limit but usually it takes 35-40 minutes. 
SCORING 
This is a three point scale marking for negative statements 0, 1 & 2 for 
'always', 'sometimes' and 'never', respectively whereas it is'2, 1, 0 for positive 
statements. The 'Positive Total Score' speaks of the 'Favourable Famjiy Climate' 
whereas 'Negative Total Score' indicates 'Unfavourable Family Climate' of the 
child. 
Marking for Negative Statements 
Answer 
Mark 
Answer 
Mark 
© 2006 1990. All rights rt 
the written 
(Always) 
0 
(Sometimes) 
1 
(Never) 
2 
Marking for Positive Statements 
(Always) 
2 
(Sometimes) 
1 
(Never) 
0 
* 
jserved. No portion of this inventory material should be reproduced in any form without 1 
permission of the publisher. Manual for Family Climate Scale (F 0 S). J 
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IjEitroduction 
Parental EDCouragement refers to the treatment originating 
^ m parents towards the child with a view to enhance the possibili-
ties opfotare occurrtnces of good behaviour by care, concern, appro-
val^and guidance. 
Parental' encouragement is one of the aspects of parent treat-
ment patterns. In encouragement the parents help the child, guide 
ihim and coax him so that he may not feel disheartened at a parti-
cular point of difticulty. The entire treatment may have many 
individual traits. But their contents and direction are the same—to 
five encouragement to the child. It may be in the form of approval 
or it may be in the form of asking the child to modify his behaviour. 
By effect, parental encouragement should create approach behavi-
our. In case, it creates avoidance behaviour in the child, that 
accounts to discouragement. Parental encouragement as a term in 
education has very explicitly been defined by Rossi (1965) in these 
words : "when father and mother approve or appreciate any acti-
vity related to education or revoke any hurdle felt by the student 
m ibe process, or guide him the right and wrong—this entire spec-
Uum activity comes within the purview of parental encouragement". 
Parental encouragement is of great significance in developing psy-
chological as well as academic behaviour of a child. 
Inspite of the vital significance of the parental encouragement 
in psychological and academii development of the child, little 
ittcBtipn had been paid to mea^sure it by a reliable and valid instru-
««fflt. On making observation of the tools developed on home and 
femily variables, it was found that there was acute dearth of tools 
( 3 > 
in this area. The Parental EncoUfagenient Scale developed b> 
Uniyal and Agrawal (1982) and Sharma and Rajput (1987) iackot 
wide coverage. In both of them some significant aspects of enoowragc-
ment had been ignored. Hence it was necessitated to construct 
a new tool so as to enable the researchers to measure pareotrf' 
encouragement. 
The Present Scale 
The Parental Encouragement Scale (PES) has been developed 
to measure the degree/amount of encouragement which a child 
receives from his parents and also to categorize the students in terass 
of the degree/amount of their parental encouragement, ft has beea 
designed for the student population uppn higher secondary stag&^ 
Preparation of Items 
In the beginning a list of 80 items was prepared by going 
through available tests and other relevant literatur^e. The iiet was 
given to 5 judges to judge the suitability and relevancy Of these 
items for Parental Encouragement Scale. The judges included 
experienced teachers of education, psychology and sociology depart* 
ments. On the basis of the comments of the judges 30 items were 
deleted. Then the scale with 50 items was administered t© a sample 
of 25 students of higher secondary classes to check the accuracy of 
the language and ambiguity of each item. In the light of the 
opinions of the students minor changes were made in the language 
of a few items. 
Item Analysis 
The scale containing 50 items with three response a*lternative« 
was administered to a random sample of 100 secondary SCJKWI 
students. Their responje sheets were scored. Then the popularity 
value of each item was calculated by means of the followiog 
formula : 
p Y _ Average Score on an item 
Maximum Score allotted for the item 
Item Selection 
The items were selected if their popularity value was founi 
to lie between '200 and -800. On the basis of the above criterio« 
40 items were selected for inclusion in the final form of the P. E, & 
y 
( 4 ) 
Final Form 
The final form of the P. E. S. contains 40 items with three 
response alternatives. 
^ffeliability 
The reliability of the scale was measured firstly by split half 
method and the value was found to be -83, Secondly, two test-
retest reliabilities were determined-one after an interval of 2 weeks 
and the other of 4 weeks. The values of these two reliabilities were 
found to be -73 and *1^ respectively. The above three sets of reli-
ability coefiTicients are presented in table 1. 
TABLE 1 
Indices of Reliability of PES 
Test retest method 
Split half method 
(A'^ = 50) Time gap of Time gap of 
2 weeks 4 weeks 
('Ar=50) (yV-50) 
•83 -73 '16 
/ 
/ 
;\^alidity 
V 
T»vo indices of validity of the PES were worked out. 
1. Content Validity \ The contents of each item of the PES 
was critically examined by 5 judges specialized in the field of educa-
tion, ps)chology and sociology. The opinion of these judges 
confirmed that the PES was sufficiently valid instrument. 
2. Convergent Validity : The validity of the PES was ascer-
tained by correlating the scores of this scale with Uniyal and 
AgrawaKs PES. The coefficient of correlation was found to be 68. 
This indicates that the scale is fairly a valid tool. 
( 5 ) 
.Administration and Instructions 
The Parental Encouragement Scale can be administered indivi-
dually as well as in group. There is no time limit for the comple-
tion of the scale, however, ordinarily an individual student takes 
25 to 30 minutes to complete it. 
The general instructions have been given on the title page of 
-the scale. The test administrator should read out the instructions 
loudly and clearly and ensure himself that the testees have followed 
them. He should also tell the testees to go through the instructions 
before they start marking their responses. He should explain the 
mode of recording their responses. The investigator should make 
every possible eifort to see that the respondents do not consult one 
another while recording their responses. 
Scoring Procedure 
There are three response alternatives in each item of the scale. 
The subject has to choose only one alternative. The marks should 
be allotted as follows : 
Response alternatives Score 
(3r) 0 
(?) 1 
(ff) 2 
Thus, the total score for each item ranges from 0 to 2, where 
as the grand total of the PES ranges from 0 to 80. Hgher scores 
on the PES reveal greater amount/higher degree of parental encoura-
agement, whereas lower scores reveal the lower degree/amount of 
-encouragement. 
jNorms 
The percentile norms are given in table 2 on 500 boys and 
•600 girls of high school classes for meaningful interpretation. 
( 6 ) 
TABLE 2 
Percentile norms of the Parental Encouragement Scale (P£S) 
Percentiles 
99 
95 
90 
80 
75 (Qa) 
70 
60 
50(Mdn.) 
40 
30 
25 (Qi) 
20 
10 
5 
Mean 
S. D . 
N 
Boys 
79-25 
78-30 
77-10 
74-70 
73-69 
72-73 
70-80 
68-50 
65-50 
61-90 
60-90 
59-25 
47.00 
32-95 
65-08 ^ 
12-40 
500 
Scores 
Girls 
79-25 ^ 
78-20 [ 
76-95 ) 
74-38 -) 
73-15 > 
71-90) 
69-401 
66-70 1 
64-00 f 
59-55| 
57-OOJ 
47-201 
42-343 
64-64 
10-95 
600 
Interpretation 
Very High P. E. 
High P. E. 
Average P. E. 
Low P, E. 
Very Low P. E. 
. ' 
( 1 ) 
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